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ABSTRACT o
: This report provides an im-depth profile of -the

students enrolled in the 57 community colleges and technical

institates of the North Carolina Community College System during the

spring of 1979. After an_introductory section ‘identifying key issues

and describing the reseafch probles and objectives, the study 1

methodology is described. Next, student profiles based on a statevide

sample of more than 16,000 students are presented for the community

college students in general and for.curriculus and ‘contiznuing

education students.(These profiles cover demographic, §0c10ecQnomic,’

academic, and atten e characteristics, and, in.additaion, provide

information on soarc&s of. influence and information, students' yalue

orientation toward éducation, education and enployment plans, and

feelings about the standard use”of community college as the

designation for all institutions in the .Systea. Next, demographic and

socioeconompic tomparisons are made between curriculum and continuing

education students and North Carolina's projected 1379 adult ' N

population. The subsequent sections‘gxamine profile changes in the

"curriculum ‘and continuing education student populations over ‘the last

ten years. After enrollment and population chamges are «compared, the

report presents a summsary analysis of the findings. Appendices

provide the survey instrument and other information reiated to the

study methodology.and results. (AXC) . o
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PREFACE

L)

Since 1ts establishment 1n 1963, the institutions of the
North Carolina Community College System have steadily’ in-
creased 1n number and services offered to the adult popula-
tion of North Carolima, Leaders of these community-based,
public, postsecondary educatdonal institutions have responded
with alacrity to the' varied demands from their communitles
for training, educatlon, and community services, , At the same
time, the State Board of Education and its Department of Com-
munity Colleges have experienced complex demands for manage-
ment and support services from the educational leadgrs of
these lnstitutions, their trustees, and the North Carolina

General Assembly.

To determine the feasgpbility of suggeésted changés 1n pol-
icies, programs, and educational practices, based on informa-
tion about the students being served by the institut fons and
in what ways, the Department of Commun ity Colleges has sup-
ported continuing studies of the characteristics’of these'stu-=,
dents. Gerald M, Bolick surveyed the credit students.,enrolled
in the System in' 1968  Curtis Phillips surveyed the poncredit
students enrolled in the System in 1969 Five years later,
the State Board of Education contracted with the Department

of ult and Community Colkege Education at North Carol ina

Stat nivegsity to surwey and profile both credit and non-

credit\students earolled i1n the System in 1974, Ronald

Shéaron was Project Director, assisted by Robert Templin, and

DavId Dagiel. . 3
\

Between 1974 and 1979 the enrcllments 1n North Caro-
lina's public community colleges and technical institutes in-
creased dramatically, the characteristics of the student{s
changed, and information based on 1974 data was ng longer ade-
quate to serve as a base for decisgions about program offerifgs
and accountability. Aécordingly, the State Board of Education
again contracted with the Department of Adult and Community
College Education to expand.and update the aforement ioned prno-
file of student characteristics,

This report provides a current and accurate description
of the students enrclled in the 57 community colleges and
technical instjtutes of the North Carolina Community College
System during e spring quarter of 1979, (The survey data
were collected before the name vtechnical college'” was in use,
and before the establishment of the fifty-eighth institution g
In-depth student profiles based on a statewide sample of mare

‘ -
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than 16,000 students representing each of the 57 institutions

‘were developed\ for curriculum and tont inuing education stu-

dents in terms of their demographic, 'socloeconomic, .academic,
and attendance charactefistics; sources that most influenced
their decisions to attenfd; sources of first information about
the ‘program in which they enrolled; thelr value orientat¥ons
toward education; dnstitgtional charaateristics that most 1b-
fluenced their earollingd; their evaluation Qf the'support
services offered by the institutions and the importance of
those services; and their opinions of and feelings about the
use of a standard name for all of the institutions. Changes
in student characteristics over the past l0 years were deters
mined and comparisons. vere made between the characteristics
of the study respondents and North Caroclina’'s adult popula-
tion as projected for 1979,

The study fiodings are being disseminated in a number-of
forms: this comprehensive technical ‘report, a concise sum-
mary of the research findings, and a slide-tape presentation,,
Further, edach,of the 57 institutions has-received a printout
of the d|3a collected from those of its studehts whb were
represented 1n the study sample,

The report and accompanying materiads have been prepared
for the State Board of Education, the Department ‘of Community
Colleges, and the individual community colleges, technical
colleges, and technical institutés in the North Carolina Com-
munity College System. The author# believe that the datm in
this report and their interpretations will be of use to the
educational leaders and policymakers of the North Carolina
Commun ity College System as they make d86151ons oh new pro-

- grams, program revisions, policy, apd accountability efforts,
v A

-

, . --The Authors
North Carolina State University
Ruleigh, North Carolina )
November, 1980 * »
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CHAPTER 1,

- INTRODUCTION

. . N .

Over the past two decades, the comprehensive community
college bas become an integral part of the fabric of American
postsecondary education, Earollments in these two-year 1nsti-
tutions have more than gpgbled since 1970, Characterized as
"teaching institutions,™ community colleges offer locally VA
based . programs designed to meet the unique needs of their re-
spective communities, The hallmark of these institutions 1s
low-cost programs, 2 c.lerehensive apprénch to educational
programming, and an open-door admission policy. And, at the
heart of this nationwide community college movement is a ¢om=
mitment to an egalitarian philosophy. ; 1

Because of their deep belief in this egalitarian philos-

. ophy, the political, industrial, business, ciwic, governmental,
and educat ional leaders of North Carolina have initiated .and
are committed to the development of a comprehensive system of
public two-year postsecondary educational institutions within
the State. The major thrust of these iastitutions |is to pro-
vide access to education beyond high school for all adult
North Carolinians, North'Cvolinn has made signifacant prog-
ress 1n thays direction, During the past 17 years, §7 commu-
nity <olleges, technical colleges, and technical 1institutes
have been established throughout the State and all of them
now have at ledst the beginnings of permanent campuses (Ex-
cellence 1n Educ®tion, n.d,). Reflecting the national trend,
‘enrolllents in the North Carolina Community College Sgstem
proliferated from 52,870 students in 1963-64 to 539,373 in
1977-78 (1976-1978 Biennial Report, 1978), To serve these'
students, many educatlonal progrems have been added, ngdifxe\d,
or deleted (North Carolina Community College Report, 1970;
1976-1978 Educntion}’l Guide, 1977). :

. Across the nation, and especially in North Caroling, ac-
cess to postsecondary educational opportunities now np%nrs
to be a reality (Templin et al., 1977)., As Cohen and Lom-
bardi (1979, p. 2) ncluded: "Access for everyone who wants
to learn has been achieved.” However 6 the progression in nak-
ing educational opportunities available to all thgse adults
who desire it has not gone without challenge, Cohen and Lom -
bardi (1979, p. 27) suggested that, although much has been
accomplished, "the challenge of teaching thems all and of lime
iting institutional claims and growth remains open.”

The decade of the 1980s will likely bring about a dif-
ferent set of issues and choices for.policymakers, chiet
administrators, and faculty members of these public two-year
postsecondary institutions, With a comprehensive delivery
system firmly established, community college leaders now are :
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being called upon to examine qu-stlonl concerning institu-
tional growth and maturation, N N

t . ,

The Commission on Goals for the North Carolina Community
College System (1977) recently called for the achievement of
excellence in programs during the next two decades. However,
North Carclina is by no means alone in its call for excellence
in edycational offerings. A number of national commissions
and authorities have sdggested that increased attention be
be given the adult learning process {(how adults learn) and to
program quality, 6 especially in view of the changing character-
istics of students now enrolling in these institutions.

These students have been variously described as the "new"
student, the "non-traditional" student, or the "dpvelopmentnl
learner." | They are homemakers,. middle-aged adults attending
classes tull t ime, Pdults vith ongoing careers and attendiag
Wrasses part time recent high school graduates unpreparéed
for postsecondary education and older adults,® In Accent on

. Learning, Patricia Cros$§ (1977) suggested that it is time to
go btgpnd educagion for all--toward education for each,

ks the decade of the 1980s to be the decade of matura- .
tion in which these comprehensive institutions, attain even
higher levels of excellenck? will leaders of these institu-
tions meét the challenge of, change by enacting new policies; .
de51gn1n§'nev high quality educational programs; and devel-
oping 1nnovat1ve educational practices? Although it is not

’p0551b1e to know 1h advance which directions these institu-
tions will take in the 1980s, a more accurate prediction can
be made by examining some of the key issues that community
college leaders and policymakers are currently facing and
likely will face 1i1n the years ahead,

AY
. ¢ Some Key Issues ‘

During the decade of the 1980s, community college lead-
ers are likely to encoynter numerous issues that may impact
upon their institytions™programs and services, However, at
the center of these concernas 1s a cluster of four, interre-
lated, key 1ssues that focus on (1) the nature of the '"new"

n

~

1D15cussion of changing student characteristics and a
concern for quality services has been widespread. Authori-
ties who have dealt with these subjects include: Carnegie
Commission on Higher Education, The Open Door (New York:
MoGraw-Hill, 1970) K. Patricia Cross, Beyond the Open Door

(Vlshington, D.C, Jossey Bass, Inc,, 1971); Terry O'Banion,
Teachers for Tomorrow (Tycson- University of Arizona Press,
1972) ; Florence B, Brawer, "The Thirteenth Year," ange,
February, 1973),; 32a-32d; J. Conrad Glass, Jr., and chard
F, Harshberger, "“The Full-Time Middle-Aged Adult Student in )




' 3
adult student, (2) the community college curriculum, (3) ac-
cess to educatlonal opportunity (socioeconostic, academic, -
psychological, and geographic), and (4) the individual 1n-
stitution's responsibility in providing for and marketing
educational opportqpities designed fcf’its service area.

~ )
N The "New" Adult Student

One of the major 1ssues faci¥g community college leaders
in the 1980s will focus on the learners themselves; i.e.,
"Who are the stugents that will be served by these lnstitu-
tions in the 1980s?” and "How will the changing nature of
community college clientele affect future administrative and
instructional proaesses?“ )

Forecasts suggest that the traditional college-age popu-
lation will continue to decline during the next decade, with
a concomitant increase in older adult enrollments, as the
ngraying' of higher education" takes place (0'Keefe, 1977;
McNamara, 1980) . Studies of students enrolling in the two'-
year institutions have documented the fact that these ''new"
students are older than the "traditional"” college-age group,
that, for the most part, they enroll on a part-time basis
while holding a full-time job (Shearon et al, , 1976).

14

Authorities in the field of adult education and develop-
mental psychology suggest that these mature adults, who now :
make up the majority of community college students. have
characteristics that set them apart from the 18 to 22-year-
old college students, To deslgn programs and support services
that meet the unique needs of this emergent clientele, commu-
nity college administrators and faculty may need to work
under a different set 'gf assumptions about adult learners and
the teaching/learning process as it pertains to them,

Knowles (1978) posited four basic assumptlons about the
characteristics of mature adults as learners which distinguish
them from younger students. Fdirst, older adult students,
typically, have a more 1ndependent self-concept than *) the
younger,students, Second, older students have accumulated.
more life experiences than have younger students., Third,

O

Higher Education,” Journal of H@llher Education, 45 (1974) ,

2%:-218; K, Patricia Cross, Plating Non-Traditional Programs

* (San Francisco: Jossey-Bass, Tnc., 1974); John.E. Roueche and

~ Jerry J. Snow, Overcoming lLearning Problems (San Francisco:
Jossey-Bass, Inc., 1977); K. Patricia Cross, Accent on learn-
ing (San Francisco: Jossey-Bass, Inc., 1977); Alexander W,
Astin, Four. Critical Years (San Francisco: Jossey-Bass, Inc,,
1978) : E. J. Boone, R, W  ‘Shearon, and E, E. White (eds.),
Serving Personal and Community Needs Through Adult Education
(san Francisco: Jos-ey-Bass, Inc,,h1980),

]
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these older adult- stwlents have a readiness to learn that is
based upon a desire to undertake Iearning projects that help
them face developwental tasks encountered as they move through
- the life cycle and enact changing sz;%,d roles, whereas de- P
velopmsental tasks faced by young aé are’ primarily the re-
sult of physiological and mental c:TDé:, Fodrth, older adult
stidents undertake learslng activi€ies to gain information
and skills which can pplied immediately te solving prob-
. lems encountered in daily 'living. Conversely, the younger
. Broup tends to be'more terested in learning subject matter
-and to approach learning activitiess from & framework of post-
poned application, B
If the current trend of older -wtudent enrollments con- -
tinues, then administrators and faculty hmembers will find 1t -
necessary to build such a developmental orientation into their
programming‘ As, Gleazer (1978, p. 16) 1nd1cated X
- the communlity college needs. to changeé to match
reality In reality, we deal with the seven develop-
. mental stages--not just the first in the adult life.
And as we look ahead, there is every reason to believe
that the numbers of people in the later developmental
stages will 1ncrease. Planning should be based on that
picture of the future_ .

Commun 1ty .college leaders may need to design programs
and support services that reflect the developmental needs of
these mature, adult clients, Change may be necessary through-
out these 1nst1tutions--fron the selection and preparation of
faculty to the modification of ingtructional moaos to the
schedul ing of classes. The whole concept of student services
may need to be reoniented to the more mature, adult learner
who has a famxly, gob and c1ivic responsibilities_ Indeed
(Gleazer, 1978 16) , .

educstion must be concurrent if it is to relate

he learning needs generated by the tasks of each
developmental stage, Onl) recently has education been
envigioned as taking place at the same time as work or

recreation., More and more, studentship ls concurrent
with the maintenance of 'ork and citizenship roles and

family respbgsibilitxes .

. -

Durlng the past decade, these institutions have. encour-
aged many mature adult learners to enroll in various programs,
~ The central question is when and how polidymakers, adminis-
trators, and faculty are going to face up to the fact that
the nnJority of their students will require thé development
,0f & new set of assumptions and technologies for workihg with
the more mature, adult learner.

4) ha -
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N The Curriculuy
. L my

- Another issueythat will cons$¥ont community college lead-
ers in-the 1980s cénters around the comprehensive hature of
the prograxs offered by their institutions. 'Should these
institutions continue to try to maintain comprehensive pro-
érus and support services, Or should a more specialized pro-
gram and service emphasis be dev oped?"

During the initial stages of the community college move-
ment in this Mation, these institutions tended to enroll a
pajordty of their full-time students in the liberal arts cur-
riculum, However, with a cOmmltment to "comprehensiveness,K'
during, the 1960s the inst4tut ions undertook special efforts
designed to incrgase enrollments in the more occupation-
oriented programs, These efforts have been 80O successful 'in
encouraging enrollments in occupat ion-oriented programs Ever
‘the past two decades that a new direction appeats to hav
emerged for the commungy college, As_ Lombardi® (1978, p. 1)
wrote: "From .4 predomfhantly baccalaureate-oriented insti-
tution, the community college has become an occupational
oriented—ipstitution " .

~
Over the past decade there has been an even more nJicq—
able shift to such an occupational orientation, along with
emphas1s upon conpensatory and eymmunity education programs,
Indeed, it appears (Cohen and Lombardi, 1979, p. 25) that »
the college-transfer function '"'was a marked casualty in the
. 1970s." According to Lombardi (1979), the evidence 1is strong
that transfer “education is no longer the principal function L
of Community colleges,. .
. - ~
While these enrollment shifts reflect a VYtal edycational * r
neegd, the new ocqnpat'ional orientation poses-sevéral serious “
queStions+to community college leaders ‘who are corfcerned
about retaining the comprehensiveness of thelr institutions,
First, "Should a balance be maintained betweep curricular of-
ferings, or is the era of a-truly comprehensive institution ‘
nearly over?" ‘Second, "Is it still feasible to try to be all
»» things to £T1 people, or should these institutions become
more unidimensional and single-purposed?” And, third, "Are
these institutions destined to become what Cohen and Lombard
(1979, p. 27 referred to as 'locally based career and com- N
_pensatory education centers'?" < : ) »
In light of pressing social apd economic realities,
¢ these -and similar questions mus faced by community col-
lege leaders in the 19808, The resolition of this dilemma
may bring about a new couditment or a rede¥inition of the *
_"comprehensiveness" of the community college. However this
issue is dealt with, it will have trenenqo‘gs impact:upon the ’
comminity college movement throughout the }808--anxbeyond.

Lo .
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Access to Educational Opportunities

Another issue facing comprehensivétconmunity colleges 1in
the years ahead relates to their egalitarian philosophy and '
the degree-to which these institutions will be able to pro-
vide eqqel educational opportunities., "Will these institu-
tions be “capable of providing equal educational opportunity

ito all who are eligible to attend, or is this notion what

Cohen (1977) called simply 'a so 1 equalization fantasy'?"

At the heart of this issue is concl®rn for educational acces- °*
s8ibility in terms of socloeconomic, academic, psychological,
and geographic factors,

Sociceconomic factors associated with educational acces-
sibility have long been of interest to social scientdsts. and
during the 1970s

'0
e community college movement came under
attack because its alleged relationship to the American
class sgtr ure, Numerous critics a®tacked the community
collegeés, alleging that these institutions were perpetuating

the existing class structure by utilizing a social class-

based trackim@ system in which students of high-status back-
grounds we be ing encouraged to enrell "in high-status pro-
grams and ce versa. Thus, adult learners were being -~
channeled into the same relative positions as in the social
structure from whence they came (Karabel, 1974; Zwerling and
Park, 1974). Research findings in this area are inconclusive
but the evidence suggests that a relationship does exist be-
. tween adult learners' sociceconomic status and curriculum

_track placement,3 an implication that raises serious ques-
- tlons about community colleges' efforts to live up to their
egalitarian philosophy. It has been suggested that one indi- \
cator of a societal movement having reached a certain level
of maturity is whep a significant number of critical thinkers
begin to question the basic tenets of the particular move-
ment (Vaughan, 1979), If this is the case, perhaps it is
time thatjcommunity college leaders begin to examine these
criticisms from a positive viewpoint so that the true -rela--
tionship between the cohnunity college and existing social
Processgs will be completely understood.

-

Coupled ‘with this issue is concern for academic accessi-
bility.V Selective program requirements may indicate admis-
sioga_p011cies that deny an adult learner the chance to com-
plete a desired program of stu because he/she lacks certain
attrac®ye academic characterist c8, Under such selective
-policies, many of these adults who are capable of completing

2Robert G, Templin, Jr , and Rohald W, Shearon, "Channel-
ing-Students Into Curricula: An Examination of Tracking in the A
Community College," Questioning the Commgynity College: New Di-
rections for Comm&nigx Colleges, ed. George B, vaughan (iIn
preparation) . s

3Ibid,
RIC T .
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the program may be rejected, Although other applicants for
admission may have more lmpressive credentlals, high school
grade-point averages and standardized test scores Eay not be
valfd indicators of potential success for the highly moti-
vated adult.4 This 1s particularly true 1n technical pro-
grams where "'reverse transfer” students of higher socloeco-
nomic origians are competing with those who may not have out-
stafiding academic credentials--yet, are capable of completlng

.the prograxs, Such policles make program ®dm1ssion very dif-

ficult for adult learhers who might yiew the communlty
college as their on hope for social mobility, .

14

Psychologiéxl ncce551b111{y 1s another concern to be
faced by community college leaders 1n the years ahead, For
those lndividuals who need educational activity, yet lack the
necessary affective characteristlcs for enrollment, 1nstitu-
tions m1ght consider designing hmarketing efforts that make
programs relevant and meaningful for them, Additional ef-
forts ‘might be necessary to attract those individuals who may
have an educational need but whase prior educatlonal experi-
ences have resulted 1n unfavorable attitudes toward learning,
It also may become necessary to concentrate more on making
programs attractivé to those students who consider the commu-
nity college a poor substitute for some oOth forms of post-
secondary education, Through consumer anajrsis and differen-
tiated marketing techniques, psychological access barriers
can be broken, thus allowing previously inaccesslble publles
to become relevant target groups for programmxgg’pfforts,

With rising energy costs and assoclated transportation

_curtailment, geographic accessibility will become a critical

concern to fafed by community college leaders, Institu-
tions may fin t necessary to "take the educatlon.to the
people," or at least to find new techniques for making educa-
tional programs available to all adults who desire, te con-
tinue their education, Many new and innovative technological
delivery systems already have been developed that utillize .
television, newspapers, and the telephone (Luskin and Zige-
rell; 1978; Stewart and Duffy, 1979; Colburn, 1980). udents
who no longer can afford to travel to the main campus t-
tend classes will benefit most from the use Yof such te -
logical inonovations,

The to;‘egoin’g emphasizes the importance t offering pro-
grams in "non-traditional” educational settin such as .
satellite centers, the work place, and other off-campus sites,
Geographic accessibility will become a_ greater factor in the
equal educational ogportunity isgsue in the coming years, as
failure,to provide an increasing number of these non-
tradit fsnnl delivery modes will exclude first ‘those .whe might
benefit most from the opportunity,

41bid, . '
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Therefore, 1t seems lmperative that these four interre-
lated accessibility factors--sociceconomic, academic, psycho-
logical, and geographic--be examined carefully if the insti-
tutions are to provide the equality of educational opportunity
which lies at the core of the egalitarian philosophy. Such
an examination is essential if community colleges are to move
forthrightly into the decade of the 1980s.

b3

The Institutions®' Responsibility in
Educational Marketing
£
A critical 1ssue facing community college leaders in the

1980s focuses on the .concept of "educational marketing.” Spe-
cifically, "To 'hag degreé should these institutions actively
engage 1n a marketing approach to educational management?"
Within the fpast decade there has been growing emphasis within
the community colleges, and higher education in general, o:
the utilization of- selected tgols and techniques, first de-
veloped by profit-oriented orgailzatxons to manage educa-
tional services or »products '

R Many writers argue that adopting a marketing approach to
educational management is essential for institutional sur-
vival because of the high level of competition that now ex-
1sts among all postsecondary educational 1nstitutions, This

' N\ competition has .Created a "buyer's market" and, 1n its wake,
a¥l of these 1hstitutions are scrambling to secure their pro-
portional share of that market., Advocates of the educational
marketing approach emphasize the need to adopt a consumer

-orientation 1n which the educational product is examined 1n
terms of its retail dimensions: quality, variety, location,
and time (Comfort, 1978),

The importaht question is whether community college lead-
ers want to bécome 1lnvolved in such a marketing approach, al-
though it can be argued that, in their efforts to attract non-
traditional aduly students, community college educators have
long been usingiany of the same methods and techniques of
markeflng used profit-making agencies,

4 s I

The notion of a designated marketing managemeht approach
by postsecondary educational institutions seems to be counter
to the current gttitudes of many community college administra-
tors; in fact, apy consider it unethical In his book,

Inrketing for Nonprofit Organizations, Kotler (1975) 1dent1~

fied three reasons why use of the larketing approach in non-
profit organizations often is copsidered unethical. First is
the common begief that a cbmprehensive marketing plan~adds

unnocossarily to the cost of 1nﬁt1tutionll operations, In an
era of tight budgets and finangjal accountability, such costs
may be viewed as wastefal, Second, it is argued that market-
ing research activity is used to pry into the private 1ives
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of those,whg live within the Tinstitution's service area,
ird, markéting typically 1s considered to te a mechanism
through which the target population can be manipulated. |
Clearly, these ethical 1s€ues must be dealt with before commu-
nity colleges can successfully implement a marketing manage-

ment approach,

Coxmunity college leaders also must justify undertaking
such a purposeful marketing approach. It may be argued that
such efforts will develop a greater public awareness and _pro-
vide greater consumer satisfaction, since the emphas ks 1S on
the precisei identification of the needs of specific target
grougps. Theéx marketing approach describted herein utilizes
data-based information for ‘decision-making; through its use
institutions may be able to operate with greater efficigncy

\

A

%

Vavrek (1975) raintained that the functions and jproc-
es in a marketing fianagement model can help 1institutions
be'cone even more service-orilented and in the "people busi-
ness.” As a result of continuing inflation, 1increased gom-
petition for enrollments, and the expansion of financial aid
programs, the student is becoming a powerful consumer of edu-
cational programs, Community college 1eader§ may be faced
with the prospect of implementing an educational management
model which provigdes programs that effectively meet the con-
stantly changing ne%qs of relevant target groups.

whether or not they are. aware of 1t, most community
colleges already-are using many sound marketing strategies
in their daily operations. As keim (1979, p. 10) wrote:

We already know abou?'marketxng; all-we really need
to do is apply our good sense to some basic princi-
ples and work the territory, just as we always have .
There 1s no magic to marketing

Apparently, the critical issue 1s not whether to market or
not to market, but how purposefully marketing principles are
to be agplied, )

Although there are other issues to be faced ty admin-
istrators and policymakers of two-year, postsecondary educa-
tional institutions, the four identified above may be of
critical importance 1in the coming decade; 1.e, , (1) "How will
these institutions respond to the changing nature of the com-
munity college student?" (2) "Can these institutions continue
to be all things to all people?” (3) "Will these institutions
remain committed to their egalitarian philosophy?" and (4)
“W1ll events in the 1980s create a need for a purposive mar-
ket ing approach to community college management?'

an
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To make sound jolicy decisions that will speak to these
critical issues and gulde the community college thTough the
1980s, community college leaders will need to develop and
malntaln a turrent and‘accurate’ information base on the na-

+ ture of these 1institutions; and particularly on the clientele
enrplling thereif, Perhaps even more impBrtant 1s the chal-
ledge to make the gecessary changes, in policies, programs,
and educational practices based on 1information about who is

. being served by these 1institutions and 1in what ways,
. .

.

. . The Problem

‘With the ma)or goals of excellence in educational pro-
grars and comprehensive learning opportunities, the renewed
emphasxs on accountability, and the diverse and‘changxng
addlt student population, there 1s a greater need than ever
before to assess student charagteristics on a regular and
cont inuing basis . '

Letailed knowledge of the demographic, socioceconomic,
acaderic, and attendance characteristics of 1its enrollees 1is
of utmost irportance to the Yorth Carolina Community College

!‘ System as 1t strives to [rovide excellence 1in programs and

codprehensive learning opportunities for the State's adult

. X@,ulation In ongoing efforts to generate this essential

. information, ‘three major studies of NCCCS students have been
conduete d 1n the past decade., In 1968, Bolick (1969) devel-
oped a socioeconomic profile of l)p 184 credit students en-

- rolled in 42 institutions rhillipss (1970) 1969 study pro-

vided data on 9,545 noncredit or-contxnulng eddcation adult

learners ahearon Templin, and Daniel (1976) co¥lected and

analyzed xnformatxon from 10,074 credit and noncredit stu-

dents during the spring of 1974 The findings of th€se three

studies provided ample evidence of considerable diversity

g among the,students enrolled in the NCCCS and that student

. characteristics change over time, The mdjor purpose of the
pre<ent study was to help facilitate the updating of infor-
mation about NCCCS enrcllees through a sysfematic gathering.
and analysis of . data on the 1979 .enrollees 1in the NCCCS,

.
‘.

Lbjectives

The specxixe\gF)ectxves of this study wehe to-

1. Levelop %xstxnguiéﬂing profiles of currently en-
rolled adult‘lea{ners in terms of progran axea in which’
enrolled (curriculum or continuing educatiof) and selected
demographic, socloecondric, academic, and attendance charac- .
teristics ' -

., 9
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i 1t

learners 1n terms of progran in which enrolled (callege-
trahsfer, general education, special credit, technical, vo-
cational, academic extenslon, fundamental education, or oc-
cupational exténsion) and selected demographic, socloeconomic
academic, and attendance ¢haracteristich,

v 3. Letermine curriculum and continuing education stu-
dents' value orlentation toward education and the institu-
tional characterlstics that influenced them to attend,

2., Develop subprofiles of currently enrolled adult (:'

4, Determine recruitment strategies that were the
gource of greatest influence 1n curriculum and continuing
education students' declslons to attend and were the sources
of first information regarding the program 1n which they en-
rolled. ’

5 Provide demographic :ang socloeconomic profiles of
North Carolina's projected 1979 adult population (18 years of
age or older)- to serve as a basis. for comparison with the
1979 curriculum and continuing education student population

: ~

6 Replicate and update data from the 1968, 1969, and
1974 studies of curriculum and continuing education students
enrolled in the NCCCS for the purpose of detecting changes in
student (roftle- .

L Y

7. Determiné curriculum and continuing education stu-
dents’ evaluation of support services offered ty the institu-
tions and which of these services are the most important to
the students . -

8. Detersne curriculum and continuing edicgtiion stu-
dents’ ,opinions of what standard name should,be used for all
NCCCS institutions and their feelings regarding the .use-of a
standard name,

9. Analyze and summarize relationships Jetween educa-
tional program area 1in which enrolled and selected demo-
graphic, socioeconomic, academic, and attendance character-
1stics of students enrolled in 1979,

L q. .

Research Questions

Research questions formulated to guide the collectlion of
data and the development of descriptive profiles of adult
learners enrolled in the NCCCS, 1979, were the followtgg.

1. Wwho are the .students being served by the NCCCS 1n
terms of pfugram area in which enrolled (curriculum or con-
tinuing education) ; selected demographic, socxo%conOmic,

L] * .
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academic, and attendance characteristics; and institutional
characteristics tha} influenced thex to attend?

2. Which students aré enrolling in what edqcatfbnal
programs”

3. ﬁhat is the broportlpn of students enrolled in the
NCCCS as compared to the proportion of the State's projected
1979 adult population who are eligible to enrdll, in terms
of selected demographic and socioeconomic cHaracteristics?

E 4. what adull population group(s) 1i1s/are” not being
served ty the NCCCS in terms of selected demographio and
socioeconomic’ characteristics? *

L}
.5. What changes have occurred in the profiles of NCCCS
students durkng the past 5 and 10 years, respectively”?

4

6. Which students 1n 'hqt educational program areas
would least likely continue their education were it not for
the existence of these institutions, 1in terms of selected
demographic and socloeconomic characteristics?

7.. Which sgpudents in what educational program areas
would be least likely to attend one of these institutlons as
the distance traveled to class incgeases”

8. Which students in what edﬁcational program areas
'oqld be least likely to attend ofe of these 1nstitutions as
‘their first ghoice over other forms of postsecondary educa: -
tion” f

9, W¥What foras of recrultnent strategles inflpenced stu-
dents in different educatiqgal program areas to attend these
institutions and 'served as the first source of information
about the program in which tﬁey enrolled?

10. Which curriculum students in what programs are te-.
ceiving financial aid and what are the sources and amoants of .
that aid in terss of selected demographic and socioeconomic
characteristics?

i1, lhich students in what educnti&f-l PrOgram areas are
eniggj‘d and to what' extent? .

.

)

lz lbl)h students in what educatiohal pregram areas
plan to work toward a four-year college degree?

13, Which students in what educational program areas
plan to work in North Carolina following the completion of
their. educational prograzs?

Lo
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_14. What are the students' value orientations toward ed-
ucation as related to educational program area and selected
¥ dexographic and socioeconomic characteristics?

15. what institutional characteristics most influenced
students to attend these institutions as related to educas
tional prograx area and selected demographic and soclioeconomic
characteristics”? '

16, How do curriculum and continuing education students
rate support services offered by their 1institutions and which
of these services do they conslder to .be im

17. What are curriculum and continuilng educatlon stu-
dents’ oplnions of and feelings about the use of a {tandard
name for all NCCCS 1institutions?

Lefinition of Terms

The following terms,*used throughout this reporty are
def ined and included here for clarity 1n presentation of the

Study findings, .-
.cademlC characteristics the academic characteristics
examined. in this study were' (1) prior full-time enrollment

1n a four-year college/university, (2) GEL score, (3) high
school grade average, 3and (4) high school rank

Academic exténsion® those educational activities, of- "
fered on a noncredit tasis, which are designed to provide
enrichment 1n the areas of the humanities, philosophy,
mathematics, politics, and the soclal sciences

AttendanGge characteristics attendance characteristics
selécted for gkudy were: (1) program 1n which enrolled, (2)
time of class attendance, (3) location of classes, (4) bours
in class/week, (5) classes this quarter, (6) distance to class,
(7) trips to class/week, (8) nunber of quarters enrolled, (9)
would have attended anather institution had this one not ex-
1sted, (10) this 1nstitution first choice, (ll) source of in-
fluence to attend, (12) source of first information about
program, (13) sources of 1income, (14) sources of financial
a1d, (15) amount of financial aid, (16), cost of books and
supplies, (17) rent while attending, (18) plans to enroll in
a degree program, (19) plans for a four-year college degree,
and (20) employment plans after completing educational pro-
gram, .

College-~transfer-" tho<e educatilonal activities for
which course credit is given and which the student who trans-
fers to a four-year college/university can substitute for,the
first two years of credit toward a four-year college gegree,

ERIC - ' p ’
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During the two years at. the community college, the student
receives a general education in English, mathematics, human-
ities, scxence,'gnd social science, The program culminates
in a two-year Assocliate 1n Arts, Associate 1n Fine Arts; or
Associate in Science degree,

Community college: a two-year,K public, postsecondary
educational institution, operating under the provisions of
Chapter 115-D of the North Carolina Gereril Statutes, which
offers (1) freshman and sophomore courses of a college of
arts and sciences; (2) courses in generaT adult education;
(3) organized credit coyrses for the training of technicians;
and (4) technical, vocational, and trade speciality courses.

Continuing education program area: refers to all non-
credit educational activities offered in a community/techni-
cal college or techmical 1institute, 1.e., academic extension,
fundapental education, occupational extension, and recreation
extension programs,

Curriculum program area refers to all £ducation#l ac-
tivitles for which course credit is given in a community/
téchnical college or technical-institute, i.e., college-
transfer, general education, speclal credit, technical, and
vocational programs, . ‘r

Demographic characteristics- the selected demographic
characteristics examined in this study were: (1) age, (2)
sex, (3) race, (4) marital status,, (5) véxeran status, (6)
residency, (7) location of 1institution, {_fL/S) residence
while enrolled.

Fundamental educatilon: those noncrést educational ac-
tivities designed to provide adult learners with an elemen-
tary and secondary egucation, i.e,, adult basic education
(ABE) , adult high school, and general educational development
{GED) programs. .

.

General education- those educational activities, for
which course credit is given, that are signed for adults
who wish to broaden their education, with emphasis on per-
sonal interest, growth, and development, Such programs may
involve a cluster of gemeral education courses:from.one or

.more disciplines, 3¢ to 40 quarter-hours of ‘gemeral education
and interest courses culminating in a General Education Cer-
tificate, or 96 quarter-hours of general, education and inter-
est courses culminating in an Associate in General Education
degree

Institutional characteristics  as useJ in this study,
include - (1) educational programs or courses available, (2)
financial assistance available, (3) job placement services,
(4) location [(nearness to the student's work or home), (5) .
low cost, (6) open-door admissions policy, (7) quality of

-
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instruction; Uﬂ student-centered 1instruction and activities,
and* (9) "other" to be specified.

. Narth Carolina Community College System: The system of

58 public community colleges, technical colleges, and techni-
cal institutes which 1s under the administration of the North
Carolina Department of C unity Colleges and the State Board
of Community Colleges as de ed in Chapter 115-D of the

5 The constituent members of
the North Caro llege System offer one-year
and two-year college programs‘leading to a degree or diploma,

* and noncredit cgntinuing education programs leading to a cer-

tificate_  The stitutions are nonresident, multipurpose,
and community-centered, .
,'Occupational extension: those nancredit educational ac-
tivities in the areas of technical occupations, agriculture,
distribution/marketing, home economics, health and safety,
office, and trades/industry which are designed to upgrade

persons in their jobs--either help develop new skills,
become more proficlent in their voc ns, or train them for
ln,occupation ’

”

Primary income: students were asked i1f their parents
provided more than one-half of their support; if the answer
was positive, the parents' 1978 income was considered as pri-
mary; if the answer was negative, the student's 1978 income
was considered as primary. J

Rank order: an ordinal ranking procedure that utilizes
some criterion or criteria on which ranks are based, Rank-
ordering thus asslgns numbers to objects or variables and
arranges them in numerical order.

' Sociceconomic characteristics® 1in this study refers to
(1) student's education, (2) father's education, (3) mother's
education, (4) head-of-household, (5) student's income, (6)
parents’ income, (7) primary income, and (8) occupation head-
of-household, .

Specia]l credit: a category of students who are enrolled
in educational activities for which course credit is given,
but who are designated as not being officially in a degree,
diplo?n, or certificate program,

- L3

SAt the time the survey was conducted Capring, 1979),
the North Carolina Zommunity College System consisted of 57
mémber institutions, the title "technical college” had not
come into usage, lnd the Community College System was admin~
istered by the Department of Community Colleges, and the State
Board of Education.

Q™
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Technical anstitute (college)  a two-year, public, post-
secondary educational institution, operating under the provi-
sions of Chapter 115-D of the North Carolina General Statutes,
which offers (1) courses 1in“general adult education, (2) or-
ganized special credit courses for training technicians, and
(3) techniéal, vocational, and trace speciality courses,

Technical gro§ram: all educational activities, gener-
ally two years 1in length, ‘which .are given for course credit
at a community/technical college og technical institute, are
designed to prepare students for.e ny-level jobs-in occupa-
tions recognized as paraprofessional, and which lead to an
Associlate 1n Applied Science degree. -

Value orlentation toward educatilon: reasons Students
give for continuing their education, The choices used in
this study were: (1) to be able to contribute more to so-
ciety, (2) to be able to earn more money, (3) to become more
cultured, (4) to gain a general education, (5) to get a bet-
ter job, (6) to improve my reading and study skills, (7) to
improve my social life, (8) to learn more things of interest,
(9} to meet interesting ople, (10) parents (or spouse) 'ant
me to go, and (l1) there was nothing better to do.

Vocational program' all educational activities, ranging
from ope to four Quarters 1in length, which are given for
course credit at a community/technical college or technical
institute, are designed to train students for entrance into
a skilled occupation, and which lead to a certificate or a
diploma,

.
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METHODOLOGY

Factors considered in thig discussion of the methodolog-
ical procedures follewed in this study of students enrolled
in the North Carolina Commanity College System, 1979, were:
(1) the research design, (2) the population, (3) the sample
design, (4) the procedure used in constructing the sampling
frame, (5) the selection and training -of institutional co--
ordinators, (6) the population sample used in the study, (7)
construction of the survey instrument, (8) the-data collec-
tion :précess, (9) Procedures used in analyzing the data col-
lected, and (10) limitations of the study, g J

/“
Research Design ‘,’—"’—__"——“

The cross-sectional survey research design selected for
use in the study was considered to be appropriate for col-
lecting standardized descriptive and associational informa-
tion from a predetermined population at a specific point 1in
time (Borg and Goll, 1976), This type ol research design -
also called "descriptive" (Hillway, 1964), Such survey de-
signs are practical for identifying trends, current condi-
tions, a potential needs, as well as providilng information
on which administrative decisions can be based (Hillway,
1964 Mouly, 1970). Survey data can be used to discuss
single variables or to look at complex relationships between
two or more variables (Borg and Goll, 1976).

L]

. Population

The study population consisted of all students enrolled
in the North Carolina Community College System during the
seventh and eighth weeks of the spring-quarter of 1979, Be-
cause actual headcount was not available at the time, numbers
and procedures provided by the Management Information Services
Division, North Carolina Department of Commun ity Colleges,
were used to project a total enrollment of 258,431 students,
Actual unduplicated headcount enroll-eng\lor the spring quar-
ter, 1979, was 236,720 students,

Sample Design .

™he size of the study population dictated the use .of a
sample rather than a complete census qf students, In col-
laboration with Charles H. Proctor, Professor of Statistics,
North Caralima State University, ahd R, David Mustian, Pro-

_fessor of Sociology, North Carolina State University, &

Q 14
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stratified systematic cluster sample design was selected as
the most appropriate and efficient design for this particu-
lar study. S .

Thé sample was stratified to represent two identifiable
subpopulations, or strats, within the total student popula-
lation--students enrolled in the curriculum program area and
students enrolled in the continuing education programs area,
Each subpopulation was proportionately represented in the
sample, In this way, stratified sampling guards against wild
samples and assures that subpopulations of interest will faot
be overlooked. )

14

In systematic sa}pling, one randomly selects the first
element and thereafter draws every nk€he element in the sam-
pling frame, For example, a systematic sample of 10% of the
names in a telephone directory would begin by selecting one
name and then choosing every tenth name thereafter. A sys-
tematic sample is more frequently spread‘uniformly over a
population and can thus provide more information than a
simple random sample might, Systematic sampling also is rel-
atively easy to use and provides a great deal of information
per unit cost., Because each institution involved in the
study drew its own sample of students, it was impartant to °
select a sampling method that could be easily standardized,

Practical donsiderations also led to the use of cluster
‘sampling. In this procedure the unit of gelection--the clus-
ter--contalins two or more population units, Cluster sampling
is useful when the population is naturally grouped into‘units;
here the unit of seleetion, or cluster, was the intact, in-
dividual class, Institutional procédures make classes read-
ily accessible, whereas it would be virtually impossible to
sample individual students, ’. .

- 3

. .

Construction of thef Sampling Frame
L 4

Several factors entered imto the decisions about the
g1ze of the sample and the manner in which it was to be drawn,
These included (1) a desire to provide each participating in-
stitution with a reliable profile of 'its student body while de-
veloping statevide informathon; (2) the need to draw the sam-
ple at a compatable point in time at9;7bh institetion; and
.(3) the need for minimal disruption, normal acadenmic
activities, .

Using the aforementioned information supplied by thé De-
partment of Community Colleges, the research team calculated
enrollment projectlions for the spring quarter, 1979, for each
of the 57 institutions in the NCCCS, A sample size that took
into account the effects of stratified cluster sampling was
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developed for each 1nst1fution. Thus, évery sample reflected
the si1ze of the institution and provided each with inf o iR

8 tion’'as precise as that for the other institutions, The in-

diyidual -institutional samples were summed for a desired Sys-

temwide sample of 20,038 stlidents (see Appendix A).

sanple frﬁme within each 1nstitutfion consisted of a
li1st oftall classes being offered during the seventh and
weeks of the spring quarter, 1979, All durriculum
ogram area classes 1n operatiod’ were listed first, followed
-by listing all continuingreducatlon -program area classes,

The sample populatipn was stratified into ‘these two mpjor
program areas; sn.$mg units-for the study were intaft, in-
dividual classes ‘

N ’ r" ”‘ . ’ 3

Participation of Institugional Coordxna;prs
L] q_

- The president «of each of the 57 community/technical col-
leges and technical, i1nstitutes responded affirmatively to a
letter inviting his/her institution to participate in the
study, and in responding designated an institutional coordi-
nbtor for that 1Astitution the foordinators were to be re-
sponsible for constructing‘{he institution's sampling frame,
drlvingfjhe sapple, orienting instructors to_the study, admin-
istering the survey ‘in theiY¥ institution, co?lecting the ¢om- *
pleted survey instruménts, and returning them to the project
. staff . Their efforts and professiopal skills proved to be
' invaluable to the success of the survey, A list of the insti-

tutional coordinators who participated in the survey appears
in -Agpendix B, )
. »

. » i
s Institutional Céordinato} -Workshops

‘ . . § "
To assure unifgrmity of procedures throughout the par-

tlcipag}ng institutfons, seven regional workshops were held ’ .

for EES institutional coordinators, The workshops were de-

-‘,Jsig 1) to familiarize the coordinators with the purpose .
¢ of.t tudy and the potential uses of the survey data, (2)

to ga}nagjxertence in drawing institutional samples, and (3)

to discu atdgles for conducting the survey at their re-
spective E&stituiions, Standardized procedures were enhanced
by providiﬁi‘g&cﬂ institutional coordinator with a detailed”
.coordinator's handbook, requesting and checking copies of

théir 1nst1tutiqyal sampling frames, and maintaining contact
thiough frequent telephone conversations and occasional site
visPts, A precise description of how the samples were drawn

‘appears in Appendix C,

-
-
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. . Actual Sample -

, As stated earlier, all 57 institutions in the NCCCS par=~
' ticipated in the survey, The total desired sample size was
~'_,20,028 students *however, 19,829 survey instruments were ac-
tually administered, OCf'that number, a total of 146,408 us-
able instruments were returned, Response rates within each
institution were based upon actual sample size and ranged "
from 59% to 99%, for a mean response rate of 82%., The pro-
cedures used in calculating response rates and the response
rgte for each institution are presented in Appendix D,

4 .
Instrumbntation

The 48-item survey instrument was basically a replica-
tion and expansion of the instrument used in the 1974 survey
of NCCCS students conducted by Shearon, Templin, and Daniel
§1976) . The 1979 research instrument was pretested with 161
students at three institutigns, A portion of. the pretest
#roup were interviewed a week later to check the reliability
of the instrument. Pretesting was primarily concerned with
the proposed use of an optical scan format for scoring the

.survey instrument. Other than minor rewording of a few ques-
tions, the results of the pretest indicated no major diffi-
culties, A more detailed discussion of the pretest results
is presented in Appendix E,

Because the instrument was so constructed that the re-
spondent received instructions to answer every question, it
was possible to compute the number of nonresponses and inap-

. propriate multiple responses to a single question, Over 90%
. of- the respondents answered all questions except the three
that asked for GED score, parents' income, and evaluation gf
institutional suppgort services, As an additional cheik on
reliability, algorithms were constructed to identify conflict-
ing responses to different questions; for example, a case in
ggéch a respondent might report a grammar school educatipn in
(o) question and, in response to a later question in the in-
strument, might indicate havipg a baccafaureqte,‘plnconsis-
‘tent responses showed that 11% of the continuing education
dents indicated that they were receiving financial aid,
egumably because they confused institutional financial aid
with other forms‘'of assistance, A complete reporg of the re-
fiability checks on the survey instrument responses appears
in }ppendix E. A copy of the final sarvey instrument appears

in Appendix F,/,,« ] . v

.

Data Collection ,
/

N ' During the seventh and eighth weeks of the spring quar-
ter, 1979, institutional coordinators drew the samples of

- N
-
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e classes for their institutions, distributed the survey instru-
ments to the instructors of the classes used in the study sam-
ple, collected the completed instruments, and returned them
to the project staff.  In most cases instructors administered
the instruments to their students; in a few instances this
responsibility was assumed by other staff members.

Data Analysis

When the completed survey instruments were received by
the pfoject staff at North Carolina State University, they
were checked by hand for stray marks and responses that
could not be registered by the optical scanning equipment,
.The edited i1nstruments then were taken to the National Test-
ing Service Corporation, Durham, North Carolina, where they
were machine scanned and the data were transferred to com-
puter discs, !

Because intact classeg were the ultimate samplin units
in t study, a student's pyrobability of being included 1in
the 8§ le depended upon the\pumber of classes in which he/
3he was enrolled, To prevent stortion in the findings that

ould. result from these unequal obabilities, each individu-
al's responses were weighted by a cedure based on the num-
ber of classes in which he/she was enralled (see Appendix G,
We ighting Proceduresd~ This weighting thgedure assured that
students enrolled in five classes, for example, would not have
five times the, "impact"” of students enrolled in a single
class,

-

Because of the great variation in pnrollﬁents at the 57
institutions, an additional weighting procedure was used when
the institutional data were pooled for the statewlde sample,
In this weighting proceddre, which was based on institutional
enrollment, the data were adjusted so that éach institution

<§ontr1buted an amount of information to the total state en-
ollment proportional to the percentage of those students it
actually represented, The institutional weighting process

. 1s described in Appendix G,

[N

Vg

L

After subjection to the two weighting procedures, the
sample information generally fell within one percentage point .
of the actual population parameters for the spring quarter,
1979, as presented in later institutional reports to the De-
partment of Community Colleges.

. Tables were constructed to show weighted rcentage dis-
tributions and unweighted frequencies of all w‘:1ables in the
study as related to the broad educational program areasg of
curriculum and continuing education and to the general pro-
grams within each: of these program areas, Curriculum pro-
grams were: (1) college-transfer, (2) general education,

ERIC . 10 - -
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(3) special credit, (4) technical, and (5) vocatignal, Con-
tinuing education programs were: - (1) academic extension,
(2) fundamental education, (3) occupational extension, and -
(4) recreation extension,i . - 7 .
¥

The only data subjected to statistical testing dealt
with the comparisons of the sample population with the pro-
jected 1979 North Carolina adult-population, The chi-square
goodness-of-fit test was used to reveal statistically signif-
icant differences (.05 level of probability) that might exist
between the proportion of responses due to factors other than
chance .

Limitations

Five major limitations to the .survey' data must be con-
sidered when interpreting the findings of this study, The
most important limjtation is that the sample was collected at
one point in time during.the spr quarter, 1979, While

curriculum classes generally are 11 quarter in length,
continuing education classes tend; be of shorter duration
and to begin at diffgrent times ng the quarter, Conge-
quently, all of “spring quarter, 1979 6 continuing educa-

tion classes could not. be included in-thg sampling frame, and
there was ‘no way ,té'; judge how rewenta ive were the contin-
uing eddcation progrsm students whO. Rere enrolleg ring the
'\ seventh and eighth,_we’eks of that quaflter,
\ . T ', Y .
The survey rqif&g on self-report, Pretestinprevealeé
no tendqncy for ‘sytidemts te migwMerstand the questions or.
nisreprr:sé.nt'f s [n their redfonséeg, but the possibility
must bejallowed, ¢

. [

3 e s S? rates among institutions .(59%
to 99%) could intpo#é if students within a given in-
stitutiop had-some, reason for.not résponding or if certain

. types ofgclasses matically omitted.from the sample,
Again, l,nsvere.d alsc could introduce bias; 1t is
not posdible, fqr'exam , to tell whether students who
failed to report paryal income.were a rep\resentative sample
of the total group, « . .

PP

Comparisons' bgtween the student population and the gen-
eral adult populagion of North Carolina must be considered as
tentative becausé*they were baséd upon projections of North
Carclina adult population parameters for 1978, These projec-
tions” were made by R, David Mustian, Professor of Sociolggy,

. North Csrolipa State University, on the basis of 1970 U.S,
Census data, and are estimates rather than observe lues,
» - o a .

-

%
lAlthough included in the survey instrument, recresdion
extension. program data were not analyzed because of the small
number of responden}s in that program, .
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CHAPTER 3

FINDINGS OF THE STUDY

’

The findings of this study o‘umnts enrolled in the

* North Carolina Community College System, 1979, are presented .
in the following sequence: (1) students enrolled in curricu-
lum and continaing education program areas; (2) students be-
ing served in curriculum programs; (3) students being served
*in continuing education programs: (4) comparisons between .
curriculum and continuing education students enrolled in the
NCCCS, 1979, and North Carolina's projected 1979 adult popu-
lation; (5) profile changes in the curricilum student popula-
tion between 1268, 1974, and 1979; (6) profile changes in the
continuing education student population between 1969, 1974,
and 1979; (7) enrcllment changes as compared to changes in the
adult population of North Carolina between 1974 and 1979; and
(8) a summary and analysis of relationships,

Students Enrolled in Curriculum and
Continuing Education Program Areas

The demographic, socioeconomic, academic, and attendance
characteristics of curriculum and continuing education stu-
dents are described in this section, Also described are
their value orientations toward education, institutional char-
acteristics that influenced them to attend, their evaluations
of the support services offered and the importance of these
services, and their opinions of and feelings about the use of
a standard name for all NCCCS institutions,

N No single description can adequately portray the "typi-
cal" student in NCCCS tnBtitutions, The students are as va-
ried as the communities their institutions serve, Differences
between curriculum and coWtinuing education students are par-
ticularly striking, but even the descriptions that follow
oversimplify the extent of the variations among students
within these major program Rreas,

The typical curriculum student is a 25-year-old, white,
-single or married female who .is head of her household, She
works full time or par? time in a white-collar occupation at
which she earns less than $4 00 per hour. I? married, her
1978 family income was about $12,000, This student enrolls
in one or two courses per quarter and attends classes on the
.main campus during the day, -‘She is a B-average high school
;rl_dulto and.most likely is enrclled in a technical or voca-

tional program, ¢

-
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The typical continuing education student is even more
difficult to describe since the noncredit course category can
include the professional following a specific academic inter-
est, the retiree seeking a second career, or the man or woman
who is learninglbasic literacy skills, -The typical continu-
ing education stjudent most likely is a 38-year-old, married,
white female wh ives with her spouse, Her 1978 family in-
come was between 310,000 %nd $12,000, She is a high scheol
graduate whose parents have less than an eighth-grade educa-"
tion, This continuing education student is very likely to be
enrolled in ap occupational extension prograr, attending one
class a week in the evening at an off-campus site, She is
employed full time.

X

Demographic Characteristics

Demographic characteristics observed were: (1) age, (2)
sex, (3) race, (4) marital status, (5) veteran status, (6)
North Carolina residency, (7) location of institution, and
(8) réesidence while enrolled, Weighted percentage distribu-
tions of curriculum and continuing education students by age,
sex, race, marital staPus, and veteran status appear in
Table 1,

Age ‘ ,

Curriculum students were much younger than continuing
educaticn students, with 87% of the former as compared to 52%
of the latter reporting that they were under 40 years of age
Median ages for the two groups were 25 and 38, respectively.
Further analysis revealed that median ages for curriculum .
students ranged from 22 for college-transfer students %o 31
for cial credit studentg., For the continuing ‘education
grou this range was from 28 for fundamental education stu-
d!nts to 44 for academic extension students, . (

Sex and Race

Although males and females participated almost equally
in curriculum programs, over 70% of the continuing education-
students were females, Three out of four students were white, *
and virtually all students in the nonwhite categQry were
black., Racial groups appeared to be distribute%‘equally be-
tween curriculum and continuing education program aress,

Mar 1t'al Status

In keeping with the foreéoing age differences, the typi-
cal curriculum student was as likely to be single or engaged

h
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Table 1, Weighted percentage distribution of curriculum and

’ contlnulng education students enrolled in the
North Carolina Community College System, 1979, by
age, sex, race, marital status, and veteran status

X Students?
variable Continuing
b Curriculum educat ion
L 4
Agel yr : .
22 or less 39.1 12,1
23-29 28 0 18 5
30-39 : : 19.9 20 5
40-49 8 3 13 3
50-59 2 7 12 .7
60-63 1'8 11.0
70 or nmore 0.3 10,9
Total 100 1 100 0O
' (11,774) (4327) 4’
Sex ,
Male : 46 4 28 .8
Female -~ - 53 .6 71 .2
Total 100 O 100 O
‘ (11,835) (4384)
Race
Black - 20 9 20 &
American Indian 1 7 1 &
White 76 5 76 B
As1ian - 05 0 2
Cther . 0.7 . 0,4
Total ) 100 .0 100.0
: v (11,743) (4320)
Marital status: :
Single or engaged R 45.0 18 0
Married 45,1 £l 5
Widowed 1 5 13.3
Separated 35 2 8
Civorced 4 8 4 4
Total 100.0 100.0
(11,822) (4371)
Military veteran- } ¥
Yes ’ 24 9 10.1
No 75,1 89 9
Total 100 O 100.0
(11,810) (4341)

aNumbers in parentheses in this and subsequent tables
represent the total number of persons responding in the re-
spective category.
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26 . .
as married, while three out of five of the continuing educa-
tion students were married. .

Veteran Status . P’

One-fourth of the curriculum students and one-tenth of
the continuing education students were military veterans,
Even when sex distributions were taken into account, gales
in curriculum programs still were more ltkely to be veterans
than were males in continuing education programs.

N

Residency, Location gf Instff:tion,
and Residence While Enrolled

The weighted percentage distilbutions of curriculum and
continuing education students, by the demographic character-
istics of residency, location of institution, and residence

‘while enrolled appear in Table 2.

A Jlarge majority of the respondents were North Carolina
residenits. Continuing education students were soméwhat less
likely than their curriculum counterparts to commute to class
from a county outside that in which their institution 1is lo-
cated, Altbough thrpe-fourths of the curriculum students
lived with their s se or parents, there was mope~variety in
the living arrangements of continuing  education students--a
pajority resided with a spouse, but about one-third lived
alone, with parents, or in a living arrangement not listed on
the survey instrument, ‘V

- Sociocecononiic Chaqacteristics -
[ J

The soclioeconomic characteristics selected for study
were: student's education, father's education, mother's edu-
cation (Table 3), head-of-household, student's income, par-
ents' income,. primary income, occupation head-of-household
(Table 4), student's employment status, hours worke d/week for
wages, and wages/hour (Table 5),

Education--Student and Parents *

. Almost all of the curriculus students (96%) bad a high
school education or better as compared to slightly less than
two-thirds (64%) of the continuing education group (Table 3).
The mothers of students in both groups tended to have slightly
more formal education than the fathers, but curriculum stu-
dents' parents were considerably more likely than contimuing
education students' parents to have completed high school,

O

15 AN
: Y




. . ’
.
4‘ N 27
Table 2. Weighted percentage distribution of curriculum and
continuing egucation students enrolled'in the
North Carolina Community College System, 1979, by
residency, location of 1institution, and residence
wh1le enrolled
v Vd
, - _StudeBts -
Variable Continuling
Curra eduycatlon
- . L
North Carolina resident-
Yes . 97.8 99 3
No 2.2 0,7
Total 100.0 100 O
(11,835) (4346)
Institution located 1n
Home county
Yes 69 & 85 0 -
, No, commute from other North .18 2 8 9
Carolina county .
No, moved to attend 5 7. * * 12
No, noved for other reasons €£.4 \ 5.0
Total 100 1 100 1
(11,835) (434¢€)
Residence while enrolled . \
rarents 31 3 1c 5
Spouse 43 ¢ =g 1
Chilgdren - 4 5 4 r
(ther relatives . - 4 2.3 1.9
Board 0 & n 4
Live ty myself 3 3 11 4
Live with friends - { 38 14
Cther not laisted 4.4 10, .5
Total 1n0 O 1nn%n
(11,833) (432F)
2
a
Overall, the students were better educated than their [
parents. Almost half of the curriculum students (49%) had

formal education beyond high school as compared to one-fifth
of their parents., Among continuing education students, 1-
most cne-third reported more than 12 years of education jas
compared to about 15% of their mothers and fathers (Table 3).

. . ’
Hea d-of-Household .

Curriculum students were more litkely than COnt§puing
education students to report a parent as head-of -household,

v
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Table 3. Weighted percentage distribution of curriculum and y
continulng education students enrolled in the North
Carolina Comnunity College System, 1979, by stu-
dent's education, father's education, and mother's
education
1
Students
. Variable ] Continuing
Curriculum education
Student's education-
Less than 7th grade ., 0.2 9.2
7th-8th grade 0.6 - 8.0
9th-11lth grade - 2.8 18.7
High school graduate 40 .0 29 .2
GED 7.8 2.9
High school - 1 yr ~ 16.7 6.3
High school - 2-3 yr ~ 23.5 9.9
College graduate 6.2 10.6
Graduate work 2.2 5,2
Total 100.0 100.0
: g 611,515) (4186)
Father's education: ,
Less an 7th grade 15 9 31.2
7th- grade ,14.8 19.1
9th-11th grade 18.3 13.9
High school graduate . 26 .4 20.5
GED 21 1.3
High school + 1 yr 3.2 2.4
High school + 2-3 yr . 6.9 4.1
College graduate 9.1 5.0
Graduate work 3.4 2.5
Total : 100.1 100.0 \
- ) (11,309) (3871)

» Mother's education-

, Less than 7th grade 8.1 25.3
7th-8th grade 11.7 i6.9
g9th-11th grade, 22 0 18 .8
High- school graduate 35.7 24 7
GED .21 1.1
High school + 1 yr . 4.6 3.1
High school + 2-3 yr 6.5 5.1
. College graduate , 7.1 3.9
Craduate work 2,1 1,2
Total 99.9 100.1

~ (11,391) (3897)

. -
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Nonetheless, among both groups, . the student was most likely
to report self or spouse as the household Head (Table 4) .

Income--Student, Parents, and Primary

About half (47%) of the curriculum students had incomes
of less than $8,000 in 1978, while approximately one-half
(48%) of those whose parents were living reported parents' -
income at $12,0M0 or more. This trend was reversed for con-
tinuing education students, who generally reported a higher
income for themselves than for their parents. Slightly over
one-half of the continuing education students had a 1978 in-
come of $10,000 or more, while the median income for their

- parents was less than $10,000 (Table 4).

The third category, primary income, was examined in the
belief that the socioeconomic status of a student whose par-
ents provided more than 50% of his/her support is better re-
flected by the parents' income than.the student's income.
Primary income for studefits who reported that their parents
provided the major,part of their financial support was based
on the parents' 1978 income, Primary income for students re-
porting that-tMp1r parents did not proyvide, more than 50% of
their support was based on the student's 1978 income.

The primary income data (Table 4) indicated that curric-
ulum students were Mrom slightly higher income backgrounds
than continuing education students. Slightly less than one-
balf (49%) of the curriculum students had a primary income of
$12,000 or more in 1978, while over one-half (55%) of the'con-
tinuing education students had a 1978 primary income of less
than $12,000 , ’

. Occupation Head-of-Household A

v »

The data in Table 4 indicate that, with the exception of

" the greater proportion of continuing education students re-

porting that their household head was a full-time student,
homemaker, or retiree? the head-of-household's occupation did
not differ great{y between curriculum and continuing educa-
tion students, When observed by occupational categories of"
white collar, blue collar, unskilled, and farm, all major oc-
cupations were included in the students' backgrounds. Little
difference was noted between curriculum and continuing educa-
tion students when observed by these major occupational cate-
gories,

JT
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Table 4. Weilghted percentage distribution of curriculux and
continuing education students enrvlled in the North

Carolina Community College System, 1979, by head-
of-household, student's income, ‘parents' lincome, .
primary income, and occupatlion head-of-household
/ : Students
Variable Continuing
L Curriculum ‘educat ion
Head-of-household
Father 28 .6 8.3
Mother 8.4 3.5
Self 39.8 39.6
Spouse 20.9 42 2
CUther relative ‘1.4 1.8
Gther not listed 1,0 4.6
Total 100.0 100.0
’ (11,769) (4277)
Student 1lncome, 1978:
Under $2,000 20.7 16.0
$ 2,000- 2,999 ) ° 6.3 6.1
$ 3,000- 8,999 5.5 4.8
$ 4.000- 4,999 : 3.9 3.4'
$ 5,000- 5,999 4 4 3.6
$ 6,000- 6,999 4.3 4.0
$ 7,000- 7,999 - 4.2 4.2
$ 8,000- 9,999 7.5 6.7
$10,000-11, 999 7.2 8,8
.$12,000-14,999 10.1 10.
$15,000-19, 999 10.8 12.3
$20,000-24,999 7.4 8.9
$25,000 or over 7,5 11,3
Total . 100.0 100.1
. »(10,747) (3894)
barents' 1ncome, 1978 .
Under $2,000° 4.7 6.3
$ 2,000- 2,999 3.4 3.7
$ 3,000- 3,999 4.0 4.1
S 4,000- 4,999 3.6 . 3.2
$ 5,000- 5,999 3.4 3.1
$ 6,000- 6,999 4.2 4.0
$ 7,000- 7,999 4.7 4.3
$ 8,000- 9,999 6.9 5.7
$10,000-11,999 ’ 8.7 5.4
$12,000-14,999 11.2 5.9
s $15,000-19,999 3 10.9 7.5
$20,000-24,999 9.9 4.4
$25,000 or over 16.3 8.6
Parents deceased 8.1 337
\Totdl 100.0 99.9 ‘
(9,572) (3059
i
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Table 4 (continued)
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Students
_ Variable Cont inuing
Curriculua education
Primary income, 1978:

Under $2,000 8.9 13.6
s 2,000- 2,999 4.3 6.0
$ 3,000- 3,999 . 4.0 . 4.5
$ 4,000- 4,999 3.5 3.4
$ 5,000~ 5,999 4.3 3.7
$ 6,000- 6,999 4.3 3.9
$ 7,000- 7,999 4.6 4.4
$ 8,000~ 9 999 8.0 6.9
$10 000-11,999 8.6 8.3
$12, dbo -14, 999 + 12,6 11.2
$15,000~ 19 999 13.6 13.1
$20,000-24,999 10.2 9.1
$25,000 or over v 13.0 11.8
rarents deceased 0,2 - _0,2
Total 100.1 100.1
i (11,769) (4277)

Occypation head-of=-household:
Professional /technical 11.8 11,5
Cwner/mwanager -« 12.3 10.0
Sales, clerical 10.8 7.1
Crafts, foreman 15.0 13.5
Uperatives / . 9.8 9.3
Labor, nonfarm 3.8 2.8
Service @ 7.3 ~_~§26.3
Farm owner/manager 2.1 2.5
Farm worker 0.8 1.1
Dogestic ) 0.6 1.3
Student, retireé, homemaker 9.3 18.2
Other not listed 16,5 16,6
Total - 100.1 100.2
. ) (11,571) (4190)

.

Employment Status--Student

The students' responses indicated that “the majority were

employed (Table 5).,

continuing education as curr
selves as homemakera or retiree

labor market,

ERIC
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" Table 5, Weighted perceﬁ'z;ge distribution of curriculum and

contlnuing education students enrolled in the North
Carolina Community College System, 1979, by employ-

ment status, ‘hours worked per week for wages, and

wages per hour

{
i

Stqcb;'nts
Yariable Continubng
N ' Curriculum education

Employment status-

(

Workihg full taime 43 .1 451
Working part tire T 21.7 10,0
Homemaker . ! 6.2 15.3
Ret1ired : \ 3.0 15.9
Unemployed - . 25.9 13.7
Total - . 100.0 160.0
(11,754) (4320)

Hours worked/week for wages- . bt
less than 5 . 2.6 2.0
3-9 - 2 6 2.4
10-19 R 7.0 3.5
20-29 - 8.9 3.9
30-39 . 7.8 7.6
40-45 29 .8 49.2
46-49 5.2 5.4
More than 4% 3.1 4.3
Not a-"wage eafner 33.1 42 7
Total 100.1 100.0

’ « (11,777 (4317

. Wagemgur'

Less than $3,00 12,5 10,9
$3.00-3 .49 F 13.3 9.3
$3.50-3.99 7.8 7.3
$4 .00-4 .49 . . 6.4 5.0
$4,50-4,99 5.4 3.8
$5.00-5,99 7.0 6.7
$6.00-6,99 " 4.2 4.2
$7.00-8 99 ‘4.4 3.6
$9.00 or more 3.0 3.7
Not a wagé €arner 36,0 45.6
Total 100.0 100.1

- (11,634) (4164

/ °,
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HQurs -Worked/Week for Wages and
Hour, :

. Emproyed students were most likely %o work full -time--
. 40 to.45™ours a week. There was lattle difference in the
* hourly wage earned by curriculum and continuing education f.
students, Approximately one-half of those who worke?j\g both \
groups Jeported earnings of less than $4 .00 per hour (Table.
5),.. “ “ a " ( 1 .

' , 2

s
° d N o
e

K . {. Academic Character‘isticsj’ - . .

f

Data ‘related to the academic eharacteristics of (1) prior
* _full-time enrollment,in a four-year college/un iversity, (27~

‘e GED s&ore,-(3) high school grade average, and (4) high 'school
" rank appear In Table-6. -

o Amq all respqndents, ne y one 1n four reported prior
ftim enrollment in a four-year college/university. .
; * - .
’ i ong the curriculum.students who had taken ‘the GED .
tests (7%), 86 percent had scored 225 (passing)-or better,
mong the tontinuing education students who had taken the GED
42), 62% had achieved tHis score,. .
.o . " ’ p : v
About three-fourths of the curriculum stydents and two-
thirds of the continwing egucation students o had attended
high school reported mainthining s B grade gverage or better.
The continuing education group tncluded thé larger proportion
of thdse Pespondents rho had not attended high school.-. -

-9

The larger oportlion (ﬁ both curriculum and.continuing
education stydents reported being if the. middle one-third of

their graduating class, Again, continuing educ#tion.students
* e more likely not to have attended.high school than were 1
_ cdfriculum students, B :
‘e ; . : bl .'
- . Attendance Characteristics - .

. . v
' Twa attendance characteristics of the study respondents
are discussed in this seftion under the categories of (1) gen-
eral attend e and enrollment che#racteristics (progr in
which enrolled, time of attendance, location of classes,*q ¢
.hours in ¢lass/we®k 6 classes this quarter, djistance to cliss,
trips to class/week, and total number of quarters enrolled);
(2) choice of “institutions; (3) source of influence to attend
and £irst information about program or course; (4) sources of
income, sources and amount of fimancial aid, and expenses;
and (5) education and employment plnn7 ' \.,,_/
. .t ’
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Table 6, 1ghted percentage distribution of cyggriculum and
coptinulng education students enroll in the North
Carolina Community College System, 1979, by priop
ful¥®tine RroIlment in a four-year college/unl-

} versity, K G score, high school grade average, and
high school rank

- < . v . Students
Variable Continuing
Curriculum education

Prior full-time enrollment 1n
4 4%r college/university-

Yes - 22,9 22 4
No ’ 77.1 77,6
) Total \_~ - 100.0 100.0
¢ o - (11,854)- (4:‘72)
- GEL score '
Did not twke 92 .9 96,>
Below 225 ®. 1.0 1.4
. 225 or aboye . 6.1 2" 3
. Total < 100 0 99.9
R ) ' ( 9,852) (3817)
High school grade average * - .
) A (90-100) . .t 16 .4 18.3
( 0) 54.9 . 45,1
(70-79) 26 .0f 20.6
Belgw C (kelow 70) - . 1.6 2.0
Lid not attend 1,2 14 0
Total 100.1 100.0
a3 (11 (94) (4267)
High school rank: \ S
Upper one-third of class’ 32 7 30.2
$  Middle one-third of class 50 8 3473
wer one-third of class 6.1 3.4
10 .4 32,2 .
100.0 100.1
(11,682) (4165)
\‘/ S -

General A’tte‘ndance and Enrollment
" Characteristics .

» .
Data pertaining to general atte nce and enrollment
characteristics, are pr’ented in Table 7. ¥

‘ﬂ)e respondents in this study showed a strong preference
for careex:-related, occupation-oriented programs, More than
2

a

1
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Table 7. Weighted percentage distribution of curriculum and
continulng education students enrolled in the'North
Carolina Community College System, 1979, by program,
time of attendance, location of classes, hours in
class .per week, classes this guarter, distance to
‘class, trips to class/week, and total number of ,7
quarters enrolled

~

' ) - Students
- Variatle . Continuilng
. Curriculum educatiop
Program .
College-transfer ’ 111 *
Ceneral education 2.6
Special credit 1473
Technical 52 .8
Vocational * 19.2
: 100.0
(11,888)
AcademiC extens ion 29.2
Fundamental education - 13.4
Cccupat ional extension , \ . 57 3
» Recreation extension 0,1
’ Total ) -+ 100.0
. (4415)
Tine of attendance.’ .
Lay 60.3 . 38.8
Evening (af?n(»é_gp poro)- 39,7 61,2
Total . . 100.0 100.0
: (11,843) (4374)
Location of classes: . -
Main campus . 84 4 28.2
Residence or woFk 1.7 10.5
Branch campus . 4.1 - 9 4
Cther, of f-campus site ¥ 9.8 51,9
* Total ¢ 100.0 100.0
(11,808) (4331)
- . -
Hours 1in"class/week- S
1-5 21.8 61.4°
6-10 19.0 26 .6
11-15 « . 20.6 4 9
16-20 -, 14.7 3.3
21-25 i 8 7 0.9
26-30 . ’ 9.0 1.0
More than 30 6 3 2.0
Total . 100.1° 100.1
(11,834) (4378)
Q ‘
ERIC 5 .
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Tatle 7 (contlnped)

Variatbtle

.

O

Student}

Continuing

Curriculum education

Classes thléyquarter:
1

3

4

5 \

6

7 or more
Totale

Cistance to class, one way,

lLess than 1 *
1-5 .

6-10 .
11-15

16-20

21-25 .

26-30 . -

31-35

More than 35

Total

Trips to glass/week-
1 N

2

3 Ed

4
5

LI 6"

7 or more

Total

Quarters enrolled;
1 (first)

[\S]

3
4
5,
6 . d
7
8
9

31.3 88,1
19.9 8.2
17 8 2.0
17.7 0.9
9.5 0.6
2.9 0.1
0.9- 0,1
100 . 100.0
(11,704) (4198
5.5 22.1
28 .1 36.1
25.1 v 20.8
14.8 10.4
11.0 5.0
6.4 2.8
3.8 1.3
2.2 0.5
3.2 1,0
100.1 - 100.0
(11,834) (4337)
"

12.2 53.6
18.5 28.0
8.6 5.1
11.8 4.3
38.5 70
2.8 0.8
7.4 1,1
99.8 99.9
(11,780) (4355)
17.1 40.1
11,9 16.8
28.2 12.7
7.2 7.8

4.9 4.3

9.1 4.1 -
7.9 1.8
2.9 2.1
10,9 10,5
100.1 100.2
(11,836) (4374)

- ERIC
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balf (53%) of the cufriculum students were enrolled in tech-
nical programs; an additional 19% in vocational programs. An
equally large proportion of continuing education students
(57%) -were enrolled in occupational extension gourses.

Approx imately 60% of the curriculum group attended most
of their classes during the day. The remainder attendeg at
least one-half of their classes after 5:00 p.m, These pro-

portions were reversed for continuing education students. <:::4\

Virtually all curriculus students atfended classes on
their institution's main or branch campus, This was not the
case for continuing education students; about two-thirds re-
ported that the majority of their classes were held at the
.residence or work site, or at some other off-campus locatlon,

About 60% of the curriculum students attended classes 15
or fewer fours/week, and slightly more than half (51%) of
them were enrclled in one or two classes. Contrasted to cur-
riculum students, the-continuing education group attended
classes considerably fewer bours per week and were enrolled
in fewer courses, About 60% attended class 5 or fewer hours/
week, and 9 out of 10 were enrolled in a single course,

-

Students tended to live or work close to their insgtitu-
tional site. Almost 60% of the currmiculum students traveled
less than 1] miles, and only 5% traveled more than 30 miles
to attend class., In contrast, almost 60% of the continuing
education students traveled 5 or fewer miles to class and
only 6% lived or worked more than 20 miles away. Despite the
.greater travel distances, curriculum students made consider-
ably more trips to class each week, averaging four trips as
compared to the typical continuing education student’s single
trip (Table 7). -

» L 4

Both groups of students were continuocus learners, nly
17% of the curriculum students-and 40% of the continuing edu-
cation students were enrolled for the first time during the
quarter in which they were surveyed,

v

.

Choice of Institutions

Sixty-one percent of the curriculum students, in con-
trast to 21% of the continuing education students, indicated
that they would have attended another institution if their
institution had not existed (Table 8) . L However, the institu-
tion had been the overwhelming first choice among all stu-
dents: 78% of curriculum-.and 94% of contiruing edycation
students’, Among those .Curriculum students who would have
preferred another type of postsecondary educational institu-
tion, their first choice would have been either a public uni-
‘versity (53%) or ‘BOtnfr community college or technical

- . 9

s <
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Weighted percentage distribution of curriculum and
continuing education students enrolled in the North
Carolina Community College System, 1979, by would

have attended another ‘institution had this one

not existed and this institution was first choice

. »

Table 8.

Students
Continuing
education

variable
Curriculum

™

would have attended another
institution had thls one

4

E

not existed- -
Yes : 61 .4 21.4
No - 38.6 78,6
Total 100.0 100.0
. (11,836) . (4332)
This 1nstitutlon was i
first choice ' N
. Yes _ ) 78.2 93 .8
No, other CC/TI T = 5.0 -~ 1.7
No, private 2 yr college 0.9 0.4
No, private trade ot professional 1.1 0.5
® school .
No, public university 11.6 1.7
No, prdvate university 1.6 0.2
No, other not listed - 1,7 1.8
. Total 1001 1001
(11,796) , (4225)
1nst1tute1(23%). Continuing education students who would

rather have attended,a different 1institution varled consider-
ably 1n their preferences (see also Appendix Table 1).

3ources of Influence and First Ianformation .

The impact of sources that influenced the student’'s -de-
clsion to attend his/her institution differed, Among curric-
ulum students, 32% cited a friend or family member as the
most influential factor’, followed-by 22% who cited institu-
tional sources--recruiter, literature, or media (Table 9).
Institutional sources, predowinately recruiters, influenced
394 of the continuing education students., The second most
influential set of flCtOX‘S} for this group was friends and_ -
family members, Employer? and counselors from other agencles
rinked third, folloved by‘influence of a student who was en-
rolled at the institution,

Qo U . {

RIC ~ )

Aruitoxt provided by Eic:




39
. . °
Table 9. Weighted percentage distribution of curriculum and
contlnulng educatlon students enrolled in the North
Carolina Community College System, 1979, by source
of most imfluence to attend and source of first in-
formation, #bout program

- i Students
Variable . Continulng
Curriculum education

—

Source of rost influence to
attend-
Recruiter or other institutional
personnel
Literature from institution
Radio, TV, newspaper
Employer
Personnel, 4 yr college
High school personnel
Mother
Father
Spouse o

o

r—
r—
[&)
[\
o
—

OO YL~ LW

W ONITNODL o Er- Wo

Chaild

Ot?er relative

Student at thils 1nstitution

Friend, not student

Spcial servite agency

¢Other not listed 22 .1 16 9
Total . - 100.0 100.1

(11,726) (4314)

HDNOBOWER =N
-~

vodh~roNnNOo O um N

Source of first information
about prograr:
Recruiter or other 1institutional 19 0 27.
personnel =
. Literature from institution
Radio, TV, ‘newspaper
Exployer
Personnel, 4 yr college
High school personnel
Mother
Father
Spouse
Child
Other relative
Student at this institution
Friend, not student
Social service agency
Other not listed ’ 11
a Total - , - 100 2 100.1
» (1},787) (4330)

-

o
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The choice of an institution often is predicated on the
student's first source of'information about its program of-
ferings., Respondents in this study first learned of the pro-
gram or course in which they enrolled from a variety of
sources, Contact with institutional sources accounted for a
majority of the enrollments among curriculum students (449) -
and continuing education students (38%). Whereas, media
sources were far more important for continuing education stu-
dents (13%) than they were for curriculue students (4%), the
latter group ‘(25%) compared to the former (11%) was rela-
tively more influenced by literature from the institution,

A student enrolled in the institution also was a comgon source
of snitial information, accounting for 13%¥ of curriculum and
11% of continuing education students. Friends who were not
students and family members were first sources of informatio%
for about 13% of curriculum and 17% of continuing education
students, \Horelformal personal cbntacts‘ such as employers
.and high school counselors, provided first information for
atout 13% of the curriculum and 11% of the continuing educa- 1
tion students, \

.

Sources of Income, Sources and Amount X (T

of Financial Aid, and Expenses

A majority of the respondents 1in this ‘study supported
themselves through employment, and about three out of four
had working spouses (Table 10). Multiple sources of 1income
were common

Forty-three percent of the curriculumr students who re-
sponded to the question reported receiving some type of finan-
cial aid The Veterans Administration was the most frequently
reported souarce, followed by Basic Educational Ctants (Tatle
10) . All other sources combined accounted for 34% of the re-
sponses among students reporting financial aid, Slightly less
than one-half of the currituwlum students receiving financial
aid, and reporting,the amount, received less than $1000 dur-
ing the 1978-79 school year, Detailed accounts of the sources
of financial aid and the amount of financial aid received,
as yelated to program, agp, sex, race, marital status, stu-
dent's education, primary income, and occupation of Head-of-
household appear in Appendix Tables 2 and 3, respectively,

Curriculum students (89%) were more likely than continu-
ing education students (59%) to report some cost of books and
materials, but 64% had expenses of less than $50 for .the
quarter (Table 10). Four out of 10 continuing education stu-
dents reported they had no expenses for books or materials;
an additional 51¢ of this group noted that their expenses
were less than $50 for the quarter, A small proportion of
the students (9% of curriculum and 3% of continuing education)
reported having to rent special housing to attend the insti-
tution igp which they were enrolled,

Aruitoxt provided by Eic: N
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We'lghted percentage distribution of curriculum and 4
continuing educition students enrolled in the

North Carolina Community College System, 1979, by
sources of 1income, sources and amount of financial

aid, cost of books and supplies, and rent while
attending ‘

Students

Yariatle Continulng -
Curriculum education

Sources

ERIC

Aruitoxt provided by Eic:

Employment . - 63.5 53.6
(6834) (2335)
Parents - 19.1 3.6 s
(2943) (198)
Spouse “79.9 73.2
N (2073) (1126)
(ther relative 10 1.5
! : (148) _(53)
Savings . 10.8& 7.3
. . (1383) (284)
Re tirecent 15.3 221
, (2071) (1017)
, welfare o 1.7 ‘e 3.1
. ) ¢

of mcomea

(289 * (143)
11 3 i’ - ° 7.8

Cther 4
(1623, S (3€6)
Soarces of financial axda'b c

CETA v 3.1
. (568)
BECC 13 .4
(2443)
SECC 0.6
(122)
Ecucational loan 1686
. (230)

Seholarship 2.4 . -
- (343)
Social secarity educational 3.4
benef its (574)
Ve terans Administratiop educa- - 20,9
tional benefits (2829)
NCSIC 0.5
Y (90)
work-study , - 2,2
. (399)
Vocational Rehatilitatiop 0.9
. ~ ) (138)
Not recelving aid 57 4
& (5504)

O

£
‘
A\




e 4

Table 10 (continued) ' i
< Students
Yariable Continulng
Curriculum education
Amount of financial aid,
1978-79 school yearb: '
Not receiving aid 60,4
Under $200 « 2.7
$200-399 4.7
$400-699 4.3
$700-999 6.1
$1000-1499 ' / 4.5
$1500-1999 3.4
$2000+-2999 5.2
$3000 or over . 8.8 .
Total ) 100.0 ~
' (11 657)
Cost of books and supplies,
for this quarter:
No expense . ’ 10.7 40.8
Unger $25 250 39.4
g 25-49 . 28,0 11 5
% 50-74 19 8 4.3
¢ 75-99 ' . 7.7 1.5
$100-149 5.0 1.3
€150-199 18 0.4
. $200 or mcre 2.2 0.9
Total . 100.2 . 100.1
. . (11,806) (42§2)
Rent while attending ¢ .
No L. 90.7 97 4
Yes, 349 or less/month 11 0.8
Yes, $50-399/month 2.9 06
Yes, $100-149/month 2.7 0 2
Yes $150-200 /ronth . 2.0 0.1
Yes, rore than 2200 ‘month 0.7 0,8
'Total . ) 1001 59.9

(11,828) . (4327)

2Multiple responses precluded overall totals,

Beurriculum students only CETA = Comprehensive Employ\ :
ment and Training Act; BEQG = Basic Educational Opportunity
Grant; SEOG - Supplenentnl Educational QOpportunity Grant and
NCSIG = North Carolina Student Incentive Grant.
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Ediicat ion and Employment Plans

Sixty percent of the curriculdm students as compared to
t of the contifuing education students’ planned to enroll .in
a degroe program after completing their current courses or
+  programs (Table 11), Almost two out of five currjculum stu-
dents tbought that they would work toward a four-year collége
degree, with another 24% unsure about this possibiltty, Con-
sxdorably fewer continuing education students ans'ergd "think
so" (10%) or "don't know" (15%) about plans to pursue a four-—
year college degree. ' . W
. A majority of all the respondents either probably or
definitely planned tc work in North Carolina upon cdmpletion
of their current program or course .(Table 11), Continuing
education students, however, were four times as likely as
curriculum students (23% vs, 6%) to state they definitely.
would not seek employment within North Carolina, This ®ay be
due to the larger proportion of continuing education students
who were retired or homemakers_ These categories included
61% of the continuing education students who did not plan to
work in North Carolina, Curriculum students who listed other
plans were most likely to indicate that they would be em-

ployed in amother state (Table 11). ,

Vaiue Orientation Toward Education

4 The respondents were asked to rdnk order the five most
portant reasons for continuing their education (Table 12},
"To be able to.earn more money'" was ranked first by curricu-
lym students, followed by the desire "to get a better job.,"
The ' third through fifth highest rankings were '"to gain a gen-
eral education,” ''to learn things of interest, ' and "to be-
come @more cultured\" Continuing education studeﬂts ranked
"to learn things of interest" as their primary reason for
" continuing tbeir education, followed by the desire "to earn
more money.'" The third through fifth highest rankings by
this group were "to contribute more to society,' "to gain a
general education,” and "to become more cultured. "
Currlculum and eontinuing education students agreed in
their rankings of tpé four least important reasons for con-
. tihaing ‘their 'education, These were: to improve their so-
© cial life, improve reading and study skills, pressure from
parents or spouse, and the lack of anything better to do, -
Additional analyses oY value orientation ‘toward education of -
curriculum and continuing edycation students, asg related to
. sge, sex, race, marit status, educational attninment pri-
mary 1ncone; and occupation hend—of household appear 1n Ap-
‘pendix Table” 4, b ~

’
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plans to enroll 1n a degree program,
four-year college degree, and employment plans

“Table 11, Weighted percentage distribution of curriculum and
continujng education students enrolled in the
North Carolina Community College System, 1979, by

plans for

-» K4

Variable

-

Students >
Continuing
riculum education

o

course:
Yes
No
Total

Flan ‘to work toward 4 yr o
college degree- -

Already have degree

.Think so

Don't know

Don't think so

Definitely not

Total

Flan to work in North Carolina
after completing program/course
Cefinitely yes

Think so

Con't Know

Don't think so

Definitely not

Total

Work plans if not 1in North

Carolina

Work in other state °
Military service
Marriage, homemakf\g'

' Ret irement

Other
-, Total

Plan to enroll 1in degree program
upon completing rresent program/

0.2
39,8
100.0
(11,798)

71
38.9
243
18.2
11,5

100.0
(11,785)

46 .4
27.2
16.7

4.3

5.5

100 1
(11,759)

27.9
72 1
100.0
(4284)

—
[Relié)}
o N

14,
20.6

e
100.1
(4282)
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Tahle 12. Distribution of curriculum and continuing educa
tion students enrolled ‘in the North Carolina -
munity College System, 1579, by rank order and

raw gscore of reasons for continuing education and
institutional characteristics influencing decision

to attend
. - —
~ %ts
Continuing
Curriculum educat ion
Variable Raw Raw
‘Rank score® Rank score?,
Reasons for continuing _
education: i
Contribute hore to society 5 224 .07 3 163.73
Earn more money 1 430.28 2 .170.88 °
Become more cultured 6 126 .45 5 142 .47
Gain general education 3 » 241 .05 4 154 .78
Get better job 2 397.21 7 123.73
4 Improve reading & study skills 9 69,23 9 75.75
Improve social life 8 72,16 8 107.07
Learn things of interest 4 235,97 1 265 66
Meet interesting people 7 90 .20 6 135.76
Parents/spouse wanted me to go 10 62,37 11 41,93
Nothing better to do 11 28,99 10 47 .03
Institut ional characteristics .
influencing decision to attend:
Programs available 1 468,51 ¥ 330 .34
Financial assistance; available 5 129,19 - 9 36 .05
Job placement services 8 80,13 8 36.55
Location 2 395.10 2 294,99
Low cost 3 333,17 3 237.13
Open-door admissions (] 127.31° 6 92 .68
Quality of instruction .4 206,38 4 190,47
Student-centered 1nstrud¥don 9 71.47 7 69,95
Other reasons 7 98 .84 5 93.74

T

ARaw score is the weighted frequency times the converted
rank value:; each first choice multiplied by 5, each second
choice by 4, each third by 3, and so on; raw score values are
in tens of thousands; e.g., 224.07 = 10,000 = 2,240,700.

3
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Instjitdtional Characteristics That Influenced
Decision to Attend )

- -

Student rankings of instituwtional characteristics that
most influenced their dec#fi to attend showed virtually no
differences between curricul and continuing educ#tion stu-
dents, othepgthan the importadce of avai}ldble financial aid
(Table 12) ' Both groups agreed in their top four rankings of
the characteristics that influenced them most, These were:
"educational programs or courses available," "location (near-
ness to home or work)," "low cost,' and "quality of instruc-
tion," ,The fifth most influential characterlstic for curric-
ulum students was "financial assistance available.," For con-
tinuing education students, this response yas "other reasons. "
Student-centered instruction and job plac&nt services were
ranked relatively low by both groups.. Additional analyses
of institutional characteristics that most influenced ¢curric-
ulum and continuing education students to attend, as related
to age, sex, race, marital status, educational attaimment,
primary income, and occupat ion head-of-household, appear 1in
Appendix Table 5.

»

Evaluation and Importance of Support Services
and Use of a Standard Name

Two sets of questions--those aling with the students'
evaluation of institutional suppor? services and those con-
ce with the students' opigions about the choice of name
for théir institution--are ts€ated in this section. These
questions were added to the sutvey instrument after pretest-
ing and should be considered experimental because no relilabil-
ity information is available. . .

Evaluation and Importance-of
Support Services ,

In evaluating the gquality of support services offered by
their institdtions, continuing education students, Were far
more likely ‘than curriculum students to respond "don't know"
(Table 13). More than one-half of the continuing education
studentsd answered ''don't kpow" 'when asked to evaluate the
qual ity of chtld care,—tu%:q aid, st¥ipends, health care,
job counseling, job placem , academic counseling, personal
counseling, recreation facilities, and eating facilities,
More than half of the curriculum.students gave an evaluation
of "good" to parking, study areas, and library resources,
These ‘were also the support services they felt were most im-
portant to them (Table 13) . ) . .

Y

Adequate parking was-considered important by 40% of the
curriculum students, followed by library resources (34%) and

v
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Table 13, Weighted percentage distribution of .curriculum and
. contlnulng education students enrolled in the
North Carolina Community College System,- 1979, by

, evaluation of irndividual ‘'support aervices and im- .
-portance of support services
. ‘ - N & -
- - - - . \
. Students
Variabke Continuing
. Curriculum, education/

4.

Evaluatilon of support services: : —
Transportation: . . . :
Good g 39.2 44.7° - -
Improve , 19.8 12..2

- Don't know ; -41.0 = 43,0 s
Total . 100.0 T 99 .9 )
ikt @ ) (10,622) - (3233)_
arking: x L.

_ Good - s4.0° 1 56.8
_Improye 41 4 ' 23.1
.Don't. know ) - 4.7 20,2
L Total LN 100.1 . T00.1

‘ . ¢ (10,974) (8312) -

Child care - ¥
Good : ' 12.7 13.7
Improve ! ) 12 .6 9.4
Don't know : 74,7 77,0
Total 100.0 100.1
' - (10,339 (2852)

. ' Tui:tion ald'. .
“  Good 39.0 20.7

Improve 20.1 g.5 ~°
Pon't know 40,9 69,8
Total ., . 100.0 100.0
. . (10,617) (2830)
StVpendg: . -’ . N
Cood ) 25.4 1573
~ Improve ) . 21.7 10.1
. Don't know 52 Qa 74,6
Total , 100.0 ¥
(2903)
Health care . *
Good 18.0
Improve 8.9 N
» Don't know 73,1

» Ptal ?/‘\
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Table 13 (continued)

o
. Students
. * Variable Continulng
Curticulum education
Job co\)\nseling' ,
Good T 34 .6 23 .4
Improve !}}. 23 .4 10.7
Don't know 42,0 65 9
. Total . 100.0 100.0
. (10,589) (2903)
Job ‘placement:
Good , 29.9 19.2
Improve 25.1 13.1°
Don't know * ) 45.1 67,7
Total . ’ 100.1 100.0
U (10,625) (2895)
Acagemic counseling- ’ .
Good ‘ 46 .8 26.8
Izprove . 23.7 8.7
Don't know 29.6 64,5
Total 100.1 100.0
, (10, 580) (2885)
bersonal counseling¥k
Good . 43.9 32 .4
Improve - 22.3 9.5
Con't know 33,8 58,2
Total . 100.0 100.1
.(10,622) (3007)
Recreation facilities:
Good : 32.1 26 .7
Improye o . - 40.2 15.1
Don't know N 27,17 58.2
Total. o 100.0 100.0
‘ " (10,579) (2917)
Study areas: -
Geod . ) 32.1 26.7
Imgprove 40.2 - 151
Don't knog ‘ 27.7 58 2
Total 100.0 100.0
+ (10,579) (2917)
Lihrary resources- - :
Good ) 68.8 40.7
Improve . . 17.3° 12.0
Don't know ? 13.9 47.3
e Total 100.0 100.0
- (10,731) (2937)
< A\l
-’ : "o
E 7 .
O 8 v
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Table 13 (continued)

. ]

Variabks

.

Students

Continuing

i Curriculum education
’ Eating facilities:
Good v . 33.6 30.9
Improve \ . 47,9 18.8
Don't know 18 .4 50,3
Total 99 .9 100.0
. . © (10,808) (2997)
Inportance of service?: , (

Transportation 19.4 18.0
: (2500) (855)
barking 40.1 25.2
' . (4413) (1030)
Child care 7.3 5.7
. (999) (235),
Tuition aid « 22.0 8.1
(3246) (364)
Stipends 15.6 5.9.
(2337) (278)
Health care & 9.2 7.5
(1241) (348)
Job counseling 23.3 . 8.6
N (3020) (400)
Job placement 27.6 2 9.4
(3753) (462)
Acadeg.1Cc counseling 26 3 9.3
(3227) (443)
rersonal counseling 21.7 12.2
‘ (2858) (604)

Recreation facilities 16.4 7.5 °
(2399) (402)
Study areas 29.1 12,6
- (3732) (642)
Library resources * 34 .4 13.3
(4466) (625)
Eating facilities 24 ¢ 11.3
\ ' (2337) (%65)

i -ayyltipMe responses precluded-overall tot

~

[}
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study areas (29%) (Table 13). An even _smaller proportion of

continuing education students considered any of the listed

services important., One out of four checked parking facila-

ties as important, followed by transportation (19%) and l1-

brary resoufces (13%). For further analyses by program, see
Y Appendix Tables 6 and 7,

N +

" Opinions of and Feelings About -
Use of a Standard Name for
All Institutions

Thirty-frve percent of the curriculum and 27% of the
continuing education student?-preferred that all institutions
in the North Carolina Community College System be designated
community colleges, The®mext most popular choice for both

» groups (17% and 14%, respectxvel\T\las to use no standard
nape (Table 14) . However more than oherfourth of the cur-
riculum and more than one-thikd of the coftinuing education
students expressed no opinion tﬁbut using a standard name for

e

all institutions within the N
When asked . for the feglings that supported their cholces,
the largest proportion o h groups sanrd that it did not
. matter what the mstxtut*ere called (Table 14) . Abou%®
one 1in five students fglt that the institutions were basi-
cally the same, Sixtgen percent of the curriculum students
felt that a standard name would help to give all institutions
the same status, and 14% felt tha} it would help students im®
transferring to other 1institutiong (Table 14)., For further
analyses by program, see Appendix Tables 8 and 9. .

i
IS

\ 3 .
Students Being Served in Curriculur

Program Area
In this section, selected demograph10“soc1oeconom1c
> acadenic, and attendance characteristids of students within,

the currxculum program area are exanined, Such 4n examina-
tion will ‘give some indicat 1ons of the many similarities and
differences that exist among curriculum students whg.enroll
in specific curriculum programs; 1.,e,, college-transfer, gen-
eral veducation, special credit, technical, and %ocational’
Those characterxstxcs not dealt with 1in thas sectxon appear
1t Appendix Tables 10-14.

-

. L J
. DemograpLic Characteristics -

Demographic characteristics dealt with in this section

ar age, sex, race, marital status, and veteran status,
éta relatxng to these characterxstxcs appear in Table 15
x ) ,

\ .
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Tatle 14, wmeightec percentage distritution of curriculum and
continulng ecucatlon students enrolled 1in the
North Carolina Community College Systerm, 1979, by
opinions about a standard name for the 1institutidns

1n the System and fee}lngs about a standard nane

N Studegks
- Variatle . Continuing
' Curriculun. - education

Opinions about standard narve a
No stdndard na:ne 1€ .5 14.0
Comzunity college W 35.2 27.2
Technical 1instituate 8 9 13.3
Technical cocllege 12 8 8 &
No opilnion 26 € _37.5
Total ' 160 0 100.2
SA1L,787) (4228)

Feelings abcut standard nane
Schools are na<icalbhy the save 19 5 19 &
Cive all schools the‘s{z status 1€ 2 11.8
,yould el -students transfer 14 4 . € 7
School« ure tasically uwifferent 9 F - 79
Con't want nare changec . 71 10.3
Coesn't ~vatter , 33,2 42 6
Total g - 160 0 100 1
(11,735) (4180)

L W ) A
Age

As mentioned earlier io the discussion of Table 1, con-
Eiderable differences were observed in the median ages %f the
stud-ts enrolled in the different curriculum "programs, When

amining these programs in terms of age categories, the same

i p nomenon persisted The college-transfer group clearly

were younger studerits--54% of this group were under the age
of 23 (Table 15). The technical program had the next largest
proportion (42%) of younger students. By far the 'cldest"
student group 1in the curriculum program area was in the spe-
cial credit prggram, where 16% were 50 or older.,. ~

sex e ,, o :

Males and females were unequally distributed throughout
all of the curriculum programs. The vocational program was

. the only bne in which the enrollment was predominately male

ERI

(67%).. Females were most predominant in the special credit

O , P

lC‘v -y,
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Table 15. Weighted percintage distribution of curriculum students enrolled
in the North rolina Community {ollege System, 1979, by program,
- S age, sex,6 race,) marital status, and veteran status
g Curriculum program o
Variable College General Special . !
- transfér education credit Technical Vocational
hi .
Age, yT
22 or less 54 .4 24 .8 22 .6 41 .8 36.7
23-29 20.8 27.8 22 .8 29.7 .31.5
30-39 14 .9 27.7 27.1 19.1 18.5
40-49 6.9 13.2 12.0 7.6 7.5
50-59 %_0 1.4 5.2 1.6 4.7
60-69 .0 5.0 8.9 0.2 0.8
70 or more 0,0 0,0 1.4 Of 0,2
To&al foo0.0 53.93 100.0 100.1 % .
. - (1470) | S292) (470) (7090) (2507)
i - Sex: iAo
Male 45,7 30.9 30.8 44 .2 66 .6
Fexale 54,3 69 .1 69,2 . 55 8 33,5
Total L 100.0 100.0 100.0 100.0 o0 1
‘(146‘ (296) (469) (7097) . (2507)
" Race: '
Black 13.6 17 8 9 6 23.0 28.1
9 American Indian 0.4 0.9 0.9 1.7 1.5
White 83.'s ¥80.2 88 .4 74 .2 ] 9.5
Asian . 1.2 8 5 0.5 0.4 .2
Other 1,3 6 ° 0,6 0,7 0,7 !
Total - 100.0 100 0’ 100.0 100.0 100.0
- (1460) (292) (464) (7051) (2476)
‘l N
(4 ‘
ERIC : ‘ - .
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Table 15 (cont 1nueg)

®

Q Curriculum progras
¢ Variable College- General Speclal |
transfer education credit Technical Vocat ional
g Marital status:* '

Single/engaged 58.2 29.8 31.2 48 .3 40.5

ried 34.7 53.0 56 .5 42 3 49 5 -
, Widowed 1.1 6.8 2.1 1.3 1.1
N Separated 2,9\ 53 1.7 3.9 3.8
Divorced ‘3.2 53 8.5 4.3 . 5.1
Total Y001 100.0 100.0 Too.T 100.0
(1469) (296) - (468 (7086) (2503)

Military veteran:
. Yes 15.2 * o221 10.3 27 .4 . 35.0
No 84,8 77,9 89 7 . 72,6 65,0
Total I60.0 100.0 100.0 100.0 00.0
. (1466) (294) (468) (7080) (2502)
4
b Al
-~ . ]
a N - :
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and genjral ’educaflon prograks, with proportions of 69% in
each llege-transfer and hnical s each had ap-
. proximately 54% female enrollme}

Race

- .

" Racial groups also were unequally distributed within the
specific curriculum programs,K Minority groups made up only
12% of the special credit group, 17% of the college-tr fer
group, and 20% of the general educatio;bgroup_ Conve Yy,
pinority students represented between % and 31% of the tot
tal enrollment ¢in the occupation-ojiented progrags, Ob-
viously, the traditionally<'liberal arts'" curriculums were
less attractive to minerity students than were the technical -
and vocational programs (Table 15) . |

Marital Status T

As might be expected, those students most likély to be
single were in the college-transfer program, [n fact, nearly
60% of these students were single (Tabtle 15) Between 40%
and 507 of the technical and vocational students reported
that they were single, The largest proportion of marrie'd
curriculusm Students was represented in the general education
or special credit programs Cne-tenth of the students in
each of these two programs indicated that they were either
divprced or separated,

vYeteran Status

The largest proportion of military veterams in the cur-
riculum progras area wag 1in the oceupatlon—oriented»prograné‘-
352 of the vocational students and 27% of the technical stu-

. dents had prior military experlience, ¥Unly 20% of the general
educati_. , 15% of the college-transfer, and 10% of the spe-
ci1al credit students lndlcited that they had sqrved 1n the
military (Tatle 15) v

N Socicecbnomic and Acadenicr Characteristics
L]

The socloceconomic characterigtics of curriculum students
Biscussed 1n this section are. student's education, father's
education, mother's education, student's 1ncome, parents’ 1n-
come, prigary income, occupation head—of-housébold, and stu-
dent's employment status, The academic characteristic is
prior full-time enrollment :in a four-year college/university,
Data pertaining to these characteristics, bty curriculum pro-
gram, appear in Table 16,

ERIC 3 Ry
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Weighted percentage distribution of curriculus students enrolled in
the North Carolina Community College System, 1979, by prograam, stu-
dent's education, father's education, mother's education, student's
1978 income, parents' 1978 income, primary 1978 income, occupation
bead-of-household, student's employment status, and prior full-time
enrollpent in a four-year college/university

[

Curriculum students

Variable College - General “Special —
transfer education credit Technical Vocational
1
— Student's education- ¢ )
Less than 7th grade 0.0 0.0 0.0 0.2° 0.6
7th-8th grade 0.2 0.9 0.1 0.4 1.6
9th-11th grade 1.7 0.6 4.4 0.8 8.2
High school graduate 34.7 43 .4 29,0 39.4 52.6 °
7 GED - 4.0 7.9 3.0 8.0 13.2
High school + 1 yr 23.5 22.0 13.8 18 .6 - 9.1
High school + 2-3 yr 28 .3 23,7 23.4 27.3 10.3
College graduate 5.0 1.4 17.9 s 4.5 3.3
Graduate work 2.8 0,1 8.5 0,8 1.1
Total 100.2 foo.0 Too.I 100.0 100.5
¢ . (1445) (291) (458 (6917) (2404)
Father's education:
Less than 7th grade 9.7 21.3 14 .5 16 .2 18.8
7th-8th grade R 10_% 161 12.6 14 .6 19.0
9th-11th grade 16, 15.5 14. 77 18.6 21.9
Righ school graduate 27.1 23.3 28 .9 26 .6 24’0
GED 3.5 1.7 1.2 2.2 1.7
High school + 1 yr 3.8 3.9 2.3 3.6 2.3
High school + 2-3 yr 10.0 9.9 7.5 6, 7 4.4
College graduate 11.8 7.2 13.9 8.6 5.4
Graduate work 6.8 1.1 4.4 2.8 2.4
. Total iOO.I 100.0 00.0 99.9 §§.§
- (1432) (294) (446) (6814 (2323)
Q \\ / * ‘
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Table 16 : (cont inue d)

[} -’
* Curriculum students
Variable College- General Special :
transfer = education credit Technical Vocat $onal
Mother's education: > &
Less than 7th grade 5.0 9.0 7.3 7.8, 10.9
7th-8th grade 8.5 12 .4 11.6 11.2 ¥5.2.
9th-11th grade 19.0 21.0 20.1 22.1 25 4
High school ,graduate 35.1 31,7 33.6 37.4 33.3
GED \ 1.5 1.7 2.5 2.1 2.3
High school + 1 yr 8.0 5.7 3.2 4,9 ¢ 3.0
High school + 2-3 yr 10.9 10.3 5.3 6.6 4.0
College aduate 8.6 8. 13,2 6.1 4.5
Graduate work 3.4 1.3 3,2 1.9 1.5
Total Too.0 T00.1 1o0.0 Too.1 100.1
- (1436 (294) (446) (6864 (2351)
Stddent's income, 1978:
{oss than $2,000 25.4 12 .8 9.7 22.5 23.5
"$2,000- 2,999 11,3 6.9 2.0 6.9 54 -
$3,000- 3,999 7.9 4.9 2.7 6.1 4.8
$4,000- 4,999 5.3 2.1 1.0 4.4 4.4
$5,000- 5,999 <~ 4.7 3.2 1.7 4.8 5.5
$6,000- 6,999 4.6 6.6 3.4 4.8 4.0
$7,000- 7,999 4.8 3.6 >4 4.2 4.7
$8,000- 9,999 . 4.3 7.8 7.4 9.2
$10.000-11, 999 3.7 69 & 8.2 7.6 7.7
$12,000-14,999 5.0 14.0 . l4a.8 9.5 10.3
$15,000-19,999 7.4 12.9 14.8 9.9~ 11.6
$20,000-24,999 6.6 . 8,9 12.6 7.1 4.5
$25,000 or more 8.0 13,9 8 O 5.3 4,2
Total Too.0 100.0 160.1 100.%2 . 95.8-
(1300 (277 (450) (6464 (2288)
L 1)
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Table 16 (continued)

» Variable
o

Curriculum students

Technical

Parents’ income, 1978:

Less than $2,000
$2,000- 2,999
$3,000- 3,999
$4,000- 4,999

" $5,000- 5,999
$6 000- 6 999
87 000- 7 999
$8,000- 9,999

810,000-11,999

$12,000-14,999
$15,000-19,999
$20,000-24,999
$25,000 or more
Parents deceased
Total

Primary income, 1978°

Less than $2,000
$2,000~2,999
$3,000- 3,999
$4,000- 4,999
$5,000- 5,999
$6,000- 6,999
$7,000- 7,999
$8.000~ 9,999

$10,000-11, 999

$12.000-14 . 999
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4.9 8
3.5
35 &
3.6 4,
4.0 .3,
4.4 4
4.9 7.
7.1 6.
8.8 10.
12.5 9,
1.7 9,
10.5 5,
15.6 10,
5,2 8
100.2 Too.1
(5793) €1913)
9.5 13.9
4.6 4.9
4.4, - - 4.1
3.9 ‘4.4
4.6 5.5
4.8 4.1
4.8 5.2
8.1 9.4
9.1 9.7
12 .6 12 3

Vocational
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Table 16 (continued)

)

- -
. I Y
Curriculum students
Variable College- General Special N
. transfer ° education credit Technical Vocational
Pripary incowme,
1978 (contd.)’ '
$15,000-19,999 13.0 15.8 15.2 v13.2 13.8
$20,000-24,999 12.9 10.7 ‘14 .8 10.0 2,6
$25,000 or more 17.2 14 .7 27.2 *10.3 .9
Parents deceased 0,1 0,0 0,0 0.2 0,4
Total 100.2 99.9 100.0 100.1 100.2
’ (1466) (294) (466) (7072) (2489)
Occupation head-of-
household: ’ .
Professional /technical 15.2 13.6 21.2 10.1 7.4
Manager /owner 15.5 14 3 22.9 11.0 6.2
Sales 1.9 3.8 4.0 1.3 0.5
Clerical 10.7., 8.5 12.9 9.3 5.2
Crafts 11.8 11.0 7.4 15.2 22.6
Operat ive 4.1 6.8 3.4 7.4 9.6
Transportation 2.7 1.7 2.1 3.3 2.8
Labor, nonfarms 3.6 2.4 2.8 3.8 5.7
Farm ovnor/nlnnger 2.2 2.6 0.7 2.3 2.8
Farm worker 0.8 1.2 0.2 0.8' 1.2
_ Service 5.4 7.0 1.6 9.6 6.2
Domest ic ’ 0.2 0.4 0.1 0.7 0.8
Student, retired 6.4 6.7 5.0 7.2 9.5
Homemaker ’ 1.6 1.0 1.4 2.1 2.5
Other not listed 17,9 19.2 14 .5 16,4 17,2
100.0 100 .2 100.2 100.2 100.2
(1445) (287) (451) (6964) (2424)
i 1]
o ]
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Table 16 (continued)

— ya
& Curricdlun students 4/
Variable College- Genera Special .
transfer educat i credit Technical Vocat ional
Student's employment
status: . )
Full time 34.1 44.0 .1, 41.0 1% -
Part time 34.8 17.1 10.2 . 249 14 .8
Homemaker 4.6 12.9 10.9 5.2 5.8
Retired 2.1 5.6 5.7 1.7 4.6
Unemployed 24 .4 20,4 13,1 27.3 33.3
Total Too.0 160.0 To0.0 100.1 Too.1
~ (1461) (296) (464) (7050) (2483)
Prior full-time en- K - (
rollment in 4 Ve
college/university- ’
Yes 21.9 20 .4 50 .5 19.4 12.7
No 78 .1 79,6 49 5 80.6 87,3
Total 00.0 -~ 100.0 100.0 100.0, 100.0
(1472) (295) (468) (7086)

-
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Education--Student n::\Parents

Students in sSpecidl credit programs had higher educa-
tional attainments thAn did students 1in the other curr
programs (Table 16) / In fact, 18% of the special credft re- .
spondents had coll degrees and an additional 9% ha
graduate work, Stuydents with the next ighest educa
attainment levels re im college-transfer programs,/followed,
by general educati and technical students, Those’with the
lowest educational attainment levels Wwegp in vocational pro-
grams, where 76% had & high school education or less,

These same educatiohal attainment patterns held true
when examining such backgtound factors'as father's and moth-
er's cational levels, .Parents of special credit and
college-transfer students‘h:d the highest educational attain-
ment levels and those of votational students had the lowest
(Table 16) .

Income--Student, Parents, ggﬁ,?rinarl
\

Within~ghe curriculum prigram area, students in college-
transfer, tedhnical, and voca{ional programs reported t
lowest 1978 incomes' Nearly omg-half of the college-transfer
students had a 1978 income of le€ than $5,000, while approx-
imately 40% of the technical and vdcational students reported .,
1978 incomes ol less than $5,000. Conversely, over 60% of
the special credit students had ifcomes above $12,000, as did
nearly 50% of the general education students (Table 16).

s

Bxamination of the 1978 incomes of curriculum students’
parents revealed several differences according to thg program
in which the student was enrolled. The data in Tabl® 16 in-
dicate that the parents of at least '‘one-half ofwthe college-
transfer students (60%) and the techmical students (50%) had
1978 incomes of $12,000 or more, Conversely, the parents of
at least one-half of the general education (54%), special
credit (52%), and vocational (65%) students had 1978 incomes
of less than $12,000. .

Primary income was used to exax'ine jhe current sociceco-
. nomic status of the respondents based oy the 1978 income of
whomever contributed over 50% of the sthdent's financisl sup-
port, Curriculum students with the hig est,_..prlnary Fme
were in special cregit programs; nearly % reported Primary
incomes of $12,000 or more, Fifty-seven percent of general
education students were in this income range as were 52% of
the college-transfer students, Proportions of technical (46%)
@nd vocational (39%) students inm this income range were some-
what lower,K Clearly, the occupation-oriented students were
‘from lower socioeconomic environments than were the "liberal
arts"-oriented students (T;PI\ 16) .
N )]
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Occupat fon Heagdzof -Household

~ occupations of heads-of-househ6¥d of curriculum stu-
dents differed considerably (Table 16). Special credit stu-
" dents ported most frequently that their household head's

occapation was in the professional/technical or manager/owner
category, College-transfer and general education students

also were well fepresented in these two occupational catego- *
ries, ‘It appdars_ that the clientele in the liberal arts pro-
‘grims were from whtite-collar backgrounds, while those 1in the
.QCCupation—oriented programs were more representat ive of blue

collar occupations, - )
) splenent
. HE S v oL
. -
Student's Employment Status - s ‘. .

Special credit students %j,' as compared to students
,_' in other curriculum programs,/.were more likely to be employem
¢ full time K Approximately ! of the neral educatioh, tech-
nical, and vecational students were emPloyed full-time, This
¢ "fﬁ‘d“u?_for only one-third of the- gollege-trangfer students,
Part-t ime enplq/yment’vas greatest among college-trMSfer"'stu—
dents and least among special credit students (Table 16)°
The largest proportions of homemakers and-:retirees were ih &
general Qducation and special credit programs, whereas the
“largest proporgions of t unemployed were in the vocational

. (33%), technical (27%), d college-transfer (24%) programs,
Prior Full-ngnrollnent in a oL »’ )
Four-Year Colleﬂniversitl K | - . Ve

- -

/ Fifty percent or the special cregdit sjudents reported,
palor enroliment as a full-tife student at a.foum-year cols
g le'gve/universny"('l‘able 16) . This proportiomAell to 22% in
‘college- transfer 20% in general education y19% in technical,
.and 13% in bocational programs . . i
) . r . N -

- -

.. ."‘ ! Attet*nce‘ Cha:dcteriftgs
-y Selected attendanc,\nracteristics* *‘of curriculum stu-
dedts wege: (1) .time of endapge ; (2) location of classes;
(3) distance to clasgs, one Wway: ) would havg -attended an-
other institutiob had this-one not‘existed' (5)\this institu-
tion wag firsgt choice; (6) source'of most influeNce ifn deci-

K/ion to attend™ (7) mource of first- lggrmnio bout program
in which ®prolled; (8F Sources of fin tal atd; (% amount of
£inancial aid; 610) expknses of book® an& supplies this quar-
ter: (11) phns to work toward a four- year college degree; and
(12) plans to work ih No{th Carclina upon completion qof pro-
gram, ) ‘ . .

o
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Time of Attendance, Leocation of .
Classes, and DIstance to Class ‘

-

?

Almost three-fourths (71%) of the college-transfer; 67%

" of the technical, and 63% of the vocational students attended

‘bcont of the vocational students

RIC &

Aruitoxt provided by Eic:

classes guring tbo day (Table 17). General education stu-

dents' class attendénce was flu‘ly evenly divided betweey day
and evening, The reverse wag true for special credit stu- °
denés--ﬂ% attended classes.in the evening.

©

A majority of the®curriculum students attended classes

J
<

on theimn institution's mafﬂ‘cinpus, However,h,almost one-third -

. of the special.credit students had the major art of theizg
course work at»some off-campus gite other tham their resi-
dence, work site, or a branch cépus (Table 17). Twelve per-

ttended classes at some un-

sgecified otf-campus location.

,

Although most of the curriculum students traveled fewer
than 16 miles to class (one way), there were some noticeable
variations among these ‘students (Table 17) . For example, a
greater proportion of. the special credit and general educa-
tion students traveled fewer than six miles to cHss. The
occupation-oriented (technical/voca 1onal) students tended to
travel substantially greater distagces to ckidses--27% of the
former and 31% of the latter traveled between 16 and 35 miles

- one way as compared to 22% of the college-transfer, 23% of the

fpecnl credit, qnd 19% of the general educatign group,.

“

Choice of Institutions

" <y

n .a'\sked if they would have attended another institu-
tion ha their institution not existed, 73% of the college- '
transfer students, 66% of the technical, and 58% of the gen- _
eral education students responded®affirmatively (Table 18),
In response to the qﬁstion--\qu this institutfon your first
choice for continuing your education?--the present institu-
tion was consistently the first choice from among all other
forms 6f postsecondary educational institutions fer stadents
in all curriculum programs, Nearly 9 out of 10 special credit
and 7 out of 10 cgllege-transfer students indicated that the
institution in which they were énrolled was their first chaice
(Table 18) . ©Of those curriculum students who Would have pre-
ferred another institution, the most commonly cited choice was
a public four-year college/univeragy--ex ept the yocational
students, whose alternate choice w another community ‘col-
lege or technicnl institutey : i PR

4 ~t

'hrces of Most Influence to Attend
~Abd First Information About Program

Curriculum students An different programs were 1nf1¢-
"enced to attend .the 1natitution by a variety of sources
. A
ol ’ o

oy
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. Tnble&ﬂ, lolgbtod percentage distribution of cur'culun stucbnts enrolldd in
the North €amvlina Community College 'System, 3379 by program, time
, of class attendance, location of classes, an istance tg clnss
rg
" Curricufum students -
Variable ° College- General Special ‘
. ’ transfer education credit Technical' Vocational
Time of attendance-
Day . 71.2 50.5 26.2 66.7 62.8
Evening 28, .8 49 .5 73.8 33.3 37,2
N Total 00.0 100.0 100.0 100.0 190.0
. 1471y (295) (468) (7097) (2512)
: ' - 70 >
Location of classes: . - /' .
in campus 95.8 93.3 60.3 90.0 78 .7
Residence /work 0.8 . 0.0 4.3 0.8 3.1
Branch campus 0.6 1.6, | 2.9 4.5 6.5
Other off-campus site . 2.8 5,1 N 32,5 4.7 11,8 ¢
Total % 100.0 100.0 100.0 100.0 100.1
. N (1468) (296) (466) (7083) (24395)
Distance to class, one - - "
vay, mi: . ' - . .
Less than 1 . 5.9 1.5 6.7 3.9 9.1
/1-5 290 37.5 33.2 27.4. . 24.3
6-10 . 28 .6 28.7 26.9 25.3 20.8
11-15 . N X 14 .2 13.8 10.2 16.0 15.3
16-20 8.7 8.2 16.0 10.3 11.1
21-25 6.2 4.0 2.7 7.0° 7.6
26-30 3.0 - 2.3 1.2 - 4.4 - 4.9
. 31-35 - 279 0.5 0.4 2.3 2 9
More than 35 B 1.5 3,6 2,8 3.4 0
Total 100.0 100.1 100.1 100.0 100 0
- (1469) « (296) (469) (7092) ' (2508):
2z
N - ~
-~ '

€9
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Table 18 Weighted percentage distribution’ of curriculum
“students enrolled in the North Carolina Community
College System, 1979, by program and choice of
institutions —~

Curriculum students

General .
Yariable College- educa- Special Jech- Voca-
transfer tion credit nical tional
-
Would.have at-
tended another . v
* ingtitution had 4 ,
this_one not - »
exisWgd: * ’
Yes . *72.9 58 .6 45,2 66 .2 53.9
No 27.1 ¢ 42 .0 54 8 33,8 46,2
Total 100.0 100.0 1007, 0 100.0 100.1
. . (1472) (297) + (467) (7097) (2503)
This institution *
first cholce .
Yes 69.2 74 .7 87 7, 75.5 84.5
No, another CC 2 4 4.0 1.3 5.7 7.2
or Tl
No, private 0 8 0.3 =~ _ 0,2 1.0 0.9
2 yr college .t ’
. No, private D4 N DS 0.7 1.1 "1
: trade/profes-
sional school : (
<Q No, public 4 yr L2221 16.6 6 9 13.4 3.5
¥ college/uhi- @
. versgity - ~
! No, private 4 yr 3.1 ‘2 8 ‘1.8 1.7 0.2.
‘cpllege/uni- .
versity L
" Another type of 2.0 1.1 1.6 1.6 2.1
school not o ' .
listed . N
Total 100 0O 100.0 # 100.2 100 0 100.0
(1473) (294) © (465)  (7068)" (2496)

. -y : -

-

' (Table 19) In 'all programs except special Eredig, “other"

sources not listed in the survey instrument were considered
.~ the major influences. Special credit students cited Institu= -
tional recruiters or other personnel as the most influential
and indicated "other" as secgnd, College-transfer students
indicated their mothers as the second most influential source; -~

‘-h\ T
. 4 '

\ ’ -

. \) 3 : g ' |
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L]
+ general education and technical students, other Students; and
vocational students, 1nstitutional recruilters, The thaird
most influential sourles were institutional recrulters for :
coIlegq-transfer students, spouse for general dducation and
technical students, and institutional literature for speclal
credit and vocatlonal students, . .

4
Curriculur students obtained first 1nformationiabout the ,
frogram 1n which they enrolled from a nurber of souIgces
(fﬁble 13) . Across all curriculum programs, the major source
of first inforration was institutidnal literature The sec-
ond most frequent source was a recrulter or other institu-
tional personnel, The third most common source of first 1in-
forgation for Students 1n all curriculum prougrams except
co{?eze-transfer was other students at the 1nstltution
College-transfer stiudents listed as third the unspecifled

‘other’ sources not ancluded 1n the survey 1lnstrument The
foarth source for all except cudlege-transfer students was
‘other, for coullege-tramssfer students this scurcé was other

students High school perscnnel were fairly good scurces of
first informattion for college-transfer, technical, and voca-
tional stidents, rnut less sq tor special credit and general
edacation stxents R

‘ 3

' .
soarces and Ancunt of Financial ’
4

)

Ald and Expenses -

The extent tu which cuarricalum stucents reforted, recelv-
ing- financial aig differed greatly by prograp (Table 20)
. The larger pioportion (537) of the’'students receiving s4ch
a1d were vocatignal stidents as compared tu 50% of the tech-
nical stadents, 377 of the general educidtion students, and .
357 of the ccllege-transfer students, OCnly 77 of the speclal
credit students reported receiving financial ai1d, The rost
frequent scurces of financial aid 1in all currilculum progrars
except speclal credit were Vveterans Adminlstration educaticnal
tenefits and DBasic Educaticnal Gpportunity (rants v
. Not only were technical and vocatlional stucdents core
likely than other curriculum Students to,recelye financial
a1d, they also received larger amounts of a1d-(Table 20). As
the data 1indicate, 227 of the technical anZ vocational stu-
dents recelved $1,500 or more for the 1978-77 sthool year as
compared to 117 of the college-transfer students (See also,
Appeq Tatles 2 .and 3.) y .

ilthougn stlicent expenses for books and supplies were
predicated somewhat on tHe ndmber of classes 1 whichethey »
were enrolled for the quarter, comparilsons ‘can ber mace bhe-
tween studehts 1n the various curriculum programs, Fifteen
percent of* the cullege-transfer students reportfed spending
over %100 in the spring quarter, 1979, for books and supplies, {f/

N *

O
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Table 19, lolghte‘percqntlge dlatrlbutlon of curriculum stucbnts enrolled 1n*

the North Carolin® Community College System, 1979, by prograam, source
of most influence to attend, and source 91 flrst 1nfonltlon nbout

program

IS

) Curriculus students

Variable College- General Special

transfer education credit Technical Vocatiopal

»
4

Source of most influence to ‘ .
attend: . ’
Institutional personnel ‘9.6 10.0 22.7 8. 10.8
(recruiter:.etc’)
Institutlional literature 5.3 6.7 9.5 8.9 10.4
Mo dia 1.8 0.8 4.7 1:5 3.5
Employer 4, 5.9 8.4 6.2 5.3
4 yr colloga/unlverslty \}/(2) 1.9, 3.1 1.4 0.8
personnel e * :
Aigh school personnel ( ' 6.1 2.7 0.8 5.8 , 4
Mother 10,1 a1+ % 24 8.8 7
Father ! . 8.4 3.1- 0.9 4.0 3.
Spouse - 7.7 14.3 8.7 9.6 10.
Child 0.6 ¢ 1.8 0.5 0.8 0.
Other relative 4.5 4.5 ¥ 3.3 4.3 4.
*Another student 7.0 15.0 6.4 10.1 8.
Friend, not student 6.7 4.0 7.7 6.3 5.
Social service agency 0.7 1.1 0.4 1.4 2.
Other nat listed 22 .3 4 2 20,7 22,6 21.5
~ IOO 0 100, 1 100 .2 100.2 100.0
f (1454) (295) (465) (7043) (24609)
?
,Source of first information *
about‘prograa: ‘ ,
Institutional personnel 21.0 21.1 18.5 18.9 18.0
(recruifer, etc.) * .

!njtltutlonnl literature . 23.3 28.9 21.1 27.3 22.3

.
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Table 19 (continued)

Curriculum students .

Variable _College- General  Special *
transfer education credit Tecbnircal Yocational
Source of first informa-
tion (contd)) - .
Media 2.3 0.8 8.0 3.2 49
Employer 1.6 1.7 8.2 4.3 3.7
4 yr college/university 3.0 3.6 2.5 1.0 0.9
personnel. .
High school personnel 8.6 4.5 1.2 'h\‘,‘/ 6.5
Mother 1.7 1.4 0.7 1.3 . 1.8
Father 2.3 1.6 1.1 1.1 1.4
Spouse 1.4 2.1 0.9 1.2 1.4
Child . 0.1 0.3 0.0 0.1 0.3
Other relative . 4.2 2.0 2.6 3.2 4.9
Another student 8.9 16 .7 16,3 12,6 13.4
Friend, not student 5.6 4.0 6.2 57 6.6
Soctal service agency 0.3 0.6 0.5 1.0 1.6
Other not listed 15,5 10,8 12 .4 11,2 . 12 .4
Total g 99.8 100 1 100 .2 100.0 100.1
(1466 K296) (466) (7079) (2480)

LY
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» Table 20. Weighted percentage distribution of curriculum students enrolled in | - -
- the 'icrth Carol ina Community College System, 1979, by program, source x
of financlal aid, amount of financinl aid, nnd cost ofbooks an'& \ .
supplies this qunrter e _
. ) , Curriculum students .
Variable ,* College- General . Special .
i . transfer education/Mcredit Technical Vocational
Sourc% of financial aid® ’ . . S
CETA 0.2 %1 1.0 3.1 6.7
(6) (1) ) (& (343) - (210)
» BEOGb ’ ) 12.6 10.2 0.6 16.7 ‘14,6
- (236) (49) (15) (1607) - (536) ¢
. sBoGd® - . 0.4 0.4 0.1 0.8 . 0.9
. -, (12) | (3) (2) (81) © (24) o
Educatiogal loan 0.8, 0.0 0.9 .2 0.8 N
(12) () 3 ﬁo) (35) *
Scholarship -~ 4.0 , % 0.1 T w0.9 ) . 0.8 )
. ’,§V (80) (1) (3) (227 (32) S
SSEB p . 3.7 1.9 1.2 3.9 . 3.5 )
{ (17) (9) (M (372) - (109) .
VAERP . 13,5 257 ° 0.8 24.9 38 .2 \
B b : (197) ‘78). (14) (1822) (718) v
NCSIG m - 0.9 0.1 0.0 0.5 ' 0.3
) ¢ (15) (1) (1) (61) (12)
Work-study N .- 2.8 1.6 . 0.1 2.9 1.8 -
’ (46) (8) (2) (297) (46) " .
- VOCRP : T 0.4 .0.2 . 0.0 . 0.8 1.8 &
‘ e : 9) (2) (0) (68) . (59)
None . ' 650 63.5 93.0 497 - 46.8 d 1
, (900) (166) ., (147) o« (3030) (991) = -
JAmocunt of financial aid- - i . ’
Q None 67.5 63.9 94 .8 » 52:.0 52.9 .
ERIC . tess tvan $200 3.1 1.6 04 7 3.1° 2.9
$ 200- 399 .7 44 “. 46, 0.0 5.5 5.7
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Table 20 (continued) » . : >

-
= %
. * Curriculum students
| - Variable Coljege-  General Speclal - ‘
| ’ ie , transfer education credit Technical Vocational hd
\ Q I .
| Amount of financial aid : ’
S (contd,) ¥ & L . '
| $400- 699 4.6 4.0 . 1.4 4.8 5.0 ,
$700- 999 6 3 3's 0.5 7.7 5.9 ¥
$1000-1499 3.2 2.9 1,6 5.3 2 5.2 i
.. $1500-1999 2.9 3.6 0.2 4.1 4.3
$2000-2999 2.7 3.4 0.3 6.8 6.2 y
$3000 or more 5 1 12 6 0.5 10.5 11 9\6‘ .
Total 100.1 100.1 100.0 99,9 100.0
(1259 (295) * (463) - (6990) (2474)
-» ; . .".' “'
. g Cost 4f -books and supplies
/ this quarter’ ’ ' :
‘ Noue , 7.9 1.8 24.8 5.2 18 4
Less tbAn'SZi 2%, 4, 28.9 1458 18.2 29.2
$ 24- 49 29 6 33.6 20.4 31.5 P22 3
$ 50- 73 N 22.0 6.5 *24.3 13 .4
$ 75- 99 8.2 6.7 1.6 10.2 4.9 -]
$100-149 4.3 3.6 0:5 5.8 6.5 |
, $150-199 08 2.2 0.4 2.0 2.7
‘ $200 or more i 1,3 1,3 0,1 2.8 2.7- ;. |
Total . 100.1 100.1 100.1. 100.0 100.1 |
' (1466) (296) . (466) VY (708%) (2493) .
< )

. . “®NMultiple reponses precluded overall totals,

LY
PCETA - Comprehensive Employment and Jratning Act; BEOG = Basic Educational
Opportunity Grant; SEOG = Supplemental Educational Opportunity Grant:; SSEB = N
social security educational benefits: VAEB = Veterans Administration educational

, . benefits. NCSIG = North Carolina Student Incegtive Grant; and VOCR = Vocational
o Rehabilitation’
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compared to 12% of cational and 11% of technical students
(Table 20). Spec credit students nt fewer dollars on
school expenses than did the studentsﬁ all other curricu-
lum Proxgraws. N «

?® . .
Education and Exployment Plans

. Mujor differenceé\were observed between curriculum pro-
gram enrollees 1n terms of their plans to pursue a four-year
col lege degree Perhaps the most interesting finding was
that 24% of the spegial credit students already had a college
degrée (Table 21) . And, 6% of the college-transfer students,
4% of the technical students, and 5% of the vocational stu-
dents also had completed a four-year college degree., Three-
fourths of .the college-transfer Students, 68% of the general
education students, and 41% of the technical students indi-
cated a desire to continue working toward a four-year college
degree The smallest proportions eof.curriculum students as-
piring to such a degree were in special credit (25%) and vo-
cat ional (18%) programs.

Special credit, technical,6 and vocétional students were
firmer in their plans . to work in North Carolina after comple-
tion of ,their educatieonal program,than were the college~
transfer or general education students (Table 21) . 'hgie
college-transfer students were least ljikely to give a ol 1-
nite "yes," they planped to work in North Carolina, this~
group also had the smallest proportion of responses lindicat-

ing a definite "no." Apparently, these students were some-
what uncerftain about their future work plans. Over 75% of ~
the upation-oriented students ihdicated a.relatively strong

commitmerrt to being ezployed‘in North Caro}.l,b‘? apon <¢omple-
tion of their program, . .

v
* -

Students Being Served in Contipuing
Education Program Area

Selected dercgraphic, socipecgnomic, academic, and atten-
dance characteristics of students enrolléd in the vatious con-
tinuing educitlon prof¥rams are examined in this section, (An-
alyses related to additional characteristics within these
categories appear in Appendix Tables 15-19-) The specific
programs discussed are academic extension, fundaméntal educa-
tion,,and ocgupational extension Data ragarding recreation
Extension programs were Yeleted from the :{alysis because
only, 10 of the survey respondents 1indicat they were en-
rol'led 1n recreation extension.

. L)
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* Table 21. Weighted percentage distribution of curriculum students enrolled in

the North Carolina Community College System, 1979, by program, plans -
to work toward a four-year college degree, and plans to work in North
Carolina upon completion of educational progranm

-~

- Curriculum students
Variable College- General Speclial
transfer education credit Technical Vocational

Plans to work toward a 4 yr )
college degree-

Already have ° 5.6 0.8 23.7 4.1 4.6
Think sO 75.2 67.7 25.1 41 2 17.7
Do not know ’ 9.2 13.2  ~ 17.0 28.2 29 2 N
Probably not 7.1 8.0 19.3 17.86 26.9
Definitely not 2.9 10,3 15.0 8.8 21,6 .
! Total v ! 100.0 100.0 100.1 99.9 IO0,0 5
- * (1460) (297) (465) (7074) (2489) ‘
Plam to work in North "
Carolina upon completion
of educational program: ‘ -
Yes . 35.2 40,5 _ -52.1 46 4 49 4
Think so ©32.0 ° 30.1 16.9 . 294 + 257%
Do not know 24 .6 16.3 +15.4 15,7 15,7
Don't think so ’ 4.8 3.2 4.3 4.4 3.%
Definitely not / ‘3.4 9.9 11 .4 4 5 8
Total 100.0 100.0 100.1 100, 99.8

(1454) (294) (462) (7057) . (2492)

.
o i; )
L\ : - .
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Demogfapbic Characteristics

Selected demographic characteristics discussed in this
section are: age, sex, race, marital statls, and veteran
status, ' .

.

Age
Thedzgungest continuing education students Wwere in funda-
mental edutation--56% were under the age of 30 as contrasted
to 31% of the occupational extemsion and 22% of the academic
extension students (Table 22) . -A larger percentage of the
academic extension students (27%) ‘'were 60 or older than were
un der 30‘(23%). : 5

Y

Sex

- ¥ ' *

The proportions”of male and females enrolled 1in continu-
ing education programs varied greatly among specific programs
(Tablé 22) Unly 18% of the academic extenslon respondents ¥
were males as compared to 31% of the occupational extension
respondents The smallest proportion of females (55%) was 1n
fundamenntal education programs, - &

$ .
A 2

Race ﬁ .

Nonwhite ‘students made up a relatively small proportion
of the enrollment in academlc extenslon programs, whereas 21%
of the occupational extension students were nonwhite,K as were
over 50% of the fundamental educatlon students (Table 22) .

»

Mayital Status

, 2N

Little difference was observed between academic and oc-
cupatiponal extension students 1n terms of marital status; the
majority weye tarried and approximately 15% indicated they
were widowed (Table 22) However, fundamental education stu-
dents were more often single or engaged, A relatively large
proportion (9%)y of this group were either separated or di-
vorced, . o

Veteran Status -

An overwhelming maJopity of the continuing education
students were not military veterans (Table 22) . The largest
proportion of veterans (13%) were enroclled 1n fundamental

' education,

4
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Tablg 22, Weigh percentage distribution of continuilng
educatlon students enrolled in the North Caxolina
Community College System, 1979, by program, age,
sex, race, marital status, «and veteran status

L3

.

» Continuing education students

Variable Academic Fundamental Occupational
o . extension education extension
Age, yr-° .
22 or less 7.7 33.8 10.9
23-29 14 .8 21.5 19.7
30-39 19, 5. 15,7 221
40-49 16.1 10.2 12.6
50-59 14.9 6.9 13.0
60-69 13.7 6.7 10.7
70 or more 13,3 5.4 11.0
Total 100.0 100.2 ~ 100.0
(1338) (723) (2256)
- \
Sex -
Male N 17.7 45,2 30.6
Female 82.3 54 8 69 4
Total 100.0 100.0 100.0
(1345) (732) (2297)
Race :
Black Y 10.1 52.1 18.9
Amperican Indian 2.8 2.1 1.2
White 865 446 79.4 *
Asian 0.3 0.4 0.2
Other 0.3 . 0,8 0.4
Totgl 100.0 100.0 100.1
(1329) (728) (2254)
Marital status-
Single/engaged 12.3 46 .0 14 .3
Married 67.4 38.2 63.9
Widowed ) 13.5 7.0 14.6
Separated 2.6 4.1 2.7
Divorced 4.2 4.7 4. 5
Total . 100.9 100.0 100.0
(1354) (731) . (2276)
Military veteran-
Yes 6.2 o 12.9 11.3
No - 93,8 87,1 88 .7
Total 100.0 100.0 100.0
‘ . (1328) (728) (2275)
' LY
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Sociocecongmic and Academic Characteristics

The socioeconomic characteristics of continuing educa-
»tion students discussed in-this section #re; (1) student's
education, (2) father's education, (3) mothers-education,
(4) student's income; (5) parents' income, (6) prigary income,
(7) occupation head-of-household, and (8) student's" ploy-
ment status, The academic characteristig is prior fullxtize
% enrollment in a four-year college/university, }
N ' A
. Education--Student and Parents :

-

b

Academic extension students reported higher levels of
edugational attainment thdn students in the other two contini-
ing education programs (Table 23)., Twenty-two percent of the
acadenmic extension students had at least a fgur-year college
degree asgjcompared to 16% of occupational efgznsion and less
than 1% of fundamental education students, At the other ex-
treme, 37% of the fundamental education students had less
than a ninth-grade ‘education as compared to 14% of either®
academic or occupational extension sgudents_ i

The educatiohal levels of parents and students wére simi-
lar for the academic and occupatlonal extension groups (Table
23) . However, the parents of fundamental education students
had relatively little formal education; over 60? of these stu-
dents indicated that their fathers'had no more than an eighth-

grade education, -

©

[ ]
Academic extension students typically reported the high-
est student incomes for 1978, followed by occupational exten—y
o sion and then fundamental education students (Table 23):
Twenty-six pergent of the academic extension students reported
incomes 3{ over $20,000, compared to 21% and 5%, respectively,

.. .lncome--Student, ?rents_ and Primary ®»

of occupational extension and fundamental education students,
Fundamental education students had markedly less income, as
evidenced by the fact that over 50% reported 1978 incomes of
less than $4,000, . )

Although 4 large proportion of the continuing education
‘respondents indicated their parents were deceased (Table 23),
an obvious difference ®xisted with regard to- 1978 parental
incomes when observed by program in which the student was en-
rolled, The parents of fundamental education students typi-
cally had much lower incomes thah parents oY academic or oc-
cupational extension students, Thirty-five percent of' the
fundamental education students reported 1978 paréntal incomes
of less than $5,000,

!
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Table 23, Weighted percentage distribution of continuing '’
education students enrolled in theyNorth Carolina(
- Community College System, 1979,.?/prog'ran,stu—
dent's education, father's educatfion, mother's
education, student's 1978 .income, parents' 1978
fdcome, primary 1978 income, occupation head-of- |
household, student's epployment status, and prior
full-time enrollment a four-year college/
‘unive'_rsny < Co

-

Continuing education students
Vﬂiable Academic Fundamental ‘Cccupational
Y extension education extension’

Student's education:

Less than 7th grade 6.8 19.6 —8,0
7th-8th grade - 7.1 17.1 6.4 ¢
9th-11th grade 13,0, 54 .3 13.3
High school graduate 29 & ” 4.7 34 .7
GED 2.0 1.8 3.6
High school + 1 yr g* .8.7 1.5 6.3
High school + 2-3 yr 11 .2 0.6 11.5
College graduate 14.5 0.5 10.9
« Graduate work _10 , 0,0 5,5
Total 100. 1 100.1 - 100.
‘ (1310) (700) _ (2175)
Father's education- .
Wess than 7th grade 29,7 43 .9 28 .9"*
7th-8th grade . 20.¢6* 17.2 18.9
9th-11th grade 11.7 12 .8 15.2
High school graduate 19.0 l1e.8 22 3
GED ° 1.1 1.6 1.4
High school’~ 1 yr - 2.8 0.9 2.5
High school + 2-3 yr 5.4 2.9 3.7
College graduate 6.7 3.5 4.5
Graduate work 3.0 ‘0,6 2.7
Total 100.0 ® 100.2 . 100.1
’ (11(93) $(652) . " (2017)
Mother's education: “‘
Less-than 7th grade T 244 . 35.2 23.3
- 7th-8th grade 18.0 | 14 .6 17.0
9th-11th grade 16.8 22 1 19.1
High school graduage 24 .5 18 .4 26.3
GED - 0.9 2.6 0.8
High school -+ 1 yr 3.0 1.5° 3.5
High school »+ 2-3 yr 7.7 3.1 4 2
-College graduate 3.5 2.2 4.5
Graduate work 1,3 ' 0,5 w13
_ Total 100.1 100.2 100.0
N A (1202) (664) (2022)
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Table 23 (éontlnued)

- ' Continuing education students
Variable Academic Fundamental Occupational
N extension education extension

Sté%ent's income, 1978: '

Leks than $2,000 . . 31.
$2,000~ 2,999 . 13,
$3,000- 3,999 7
$4,000- 4,999
$5,000- 5,999
$6 ,000- 6,999
$7,000- 7,999
$8,000- 9,999
$10,000-11,999
$12,000-14,999
$15,000-19,999
$20,000-24,999 R
$25,000 or more 15,4
~ Total 100.0

4 . .

(1205 (653 (2026
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Parents’ income, 1978:
. Less than $2,000
$2,000- 2,999
$3,000- 3,999
$4,QQ0- 4,999
$5,000- 5,999
$6,000~ 6,999
$7,000- 7,999
$8,000- 9,399 *
$10,000-11,999
$12,000-14,999 ,
$15,000-19,999
$20,000-24,999
. $25,000 or more
Parents decéased
Total . .
~J (890) (554 (1609
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Primary income, 1978-,

Less than- $2,000
$2,000- 2,999
.$3,000- 3,999
C $4,000- 4,999
$5,000- 5,999
$6,000-*6,999
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Continuing education students

/- Variable Academic Fundamental Occupational
ot ! extension  education extension
Primary income, 1978
(contd.):
$7,000- 7,999 _. 4.0 4.9 4.5
$8 000 9,999 Y 6.4 5.0 7.6
- $10,000-11,999 9.5 7.3 7.9
$12,000~-14,999 12.4 8.4 11.3
$15,000-19,999 13.8 5.8 14,5
$20,000-24, 999 - 10.9 3.1 9,7
$25,000 or more 16.4 2.4 11.9
Parents déceased 0,2 0,0
Total 100.1 100, 10&0
(1274) (719 (2203) -
Occupation head-of-
househol d: !
Professional/technical 13,7 3.0 12 .4
Manager/owner 13.8 3.1 97
Sales - 1.1 0.0° , 1.4
Clerical’ 6,1 - 5.7 5.9
Crafts 11.5 17.1 13,7
. Operative 5.5 . 9.1 7.1
Transportat ion 1.7 ) 5.9/ - 1.9
-Laber, nonfarm 1.5 4.1 3.1
Farm owner/manager 3.3 1.6 2.4
Farme worker 0.5 2.5 1.0
Service 3.2 10.1 7.0
Domestic 0.6 2.6 1.3
Student ) retired 18.0 9.4 }5.3
Homeéemaker -~ N 3.0 4.3 2.6
Otheqr not listed, 16,7 -~ 21,6 15,4
. \Q‘otal 100.2 Too.T T00.2
* (1294) (713 (2173
Student's enployment .
status: a *
Full time 38.0 471 .48 .2
Part time 9.0 12.3 10.0
Hosemaker 22 .6 6.8 13.7
* Retired . . 20.6 11.0 14.7
Unemployed 9,7 22,9 13- 5
Total 3.9 Too.T 100.1
. (1319) (730) (2260)
K} . )
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Continuing education students

Academic Fundamental Occupational
extension educat ion extension

L B
98 .4
100.0
(729)

Table 23 (continued)

Variable

-

Prior ful-time enrofl-
ment in 4 yr college/
university:

Yes

No

.

29.5
70,6
100.1

(1347)

- 23.7

76:3
100.0
(2286)

Total

v

-
-~

The current socloeconomic status of continuing education
students was approximated by calculating the 1978 primary. in-
comes of the respondents (Table 23) . These data indicated

- clear socioceconomic differences between the three groups.
Forty-one percent of the academic'extension group had primary
dncomes of over $15,000 as did 36% of the occupat ional extem-
sion group; only 11% of the fundamental edudation;respondents
reported 1978 primary incaoges of this amount

Observations of all three of these iacome measures---

student's] parents', and primary--indicated.that academic ex-

tens udents had the highest socioeconomic status, funda-
menval education 3tudents the lowest, and that occupational

extension students fell somewhere in be tween . v

' )

Occupation Head-of -Household

&
1

Academic, and occupat
families «in which the hea
in a white~collar occupat
panager/owner (Table 23) .

5

nal extension students were from
of -household was more likely to be
1dn, 1. e, professional/technical or
Twenty-seven percent of the aca-
tu-

demic extension and 22% of the occupational extension
dents reported white-collar occupations for their heads-of-
household. This was in contrast to 6% of the fundamental
education students; thei® heads-of-household typically were
in blue-collar occupatlohs. A relatively large proportion of
the academic.and occupational extension respondents indicated
‘that their heads-of-household were in the student" or "re-
tired" category. : J

'4

Student 's Employment Status

The largest proportion of full-time ind part-time em- -
ployed students were in fundamental education (59%) and )

» ’
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occupational extension (58%) ., . H
tion of unemployed students also wg
tion, with nearly 23% unemployed (Jg
time, 43% of the academic extension

homemakers or retirees,
\ - /

4
largest propor-
mental educa-
At the same
were either

Prior Full-Time Enrollment at a
Four-Year College/University

With regard to the'acadenic characteristics, prior full-
time enrcllment at a four-year 'college/university, 30% of the
academic extension students indicated tbat they had been so
enrolled, as had 24% of the occupational extension Atudents
(Table 23). However, less than 2% of the fundamental educa-

tion students reported such enrollment, \

’

Attendance Characteristics

Selected attendance cbnr‘bteristics of continuing educa-
* tiom students discussed in this gection are: (1) time of at-
tendance; (2) loocation of classes; (3) distance to class: one
way; 1) would have attended another institution bad this one *
not existed; (5) this institution was first cholce; (6) ’
source of most influence in decision to attend; (7) source of
first informattdtn about program in which enrolled (8) ex-
penses for books and supplies this quartér:; (9) plans to en-
roll in a degree prograas; (10) plans to lork toward a four-
year college degree; and (1ll) "plans to work in North Carolina
upon completion of‘progrllﬁ

\ . '

]
Time of ~Attendance, Location of
Classes, and Distance to Class .

-

Approximately 60% of the students in all three continu—//
ing education programs attended evening classes, In the case
of academic extension students, 61% attended classes at some
off-campus site other thap the residence, place of work, or a
branch campus (Table 24), Approximately one-thirqtof the
fundamental education and occupational extension students at-

’

tended classes on the main campus, -

Continuwing education students traveled short distances
to clagss, This statement can be qualified somewhat hy look-
ing ‘at students within specific programs (Tahle 24) £ For ex-
¢ ample, 29% of the fundamental education students traveled
%ops thln one mile to class as compayed to 23% of ocgupational
xtensigpn and 18% of achdemic extension students., Ib fact,
over three-fourths of the continuing education studénts 1n
all three programs traveled 10 or fewer miles to class, . N

2 \
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Table 24. Weigbted percentage distribution of continuing
educatton students enrolled im the North Carolina
Community College System, 1979, by program, time
* of attendance, locatian of classes, and distance
., to class
- L4
Continuiang education students
Variable Academic Fundamental Occupational
extension education extension
Time of attendance" ' L .
Day 39.6 "39.8 38.2,
Evening 60,6 60,2 61,8
Total 100.0 100.0 100.0
(134§) (729) (2289)
Location of classes’ -
Maip campus 18 3. 37.2 ) 31.1
Residence /work 7.2 978 ’ 12 4
Branch campus 13 4 8.4 ‘7.5
Other off-campus site 6l 2 44 6 49 1
Total 100.1 100.0 100.1
{1335%) (725) (2261)
Distance to class, one .
way, mt
Less than 1 18.0 29.0 22.6°
1-5 36 .6 36.9 35.7
6-10 24 .2 18 .4 19.6
11-15 . “e 10.7 8.6 10.6
16-20 e’ 5.1 ' 3.7 5.3
21-25 3.7 1.7 2.7
26-30 1.1 0.9 v 1.4
31-35 0.2 0.5 0.7
More than® 35 0.4 . 0,3 1,5
Jot‘l ‘ 100.0 100.0 100.1
. . (1346 (728) (2294)

- g

Choice of Institutions

7 .

When asked if they would pave attended another institug
tion had.their institution not existed, a large majority of
the students in all three cdntinuing educatiom programs re-
sponded negatively. In response to the question--Was this
ingtitution your first choice "for continuing education?--
almost ,94% of these students responded affirmatively (Table
25) . ’
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. Table 25, Weighted percentage distribution of continuing education
students enrolled in the North Carolina Community Collegen

A System, 1979, by .program and choice ol institutions
- . . Continuing education students
Variable Academic Fundamental Occupational

Would have attended another
ipstitution had this one

not existed: ) N
Yes , ! 14.2 33.0 22.5
No ) ) 85,9 67,0 T 17,8
Total 100.0 100.0 100.0
' (1327) (729) (2256)
X : This institution first choice- *
Yes a 93.9 93.1 93.9 «
No, another CC or TI 1.7 1.9 1.7
No, private 2 yr college 0.4 ° ~ 0.3 0.4
. . N«o private trade or, profes- 0.2 1.4 - '0.{ -
sionnl school -
No, public 4 yr college/ _ 1.6 0.5 2.q ) o
university . ' » R
No, private 4 yr college/ E 0.1 0.4 0.3
university
No, tnother type of school ' 2.2 2.5 1.4
not listed " :
' Tptal : 1001 Too 1 - Too . 1 . .,
. . ’ (1282) (729) \ (2205) |
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Source of Most Influence tc" Attend
and Source of First Informatlon

About Progras )

Students in all three continuing education programs in-
dicated that recruiters or ‘other institutional personnel had
the greatest influende on their decigsion to attend (Table 26).

/ The second most influential scurce was "othér than listed" in
the g@urvey instrument., Third in influence were other stu-
_dents for academic extemsion students, social service agen-
wcies for fundamental education students, and employers for
occupational extension students,

The larger proportions of students in all three continu-
ing education programs reported that recruiters or other in-
stitutional "personnel also were their sources of first infor-
mation about the program in which they enroclled (Table 26),
The second most frequent sources of first information were,
for academic extengion students, another student; for occupa-
tional extension students, mass media; and for fundamental
educat ion students, a friend who was not a student. The
third most frequent sources of first information were mass

. media for academic extension students, social service agen-
cies for fundamental education students, and institutional -

literature for occupational extension students,
T

Expenses

The cost of books and supplies for the spring guarter,
1979, was less than $25 for over 65% of the continuing educa-
tion students (Tahle 27). Fundamental education students
paid the least and academic extension-students paid the most
-for books and supplies -
{ .

»
A

.

Education and Employment Plans LY .
¥ \
Over 60% of the fundamental education students nlanne':i

to.enroll in a degree program at some later date. This was
in contrast to 20% of the academic extension and 24% of the
occupational extension students (Table 28) ., The proportions
who planned t6 work toward a four-year college degree were
much smaller in all categoried, Twenty-one percent of the
academic extension and 16% of the occupstional extension stu-
dents already had & four-year college degree. Almost two-
thirds of the fundamental education group planned to work in
North Carclina, as did well over 50% of they occupat ional and
42% of the academic extension groups, Thirty-eight percent
of the academic extension students pPlanned to be homemakers *®
or retirees, as did 26% of the occupational extension stu-

- dents., These plans were consistent with ¢<he relatively older
age of academic and occupational extension studerts,
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Table 26, Weighted percentage distribution of continuing education students
enrolled in the North Carolina Community College System, 1979, by
‘program, source of most.influence to attend, and source of first
H:fonmtion about program

A »

Continuing educatjon students
Variable ‘ Academic - Fundamental Occupaticnal
. extension' education extension ™ -

i . '

Source of most influence to attend:

Institutional personnel (recruiter, 27.4 22.5 24 .6
etc,)
Institutiodal literature ¢ *8.2 ) 1.5 ! 8.2
Media 6.6 1,9 8.0
Employer ’ 1.8 4.2 10.5
4 yr ¢ollege/university personnel /, 0.5 " 0.7 0.8
Righ school personnel 0.2 ! 3.0 0.4
Mother 2,3 6.7 1.6
Father . Lt \ 0.2 2.3 0.5 ¢
Spouse ’ 7.1 8.7 6.2
Child - 2.1 . ?7 1.9
Other relative 6.7 1 .9 4.5
Another stydent 13.2 . 5.7 7.8
Friend, nof student 7.2 9.1 6.1
Social service agency 1.0 ' 10.3 1.4
Other not listed 15,7 16 .7 17 .6
= Total i 799, 9 99.9 100.1 v ‘
(1328) (724) (2252
Source of first information about
program: .
Institutional personhAel (recruiter, 28 .4 29.0 , 25,8
etc)) ‘
Ingtitutional literature 11,5 3.2 12.3 '
‘Media 12.6 6.0 14.1 ®
Employer . 1.1 2.9 10.1 @
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Table 26'(cont1nue¢

‘Variable

Continuing education students

Academlc
extension

Fundament

education

Cccupational
extension

Sourcé of first information (contd.)™ .
4 'yr college/unhversity personnel
High school personnel

. Mother
'Father
Spouse b
Child .

Other Relative

Another student

Friend, not student

Social service agency

Uther not listed
Total

.
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Table 27,

85

_Weighted percentage distribution of continuing

education Students enrolled in the North Carclina .
Community College System,, 1979, by program and
cost of books and suppkies for this quarten

Cost of books and’

Continuing education students

supplies for this Academ ic Fundamental Occupational
quarter extension educat ion extension
None 28.2 60_‘ 42 .3
Less than $25 37.0 34.0 4 41.9
$25- 49 19.4 3.3 9.4
$50- 74 6.7 ' 1.0 3.9
$75- 99 3.3 0.0 0.9
$100-149" 2.5 0.4 R 0.9
$150-199 - 1.1 0.3 0.1
$200 or more 1,9 ! 0,3 0,6 .

Total 100.1 100.1 100.0
(1294) (725) , (2254)

yi

Value Orientation Toward Education:

There were noticeable differences among continuing edu- —
cation students in terms of why ‘they decided to continue
their education (Table 29). ‘Academic extension students in-
dicated that their four major reasons were to learn thihgs of
interest, to become more . cultured, to meet people, and tc con-
tribute more to soclety.- At the same time, occupatlonal ex-
extension students wanted to learn things of interest,- earn
more money, contribute more to society, and gain a general
education. In contrast to these two groups, fundamental edu-
cation students were seeking to gain a general education,
earn more money, get a better job, and contribute more to so-
ciety, Clearly, the value orientations of these groups dif- -
. fered, with each motivated by a characteristic cluster of
goals -

’

Comparisons Between Curriculum and Continuing
Educatlon Students Eprolled in the“North
Carolina Community College System, 1979,

and North Carolina’'s Projected 1979

. Adult Population » « ~

_ One of the primary objectives of the NCCCS, as set forth
in the Report of the Commission. on Goals (1977, p. 11), is
“to mhke education accéssible to all North Carolina adults
regardless of age, sex, socloecodomic status, or ethmic back-
ground." The System's effectiveness in meeting this objec-
tive was measured hy comparing selected demographic sand,

o | B VIR : ]
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- Table 28, Weighted percentage-efistribution of continuing education students d

o
’ . enrclled in the North Carolina Community College System, 1979, by *
program, plans to enroll in a dégree program, plans to work toward
a four-year college degree, and ‘employment-plans aftér education *
‘ o » i
. . . Continuing education students . -
Variable ’ _ Academic Fundamental Occupatiional
. - extensiong, education extension
- 7 - * ’.
Plan to enroll in 4 degree program: ' > .
‘Yes . " 19.4 60.5 v, 24 .4
80,6 . 394 . 75,6 . v
Total 3 oo 39 ®o% - .
(1308) (721) s - (2245) MR
Plan to work toward a .
, 4 yr college degree: a . '
Already have ' L 20.9 0.4 . ‘15.-8
‘ _ Think so ‘ . 5.9 23.8 N7
Don't know 9.7 25.6 , 14 8 s Y
Probably not . 18.7 23.1 21.0 . '
Definitely riot 44 .8 27,0 40,6
Total 100.0 359.9 100.0
¢ ' (1305) (728) ® (2239) “
v Employment plans after education: .
Probably or definitely work in nl i 41.7 64 .3 . 59.0 :
+ North Carolina’ . g . . .
. Work in another state 2.0 ' 6.3 1.9
Military service . 0.4 2.6 0.3 ‘
" Marriage, homemaker ‘ ) 15.0 3.5, 9.3 »
Retirement ‘ 23,1 8.3 16.7 .
Other A . 17,9 15,0 12,9
Total 100,1 100.0 100.1 , /
L ) - (1235) (729) (2168) %
. . 3 |
o . - T ' T ‘ ‘
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le 29, Value/orientations toward 'education &f continuing educatiop students
i snrolled in thé North Carolina -Community College* System 1979, by
.Program, rank omder of responses, and Taw scores a(RS) @ -
N : / L

4 N
- , N ).
. J Continuing education students’
Reasongy to codtjinue educatdion Academic Fundamental Occupational
- ‘ extension education extension
9 P C Rank RSP Rank RSD Rank RSb
To confribute more to society ol 40.28 a 2517 3 " 98.39
. To eaph more mdney | 27.18 2 34,96 2 108,54
To come #oré cultured, ’ g 53.26 7 13.19 5 75.88
To glil}l s 'general education s ’ 6 29,06 1 36.40 . 4 89.18
. To get a better job . 8% 16, 81 3 32,52 7 74 .33
improve my reading & stidy skills- 10, 14 .49 5 24 26 9 *36.99
Q improve my social iife - $ 3474 8 10.66 8 61,57
, - To Tearn more things of irterest ' 1 87.75 6 20.85 1 156,57
To ‘meet 1nteresttng people : "3 52 .86 10 - 7.25 6 75.59
My parents or spouse ¥wanted me to 11 12,17 .9 . 7.62 11 22.15
There was nothing better to do , 9 16.11 11 4,97 10 25.95
- . . N v .
8RS (raw”score) is "the weighted frequency times the convetted rank vilue;
. each first choice multiplied by 5, each second by 4, each third by 3, and so on,
. -
. PRaw score values are in tens' of thousands, e.g., 40:28. 10,000 = 402,800,
R . . .
— . ' &\,.,...
. = .
) -~ " ~ . ®
. 'y ‘
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' g®cioeconomic characieristics of students with those of the
State's adult population, Because nine years Had elapsed
since the 1870 U, S, Oensus report, 1979 adult population pro-
jections were developed to use as a comparison base in this
survey o! student enrdlleents, As noted,earlier, these pro-
.jections were calculated by R, David Mustian, Professor of
Sociology, North Caroll tate University.

v I f
_The demographic characteristics compared were age, sex,
and race; the socioeconomic eharacferistics were student's
education, primary income, and-ogcupation head=of -household,
_Differences between these student aracteristics and corre-
sponding characterigtics of the adult Populat ion were tested
,statistically through the chi-square goodness-of-fit test
with signif.icance of the differences set at the .05 level,

v

Demographic Comparisons

Daographic characteristics compared were age, sex, and
race, - '

*Age

Although the age distributions of curriculum students
closely paralleled the age distributions in the projected
1979 adult population, enrcllments in curriculum programs
were Skewed toward the younger age groups (Table 30). Ap-
proximately 39% of the ,curriculum students surveyed were
under 23 years of age, more thaid double the proportion of
this age category in the North Carolina adult population,
Adults 40 years of age and clder were ser iously underrepre-
sented among curriculum students, comprising 13% of the stu-

- dents and 49% of the North Carolina adult population, Chi-
square analysis revealed that these /differences are statis-
tically significant (.05 level) .

The observed differen §: between age distributions among

é continuing education. s and thé adult population
. minor and not stat significant (Table 30). .
‘ Contjnuing éducatiqp st presented/a slightly smaller

proportion »of the IB-22 %e group and a slightly larger pro-
portion of adults who _were over 69 years of age than might be
- expected from examiniflg the adult population, but the differ-
™" ences were too’ slight to be attributed to anything other than
'chance. In terms of age distributions, the North Carclina
1979 projected adult population appeared to be well repre-
sented %’continuing education programs, while older adults
were sertously underrepresented in the curriculum program
area’ ‘ ) -
. ' ™~

Q ’ 'I ' K . )
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Table 30. Welghted percentage distribution of curriculum and
continuing education students enrolled in the
North Carolina Community College System, 1979, and
the projected 1979 adult population of North Caro-
lina, by age, sex, and race
North Carolina Students
Variable adult popula- Continuing
tiond Curriculum education
Age, yr- ~ .
18-22 14.9 39.1P 13.1
23-29¢, 171 28.0 18.5
30-39 19,3 19.9 20.5
40-49 14.5 8.3 _¥3.3
50-59 14,1 2.7 12,7
60-69 - 11.2 1.8 11.0
70 and older 8.9 . 0,3 10,9
N Total . 100.0 o .100.1 100.0
. (4,057,951) (11,774) 327
Sex - N
Nale , 47.4 46 .4 28 8¢
Female 52,6 536 71,2
Total ’ 100.0 100.0 100.0
(4,057,951) (11,835) < (4,384)
Race:
White ¥ 78,9 76.5 76.8
Blatck 20.1 20.9 20.8
Other 1,0 2.6 * 4
Total 100.0 100.0 0.0
: (4,057,951) - (11,743) (4,320)

2In this and succeeding tables, the North Carolina adult
population figures are projettions for 1979 made by R, David
. Mustlian, Professor of Sociology, North Carolina State Uni-
versity at Raleigh,

" by2'. 2546, df - 6. .05 level,
w + ©y2 . 734 df =1; .05 level,
1
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When the distribution @f turriculum students was com-
pared to that of the State's projected 1979 adult’ population
in terss of sex, it was observed that 54% of curriculum gtu-
dents were females and that females represented 533, of-the
adult population (Table 38): This slight difference is not
statistically signif icant .- However, the ratio of males (29%)
to females (71%) in continu'ing education programs did not
match that in the adult population. This difference is sta-
tistically significang (.05 lavel), Thus, while curriculum
program enrollments reflected a proportional representation
of the North Carolina projected 1979 adult population in
terms of sex, males were considerably underrepresented in
continuing education ‘prograss,

N ’

o
Race ~ o

v v

The proportion of students enrolled in the NCCCS in 1979
who were white and nonwhite matched the 1979 projected North
Carolina racial distributions, This was true for both cur-
riculum and continuing education stuﬁbts. Twenty-one per-
cent of the students were black as compared to a projected 1
20% for the State's adult. population, The institutions may
be enrolling a slightly highe} proportion (3%) of other non-
white racial groups than exist in the Nortb Carolina adult
population (1%). Nope of the racial distributions differed
significantly when the Stite student populations were’
compared (Table 30) . W -

v y oum

¢

Socioecom;&:c Comparisons

As stated earlier, socdo¥conomic-comparisons between

* 1979 NCCCS student enrgllments and the North Carolina pro- !
jected 1879 adult population were by B3tudent’'s educatidn,

primary income, and occupatign hea d~of ~household,

*Student’'s Education .o®

** Differences were noted between the educational attain-
ments of North Carolina‘s projected 1879 adult population and
students enrolled in the NCCCS, 1979 (Table 31), However,
thepe differences were statistically significant (.05 level)
only when ¢urriculum e.nrg}fnents were compared to tW adult
popylation, .

, Adults with a grammar school education were underrepre- '
sented in curriculum programs, Those adults comprised one-
third of the State’'s adult population but less than one-tenth

. 'of the curriculum studenmt enrollments, Hdgh school graduates

| A
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Table 31, Ieighted percentage dis&ribution of - curriculum and
continying education students enrolled in the.
North'Carolina Community Cpllege System, 1979, and
the ‘projected 1979 adult populatiorn of North Caro-
lina, by student's educatlon, primary income, and
occupntibn hend-of hous€bold :

- ®

: . North Csrolina % Students
Variable adult popula- Continulng
: tiof Curriéulun educatlon
Student's education?®:
Grammgr scheol or less 24.9 0.8 17.2
Some Wigh school 30.4 X.. 2.8 18.7
High school 24 6 47.8 "32.1
, 1-3 yr postsecondary ° 9.5 40.3 16.3
College graduate 10".6 8.4 ~ . 15.8
or more . R -
Total 100.0 100.1 100.1
’ . (3,035,274) (11, 515) (4,186)
Primary income, 1in :
1978 dollars
Less than $4,000 6.1 17.2€ 24 14
$ 4,000~ 6,999 7.2 . 12.0 11.0
$ 7,000~ 9,999 15.1 ° 12.6 11:
$10,000-14,999 21.0 21,2 19.
$15,000-24,000 22.0 23.9 22.2
*$25,000 or more 29.6 . 13,0 11,9 -
Total . 100.0 99.9 / 100.0
- (1,530,280) (10,747) (3,894)
. Qccupation head-of-
househqgld- : .
Professioqnl/technieal 11.0 15.9 17.6
Owner /manager 7.4 " . 16.6 15.3
Sales/clerical 20.1 ’ 14.6 10,8
Crafts/foremen ) 14.5 20.2 20.7
Operat ive . 26.3 13.2 14 .2
Labor, nonfarm 5.0 5.1 4.2
Service ’ 10.9 10.6 11.5
Farm . 4.8 " 3,9 3,5
Total b 100.0 100.1 100.0
’, (2,604,823) (8,339) (2,746)

‘Projoctions_bnsod on North Carolina's 1970 adult popu-
lation 25 years of age or older. -

by2 = 71,96; df = 4; .05 level. \
) °¥Z = 12.74: df - 5; .05 level.
dy2 . 18.97; df - 5: .05 level,
Q ) J
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were overrepresented; 48% of the curriculum students as com-
pared to 25% of the adult population, And, 49% of the cur-
riculum students reported education beyond high school, while
pro ject tons suggested that only 20% of North Carolina's adult
population had completed this level of formal education,

2Similar differences existed between the adult population
and continuing education students, although of less magnitude,
and none wef» statistically significant, Persons who had not
completed h1gh school were underrepresented, forming 36% of
the continuing education enrollments and 55% of the adult
population. Those #aith education beyond high school were
overrepresented: in continuing education programs but
only 20% in the adult population, It appears that the NCCCS
is serving a clientele that is better educated than the gen-
eral adult population of North Carolina,

Pr imary Income

Income comparisons were made in terms of 1978 dollars,
the year fol which students 1n the survey were asked to re-
port their family income (Table 31). Distributions fer cur-
riculum and continuing education enrollments were based .upon
primary income, i,e , that of the family--own or parental--
vhth the student 1¢e9t1f1ed as the major source.of support,

Curriculum enrollments 'e§§ overrepresentative of adults

: 17% of the curriculum,sta-
dents repprted a..1978 income of less than $4,000 compared to
a 6% projection for the adult population, At the gper range,
294 of the- adult population was estimated to have annual
incose of $25,000 or more byt only 13% of the curriculum stu-
dents were in that income category (Table 31). -

Continuing education students alsoc had lpwer incomes
than the adult population. Twer y-four percent of these stu-
dents reported less than $4,000 1 1978; only 12% had incomes
of $25,000 or more, .

areas there a ared to bb a seriocus overrepresentation of
students in lower-Ancome levels and a serious underrepresen-
tation of students in higher-income levels, Mid-range income

In both cgrricu and continuing education program

. categories--from $7,000 to $24,999--were fairly well repre-

sented

Chivsquare analysis indicated that thegprimary incomes
of both curriculum and continuing education students differed
significantly (,05, level) from that of the State's projected
1979 adult population. ™~ ° '

1!
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Occupation Head-of+Household

When the distriButions of occupational categories in the
State's projected-1979 adult population were compared to those
of Students ip the NCCCS, 1979, several differences were ap-.
parent (Table 31)., The largest occupational group represented - .
among curriculum students was crifts/foremen (20%), while op-
eratives (26%) was the largest occupationdl group represented N
in the adult population, Those groups most underrepresented \
among curriculum progras enrollments were sales and clerical
workers, operatives, and fars workers, The professional/
technical, owner/manager, and crafts/foremen groups were
overrepresented, '

The largest pfoportion of continuing education students
reported a crafts/foremen ocgupation for their heads-of-
household (21%), a larger proportion than found in the North
Carol ida adult popul:ation (15%). Also averrepresented among
#nrollments were the professional/technical, owner/manager,
and service classificatiens, The continuing education en- .
rollments were undorrepreséntative of the sales/clerical, op-.
erative, nonfarm labor, and farm occupations,

Chi-square analysis indicated no significant differences
between the occupational distr{butions in either curriculum
or continuing education enrollments, in the NCCCS, 1979, and
that of the State’s projected 1979 adult population, '

. i . - T

Profile Changes in the Curriculum Student
. Population Between 1968, 1974, and 1979

" The profile éhangeQ that occurred among the curriculum
student pepulation between the years 1968, 1974, and 1979 are
described in"this section in terms of selected demographic,
socioeconomic, and attendance characteristics.® . \

4

. Demographic Chara‘cteristics
‘ 4
The selected dexographic characteristjcs used in describ-
ing.the prtfile changes were: age, sex, race,K marital status,
location of institution, and pesidence while enrclled,
- —

Age > - .

The NCCCS. is serving an increasingly dlder curriculum
ltumﬁ‘t poptlajion, Between 1968 and 1979, the proportion of
these’ students who were 19 or younger decreased from 49% to

18%, $hile the proportion who were over 25 years of age in-
cretQud,fro- 19%¢ to 47% (Table 32) .,

v
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Table 32. Weighted percentage disﬁbution

N

of curriculum
orth Carolina Com-
. 1974, and 1979,
» by age, sex, race, marital status, location of
inst fitution, and residence while enrclled
- L < -
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variable Curriculum students
1968 1974 1979
Age, yr: * .

i 17 or less s, + 0.8 0.3 0.4
18 ., 19.7 7.6 6.1
1%¢g ', 28 .4 14.6 11.9
2Q~22 24 .8 21,7 20.7
,23-25 L 7.5 13.3. . 13.6
26-29 . 5.7 13.8 14.4
3Q-39 8.3 17.0 19.9
40-49 3.8 9.2 8.3
50 or more ! 0.9 2.5 4.8

. Total 99 .9 100.0 100.1
. . (11,149) . (6,431)  (11,774)

Sex: -
Male 67 .8 60.8 46 .4
Female . 32,2 39,2 53,6
Total 100.0 100.0 ., 100.0
. - (14,122) (6,992) (11,8395

\ .

Rac,e'

» Black ’ 12.3 16.2 20.9
American Indian 0.8 - 0.7 1.4
White ; 86.8 82.2 . 76.5

" Other 0,0 0,8 1.2
Total 99.9 99.9 100.0
(11,055) (6,920) (11,743)

Marital status: r . .
Single/engaged ' 68.7 43 .8 45.0
Married ! 28 .1 5%.0 45.1
Midoved ¢ ' 0.8 0.8 ° 1.5

* Separated 1.0 ¢ 2.1 3.5
Divorced 1.4 . 2,2 4.9

Total . 1Q0.0 99 .9 100.0

: (11,131) ___(6,934) ' (11,822)
Location of 1nsf1tution:

. In home county 62 .2 66 .4 69 .8
Not®" in home county 37,8 33,6 30,2
Total 100 .0 100.0 100.0
(11,081)  (6,921) (11,835

o . .
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Table 32 (continued) . . -
- . a v Y
Yariable Curriculum students
A . 1968 1974 1879
Residence while ,nrolled Coe N
with parents . ‘s 57.2 34,2 '31.3
With §pouse N . 24 .6 49 .8 . 43.6
Boarding studedt 10.6 1.3 0.8
Other 7,5 14 .7 24 .3
: Total - - 99 9 100.0 . 100.0"
. (11,048)  (6,759)  (11,833)

Sex .

.. Female enrollments continued to increase among the cur-
riculus student population., The proportion of females en-
rolled was 32% in 1968 and 54% 1n 1979 (Table 32) .

Race . . :
™ There appeared to be a trend ip the direction of a
steady increase in nonwhite enrollments in curriculum pro-
grams, Proportional entollments of nonwhite -curriculum stu-
dents increased from 13% in 1868 to 18% in 1974 to 23% in

1979 (Table 32). ‘

~

Marital Status

»

Although the proportion of single curriculu- students
declined .frok 69% in 1968 to 44% in 1974, it increasdd very
slightly (to 45%) in 1979, There also was a slight decrease ,
in the‘proportion‘ of married students in 1979 as compared to
1974, although there were still far more married-¥tudents
than in 1968 (Table 32). The trend toward a larger propor-
tion of separated and divorced cdurriculum students continued »
between 1968 and 1979,

Locat 10‘ of Institution R

Betweep 1968 and 1979, curriculum stadents incrensingly
enrolled in the institution that was in their home county,
In fact, in 1979 almost three-fourths of those surveyed fit-
ted that description (Table 32).

ERIC ” d1x
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Residence While Enrolled

v

Observations of curriculum student residence patterns
revealed some dramatic changes between 1968 and 1979, The
. proportion of students living with parents declined from 57%
in 1968 to 31% in 1979, Although the proportion who lived
with their spouses increased between 1968 and 1974, it de-
clined somewhat during the subsequent five years,( Coupled
with these changes was a relatively large increage in -the
proportion of students living in "other" types of resident ial
arrangesents not specified in the survey instrument, from 8%
e in 1968 to 24% in 1979, and a 9 percentage point decrease in
. the proportion of boarding students (Table 32).

Socioceconomic Charagteristics
s
Selected socioeconomic characteristics used in describ-
ing profile changes were: (1). student's education (2) par-
ents' education, (3) student's income, (4) parents’ income,
and (5) student's employment status,

Bducation--Student and Parents .

There appears to be a trend toward declining curriculum*
program enrollments among the educationally disadvantaged,
In 1968, 7% of the curriculum students were hot high school
graduates, By 1879 this proportion had decreased to less
than 4%. This change s accompanied by an increase in the
. proportion of Gtudentl:ho had attained education beyond the
high school, Twenty-four percent of the curriculum -students
* in 1968 reported some postsecondary education, compared to
49% in 1979 (Table 33).

The educational level of curriculum students' pareats
also increased considerably over the past years, The propor-
tion of fathers who had some postsecopdary education was 11%
in 1968 and 23% in 1979, At the same time, the proportion of
fathers who had less than a ninth-grade education declifed
from 37% to 30%. A similar trend was observed in.the re
ported educational levels of students' mothers. %

4 * +

Income-~-Student and Parents

No clear, consistent trends were observed ip the changes
in curriculum gtudent incomes between 1968 and 1979, How-
ever, the $10,000 or more income group increased from 1% in o~
" 1968 to 16%-im 1979, There was a noticeable decline, from .
76% to 39%, in the lowest income group between 1968 and 1974, "
although this proportion increased slightly in the subsequent
five years (Table 33) ., .

—

-
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Table 33, Weighted percentage distribution of curriculum
students enrolled in the North €Carolina Community
College System, 1968, 1974, and 1979, by student's
edacation, parents' education, student's income,
parents’' income, anc Studemt's employment status

Variable Curriculum students
A 1968 1974 1979

Student 's education:

Grammar school or less 1.8 1.3 0.8
Some high school 4.9 4.1 2.8
High school graduate 64.0 45 4 40.0
GED " ~ 5.2 7.7 7.8
Some postsecondary to college 24,0 39.6 / 46 4
graduate »
Graduate work §r more 0,3 1,9 2.2
Total 100.0 100.0 100.0
(11,054) (6,879) (11, 515)
Father's education: R
Less than 7th grade 15.8 19.0 15.9
7th-8th grade 21.5 19.3 14.9
Some high school 26 .6 19.2 18.3
High school,graduate 24 .9 25.0 28.5
Some. postsecondary to college 8.8 15.0 19 .2
graduate '
Graduate work or more 2.5 2.6 3. 4
Total 100.1 100.1 100.1

(10,810) (6,756) &1 ,309)
¥

Mother's education-

Less than 7th grade - 8.3 9.0 8.1
7th-8th grade 15.8 15.5 11.7
Some high school [ 31.9 22 4 22.0
High school graduate 31.7 35.0 39.8
Some postsecondary to college 10.6 16.2 18.2
graduate .

Graduate work or more 1.8 ; 1.8 2.1
Total 100.1 99 .9 99.9
. (10,871) (6,796) (11,391)

Student's income, 1in 1967

dollars: ‘
Less than $3,000 76.0 38.6 40 .4
$ 3,000-5,999 17.1 _ 22.5 22 .8
$ 6,000-7,499 3.8 8.3 10.0
$ 7,500-9,999 s 2,0 19.0 10.9
$10,000 or more 142 11.5 15 .9
Total ) 100.1 99 .9 IO0.0
. (10,334) (6,486) (10,747)
AN
Q ’
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Table 33 (continued) .
Variable Curriculums students
1968 1974 1969
Parents' income, in 1967
dollars+ .
Less than_.$3,000° ' 17.5 15,9 18.7
$ 3,000-5,999 34.9 23.3 23.8
$ 6,000-7,499 i 16 .6 8.6 11.1
$ 7,5%0-9,999 15.7 18,1 11,2
$10,000 or more 16.2 « 28 .8 27.2
Parents deceased 0,0 53 8.1
Total " 99.9 1o00.0 . 100.1
g . - ( 9,944) (5,932) ¢ 9,572)
sWient's employment status: )
Full time 21 .4 455 43,1
*Part time .- . 32.6 25.4 21.8
Unemplpyed and other 46 .0 - 29,2 35,1
tal 100.0 100.1 100.0

(11,079) (6,805  (11,754)

~

.

The fﬁcomes of parents of curriculum students increased
substantially between 1968 and 1974, However, between 1974
snd 1979, the proportion who earned less than '$6,000 increased
from 39% to 43%, while the proportion with mid-range incomes
decreased somewhat (Table 33)., The proportion of parents re-
ported to have incomes of $10,000 or more was 16% in 1968 and
27% in 1979,

W
-

Employment Status--Student,

In 1968, only 21% of furriculum students were employed
full time: by 1974, this proportion was 45%. By 1979, the
proportion of full-time employed curriculum students had de-
creased to 43% (Table 33). In this same five-year period the
proport ion of past-time employed curriculum students also de-
clined, while the proportion of unemployed, retired, or
vother” students increased, but not to its 1968 peak of 46%.
Overall, there were fewer working curriculum students in 1979

‘ [

. than in 1974,

O
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Attendance Characteristics
Several of-the attendance characteristics of curriculums
students changed considerably between the years 1968 and 1979,
Among these were: (1) program in which enrolled, (2) time of

]
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attendance, (3) hours in class/week, (4) distance to class,

(5) choice of imstitution, (6) plans to work toward a four-
yoar college degree, (7) plans to be employed in North Care-
lina upon completion of program, and (8) other employment .
Plans.

¥ .

Program in Which Enrolled

Noticeable trends emerged when the curriculum enroll-
ments were examined by program., In 1968, 24% of the curricu-
lum students werXe in college-transfer programs, However, the
movement over the past decade has been toward more occupation
oriented programs (Table 34), The 1974-1979 period also
showed an increase in- special credit enrollments and a' de-
cline in gengral education enrollments,

Time of 'Attendance, Hours in Cldss/Week,
and Distance to Class

The proportion of curriculum students who attended most
of their classes during the day declined from 84% in 1968 to
60% in 1979 (Table 34), There /also was evidence of an in-
crease in the proportion of part-time curriculum students,
For example, 27% of these students were in attendance for 15
or fewer hours per week in 1968 as compared to 61% in 1979,
During the same time, the proportions of students in atten-
dance for more than 15 hours per week declined steadily (from
73% to 40%) .

The distance students traveled to attend classes has
changed., While the chgnges from 1968 to 1974 indicated that
students traveled fewer miles to clasg, it appeared that from
1974 to 1979 students were travelin mewhat farther, al-
though t diff(rential was ninor’(’rable 34) . .

»

Choice of Institutions .

. [
In 1968, 70% of the curriculum students indjcated that
they would have attended another institution if theirs had
not existed, but this proportion decreased to 59% in 1974,
apd increaged slightly to 61% in 1979, It appeared that
3z:r1y 4 out of 10 of the 1979 curriculum students would have
ece iyved no postsecondary educat ion had it not been for the
NCCCS (Table 34). e - .
*
Plans for Further Education
and Employment

A smaller proportion of curriculum students planned to
work toward a four-year college degree in 1979 than in 1974,

]

.
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Table 34 . Weighted percentage distribution df curriculum
studerits enrolled in the North Carclina Community

1974, an: 1979, by program

class/week, distance to c::§;ﬂ
tended another ;Institutio f

isted, plans to work toward a four-year college
degree, plags to be employed 1n‘North'Carolina
upon completion of program, and other employment

College System, 1968,

in which enrolled,

time ofe

ndance, hours 1in
would have at-
theirs had got ex-

plans
Variable Larriculum students
1968 1974 1979
Program in which enrolled:
College-transfer 23.7 15.2 11.2
General education 0.0 7.5 2.8
Special credit 0.0 10.4 14 .4
Technical 47 .3 47.0 52 .3
Vocational 29.0 19 .9 19,3
Total 100.0 100.0 99 .9
(11,_93.5) (6,937) (11,888)
Time of attendance:
Day 83.7 65.4 60.2
Evening 16,3 34,5 39.8
Total 100.0 99.9 100.0
(11,111 (6,921) (11,843)
Hours in class/week* A
15 on\less : 27.0 52.0 61 .4
16-20 ™ 26.0 17-.2 14.6
21-25 17.2 . 10 .4 . 8.7
26 or more ° 29,8 20 .4 15,3
Total 100.0 100.0 100.0
b $10,937) (6,937) (11,836)
Distance traveled to class,
one way, mi: : ’
Less than 1 6.0 6,5, 5,5
1-15 €6 .4 68 .7 6870
16-25 13.9 16,3 2" 17,4
26-30 5.7 - 3.7 3.8
31 or more -8,0 4.7 5.4
Total 100.0 99.9 100.1
(11,108) (6,789) (11,834)

122
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Table 34 ('cont inue d)

- < o
.. C g ‘ ' ., oL
Variable Curriculum students
' - * ‘ 1968 1974 1979
. Would bave attended another /
institution if theirs had not
existed: '
| Yes v \ . 89.6 . 59.3 . 61.4
No ’ 30,4 40,7 38,6
X *otll 100.0 100.0 100.0
¥ (10,890) (6,890) (11,836)

Plan to work toward a 4 yr
college degree: P ?

Yes , 39.6 ﬁ,Q . 45.9
No 60 .4 1 54,1

Total . + 100.0 100.0 100.0

(10,703)  (4,426) (11,785)

Plan to ?empl‘oyed in North ~ ¥

Carolina upon completion of ’

programs

Yes N 81.8 87.9 78 .0

No N .18 2 12,1 22,0 »
Total 100.0 + 100.0 100.0

) (10,768) (4,791) (11,759)
Other employment plans:

Work in another state N
Military service

41.1° 7.1™

) 24 .9 b ’
Marriage, homemaiing . *20.0 - 5.8
otifer 14 .0 13,5

Total .~ Too.0 106.0: .
(1, 960) @674 @,587 :

Fy Y
w0 N
oNg -

:

L)

o - A : .
However, K the 46% 'haindicated such plans represented a larger
proportion than in 1968 (40%) . 3 \

Similarly, a smaller percentage of the 1979 curriculum »
Btudents indicated intentions of worKing in North Carolina
upon completion of their program, though an increase was
¢ ‘noted from 1968 to 1974 in the p r¥4on who planned to work
~ in North Carolina, the proportion decreased by 10 percentage
points between 1974 and 1979 (Table 34). 'Of those students
who had other employment plans, the largest increase between
‘1968 and 1979 was among those in the "othery' category--from
14% t6 45%~-while at the same time those planning fox mili-
tary service mcnaTd from 25% to 5%. Also, between:}974. .o

Q : -
B ) .
- s
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and 1979, the proportion of currfculum 8 ts who 1ngxed
a desife to find employment outside of North Carolina
creased by 35 percentage points. . ’

R Proftile Changes in the Continuing Education
Student Pogu ation Between .
969, 1974, and 1979 ~—
v
In this section are described profile changes that were
observed among continuing education students between 1969,

1974, and 1979 -<in terms of selected demographic, socioeco-
nomic, and attendance characteristics,

| ”Xog/raph 1c .Characteristics ’
! T ographic characteristics use%! in describing pro-

t file changes among continuing education students were: (nH
age, (2) sex, (3)» race, (4) marital status, (5 location of
1nat1tution,‘gzd (6) residence while enrolled.

Age

The NCCCS clearly is serving incréasing numbers of g@lder
continuing education students (Table 35). While the propor-
tion“of those under 20 years of age decreased by 5 percentage
pgints between 1969 and 1979, a corresponding increase was
noted in the proportion of students aged 30 and above, i.e ,
from 57% to 68%. . .

»

-

Sex
Mm———

Between 1969 and 1979, the proportion of females en-
rolled in continulng education programs increased (Table 35) . °
While 40% of all continuing education students in 1969 were
male, this proportion had decreased to 29% in 1979,

Race .

i

In 1§69, 80% of the cont inufihg education enrollment was
white (Table 35). By 1974 this proportion was 68%., However,
by 1979 the proportion of white continuing educstion gtudents

was 77%.

“ 'laritall Status .
o ‘ B
While the proportion of single cont 1nu1;/g «ducation stu-
dents remained fairly consistent between 1969 and 1979, a
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Weighted percentage distribution of continuing

education students enrolled in the North Carolina

Community College System, 1969,

1974, and 1979,

by age, sex, race, marital status, location of

institution, and residence while enrolled

A

i

{ Variable

Continulng education students

O

1o

. 1969 1974 1379
Age', yr: /
19 or less . 11.2 8.3 6.0
20-25 20.9 20.4 16.1
26-29 11.5 11.0 10.4
30 or more 56,5 60,4 68 .4
Total . 100.1 100.1 999
(9,390) (2,886) (4,327)
Sex:
Male 40 .4 31.4 8 8
Female \ 596 686 71.2
Total , 100.0 . 100.0 100.0
- - (9,473) (2,890) (4,384)
Race: . o
Nonwhite 20.1 32.3 23 .3
White /“' 79,9 67.7 76 7™~
Total (9384 2R (47320
Marital status: L
Single/engaged 18.6 18.8 18.0
Married 72.2 67.8 61.5
Widowed 4.0 7.9 13.3
Separated \ 2.3 2.8 . 2.8 .
Divorced . 3.0 2,6 " 4.4
Total 100.1 99.9 100.0
(9,446) (2,890) (4,371)~
.Institution in home county- -
Yes 77.5 77.4 .0
No 22.5 N\226 1
Total 100.0 100.0 100.1
(9,346) (2,‘3) (4,346)
Res idence while enrolled: . .
With parents 29 .8 9.8 10.5
With spouse 54.7, 68 .8 . 59.1
Other . 15,5 21,4 30,4
Tot&l 100.0 100.0 100.0
. (9,154) (2,765) . (#,326) .
o~
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steady decrease--from 72% to 62% over the l0-year period--was
noted in the proportion of married students (Table 35), An
increase was observed in the pfoportion of widowed, separated,
and divorced continuing educatlon students,

’

Location of Ipstttution »

Another enrollment trénd o%urqu was that in 1979 a
larger proportion of continuing education students were at-
\ tending institutiops in their home county than was the case
in 1969 (Table 35f: In 1969, 78% of those surveyed lived in
the same county in which their imstitution was located; by
1979 this figure had increased to 85%,

©

.

- Residence While Enrolled

The continuing education sttdent profile changed 1in
terms of student resideace patterns between 1969 and 1979
(Table 35). In 1969, 30% of these students indicated that
“they were living '1t‘: parents, t this proportion had dimia-
ished to 11% by 1979, The pro;:Ftion living with their
spouse increased sharply between' 1969 and 1974--from 55% to
69%--then declined to 59% is 1979, There also was a consid-

. erable increase over the l0-year period in the proportion of
cont¥nuing education students who reported a "non-traditional"
living arrangewent (16% to 30%).

+

.

4 ) Sociceconomic Characteristics

The socioeconomic characteristics used in describing
profile ghanges among continuing education students were:
(1) student's education, (2) parents' education, (3) stu-
dent 's income, (4) parents' income, and (5) student's.employ-
ment 'status,

3

Education--Student and Parents

. The data in Table 36 indicate R trend toward lncreases
in_enrollments among continuing education students in the
highest and lowestfeducational categorles. The proportion of
these respondents with some four-year college training in-
éreased steadily from 20% in 1968 to 32% in- 1979, During the
same time, the percentage of students with a grammar school
education or less increased f{rom 14% to 17%, and enrollments
declined among those with some high school or a high school
education. Qverall, 1979 continuing education students were

: a more highly educated populationtthan were their 1969 coun-
terparts, T
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Table 36° Weighted percentage distribution of continuing
. education students enrolled in the North Carolina
. Community College System, 1969, 1974, and 1979, by
student's education, father's education, mother's
education, student's income, parents' income, and
student's employment status

-

Variable Continuing education students
1969 1974 1979

.Student's education-
Grammar school or less . 14.0 14 .4 17.2
Some high school ) 27.3 20.6 5 18.7
High school graduate : 35.0 35.0 ‘7 29.2
A GED - 4.0 3.2 2.9
At least 1 yr postsecondary 19.6 26 .8 32.0
Total 99.9 100.0 100.0
‘ ‘0 (9,274) (2,819) (4,186)

Father's education-
Grammar school or less 46 .6 55.2 50.3
Sowe high 'school * 23.2 15,2 13.9
‘High school graduate 17.8 17.7 20.5
GED 1.9 0.6 1.3
At least 1 yr postSecondary - 10,6 11 4 14,0
Total . 100.1 100.1 100.0
. : (7,493) (2,571) ° (3,871)

Mother's education® ¢

Grammar school or less A 38.1 44 6 42 2
Some high school 28.0 19.6 18 8
High sthool graduate 22 .2 22 .7 24 .7
GED 1.8 0.4 1.1
At least 1 yr postsecondary 10,0 12,8 13- 3
Total . 100.1 100.1 100.1
(7,479) (2,577 (3,897)

Student's income, 1in 1968

dollars-
Less than $3:000 35.1 27.9 31.5
$3,000=-4,999 26.6 14.8 13.5
$5,000-7,499 _ N 23.3 16.6 16.5
$7,500 or more . 14,9, 40,7 38,5
Total 99.9 100.0 ‘ 100.0
(6,853) (2,409) (3,894)
.’ -
o 2 N
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Table 36 (continued)

o

1 4 .
Variable , Continuing education students
! - ) 1969 1974 1979

Parents’' income®: :

Less than $3,000 25.3 28.0 27.7
.$3,000-4,999 21.2 16.3. 19.5
$5,000-7,499 23.8 17.9 16.9
$7,500 or more 29 .7 . 37,8 35,8
Tofal 100.0 100.0Q 99.9

: (5,063) (1, 538) (2,009)

Student's employment status- . .

. Full time 65.3 49.5 451
Part: time , . - 9.4 11.2 10.0
Other : 25,3 39.2 44 .9

Total : 100.0 100.0 100.0
(9,328) (2,745) (4,320)

' Bpercentages based on those who indicated a parental

incoxe . -

Y -

Tpe level of education of parents of continuing educa-
tion students was slightly higher in 1979 than in 1969. The
proportion of students whose fathers had a grammar school
education or less rose from 47% ip 1969 to 55% 1in 1974 and
then declined to 50% in 1979, At the same time, the propor-
tion of those whose fathers had at least some postsecondary
educat ion rose glightly from 11% in 1969 to 14% in .1979. The
same basic trend held true for mothers’ educational attain-
ment (Table 36). ’

Iacome--Student and Parents

.

The income levels of continuing education students ap-
peared to have increased greatly between 1969 and 1979.(Table
36) . Representation in the h{ghest inceme group increased -
from 15% ip 1969 to 39% in 1979, _Along with this was & some-
what less extreme decrease in the proportion of lower-income
students. There also was a shift in parents’ incomes, ' The
increases were in”the lowest and highest income categories, -

.accompanied by a .decrease ip the niddle-income ranges., The

evidence indicateld a trend ‘toward enrollment; by continuing
education students from higher socloeconomi¢ backgrounds,
although within the past five years this trend diminished

- sSomewhat

O
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Employment Status—-Student

There has been a clear trend toward decreased enroll-
ments of full-time employed persons in continuing education
programs (Table 36)., In fact, 'this proportion decreased
from 65% in 1969 to 45% in 1979, The proportion of students
employed part time remained relatively coonstant over the 10-
year period; heWever 6 the "other" employme category in-
creased from 25% in 1969 to 45% in 1979, e "other" employ-
ment category represented the howemakers, retirees, or the
unemployed, . *

Attendance Characteristics

Considerable changes have occurred among the continuing
education students in terms of attendance patterns and char-
acteristics, Attendance characteristics examined in this
section are: (1) time of attendance, (2) distance to class,
(3) continuing enrollment in the NCCCS, and (4) choice of in-
stitutions.

Time of Attendance and
Distance to C‘Ilss

In 1969 only 14% of the continuing education students
attended clagses during the day. This proportion was 39% in
1979 (Table 37).

There were indications that continuing education stu-
degts traveled shorter distances to class in 19§9 than in
1969, In t:ct'the proportion of those who traveled less
than one mile to class increased by nearly 11 percentage
points over the 10-year period (Jable 37).

Continuing Enrollment in the NCCCS
and Cholice of institutions

Another profile change among continuing education stu-
dents pertains fo continuing earollment in the Ncecs. of
those Surveyed in 1969, 58% were enrolled for their first
course; by 1979 only 40% were enrolled for their first course .
(Table 37). Clearly, a much larger proportion of continuing

. @ducation students (42% compared to 60%) were returning to
take additiobal coursés in 1979 than was the case in 1969,

The trend between 1969 and 1979 indicated that co.n't inu-
ing educatipn students were less likely to attend another
institution in order to meet their education needs (Table 37).
The pércentage who would have looked elsewhere had their

ERI

Aruitoxt provided by Eic:




o ‘

J ‘
108 *
Table 37. 'deighted percentage distribution oY continuling
feducation students enrolled in the North Carol ina
. Community College System, 1969, 1974, and 1979,
by time of attendahce, distance to class, enrolled,
in, first course, and would have att_ended' another
institution had theirs Mot existed
¢ Variable Continuing educat 1on_students
1969 1974 1979
" Time of attendance .
Day ) 14 .2 . 29.3 . 38.8
Evening : ‘85 8 70,7 61,2
Total 100.0 100.0 100.0
‘ - (9,106) (2,886) Y (4,374)
Listances to‘claés, one way,
m1 °
less than 1 11.5 24.3 22.1
1-15 77.1 67 3 67.3
16-25 7.8 6.4 7.8
26-30 2.0 6.8 1.3
31 or more ¥ 1,6 1.1 1,5
Total 100.0 « 99.9 100.0
(9,382) (2,833) (4,337
Enrolled 1n first course ’
Yes 58 .1 54.. 5 40.1
No ) 41,9 45,5 59,9
Total ' 100.0 100.0 1000
(9,259) (2,333) (4,292)
Would have attended another *
institution had theirs not . -
exlsted"
Yes 27.8 20.6 210
No 72,2 79,4 78 6
* Total 100.0 ° 100.0 i00.8
: . (9,139) (2,795) (4,332)
e
1nsNM{1on not existédd decreased from 28% to 21% over the
10-year pe;noﬁ although this 21% figure also prevailed in
1974, ,° . : .
’ s
i » ' 1—
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Enrollment Changes as Compared to Changes in the '
¥ , Adult Population of North Carolina
Between 1974 and 1979

The extent to which the NCCCS is succeeding in servipg
a cross section of the community can be evaluated only when
demographic and sociceconomic characteristics of the commu-
nity are taken into account in the analysis, Similarly,
changes in the overall representativeness of students must
take into account population changes. It would mean little,
for example, to say that a larger proportio { one group of
adults was represented in 1979 enrollsents than
rollments unless there was information about whet
group also had increased or decreased proportionat
North Carolina's adult population.

-1 The changes in the State's adult population and, in cur-
riculum and continuing education enrollments in the NCCCS be-
tween 1974 and 1979 are examined in this section in terms of
‘demographic (age, sex,6 and race) and socioeconomic (student's
education, student's incose, and occupation head-of-household)
characteristics. - .

.

Demographic Characteristics .

Age .
Adult population projections for 1979 indicated a small
increase since 1974 in the proportion of relatively younger
(23-39 years of age) adults and relatively older adults (60

or more years of age), This matched somewhat the increased
pumber of older adults enrolled in the NCCCS, The greatest
proportional decline for curriculum program enrollments was

an adjusted 5 percentage points in the 22 or less age cate-
gory: continuing education enrollments in this age group de-
clined by almost 6 percentage points., In general,K enroll-
ments 1lncreased in the 30 and over age categories for curric-
ulum programs and the 40 and over age categorles for continu-
ing education programs, once age chenges in the projected
North Carolina 1979 adult population were taken into consider-
ation, Changes in enrollment patterns over the past five
years have brought the NCCCS enrollments closer to adult pop-
ulation values (Table 38) .

Sex :
Between 1974 and 1979 there was a slight increase in the

proportion of females in the State's adult population, ere

was & large increase in the percentage of femidle curr,iculum

enrollments and a small increase in the proportion of females

in contiguing education during the same period, After

.
Q Iy .
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Table 38. Weighted percentage distribution of curriculum and continuing
education students enrolled 1n the North Carolina Community
College System, 1974 and 1979, as compared to the adult popula-
tion of North Carﬁééfa,‘ 197# and 1979, by age, sex, race, pro-
port ional changes r the five-year period, and Representation
Ingexb e
— v ¢ *
Students
Variable “Curriculum Continuing education
: 1974 1979  Change 1974 1979 Change
Age . yr
or . less:
Student enrcollments 44:3 38.1 - 52 19.4 13.1 - 6.3
NC adult population 15.5 14.9 - 0.6 15.5 14 .9 - 0.6
Representation Index - 4.6 - 5.7
23-29: .
Student enrollments 27.1 28.0 0.9 20.3 18.5 -1.8
NC adult population; 15.3 17.1 1.8 15.3 17.1 1.8
Representation Index - 0.9 -~ 3.6
30-39: \\
Student enrcllments 17.0 ,19.9 2.9 21.3 20.% ~-0.8
NC adult population 17.6 19.3 1.7 17.6 19.3 7
Representation Ingex 1.2 2.5
40-49: Lo M
Student enrollments 9.4 8.3 -0.8 16.4 13,3 -.3.1
NC acilt population 18.0 14.5 - 3.5 18.Q 14.5 =3.5
Representation Index - 2.7 +0.4
S0-59- \5 ' .
Student enrollments 2,1// 2.7 0.6 12.7 12.7 *+» 0.0
NC adult population ;v 15.2 141 - 11 15.2 14.1 - 1.1
ke ’ 1.7 1.1

Representation Index
. .
1
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Table 38 (continhed)

Students
Variable Curriculum Continuing education
Y 1974 1979 Change 1974 1979 Charge
A r (contd
60-69:
Student enrol lments 0.3 1. 1.5 6.7 11.0 4.3
NC adult population 10.7 11, 0.5 10.7 "11.2 0:5
Representation Index 1.0 3.8
70 pr more- , ,
Student enrollments 0.1 o0, 0.2 3.5 10.9 7.4
NC adult population 7.8 8, 1.1 7.8 8.9 1.1
Representation Index - 0.9. 6.3
se '
Male:
Student enrollments 60.8 46 . -14 .4 31.4 28 .8 - 2.6
NC adult population 47.9 47, - 0.5 47 .9 47 4 - 0.5
Representation Index -13.9 - 2.1
Female: "~ '
Student enrollments 39.2 53. 14 4 68.6 - 71.2 2,6
NC adult population 52,1 52, 0.5 52.1 52 .6 0.5
Representation Index 13.9 2.1
Race
- White: .

+ Student enrollments 82 .2 76, - 5.7 67.7 76 .8 9.1
NC adult population 79.7 78, - 0.8 79.7 78.9 - 0.8
Representation Index - 4.9 . 9.9

. 1 TR
U

111




O

ERIC

Aruitoxt provided by Eic:

}

&

Table 38 (continued) AN
Students
Variable Curriculum Cont inuing education
> 1974 1979 Change 1974 ~ 1979 Change
Race (contd,): . v
Nonwhite |
Student enrollments 17.8 23.5 5.7 32.3 23.2 - 9.1
NC adult populatior 20.3 21.1 0.8 20.3 21.1 0.8
4.9 - 9.9

Representation Index

i 21, this and subsequelyt taljles, population figures for 1974’ were taken
from the 1970 U.S, Census;‘populption figures "for 1979 are projections,

bln\this and subsequent tables, the Representation Index = student en-
rollments - -N.C. adult populatioj, A positive number indicates an increase
in proportional enrollments whic takes population changes 1nto account, A
negative number indicates a decrease in proportional enrollments which takes
population changes into account,

-’
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v
adjustment for adult population éllnges, female curriculum
enrollments appeared to have increased by l4 percentage
points (Table 38) .

Race * . - ,

- -

In 1979 nonwhite students were less underrepresented in
curriculum programs and less overrepresented in continuing
education programs than they were in 1974, even after taking
into account the growth in the State's minority populations,
An adjusted increase of 5 percentage points brought mimority
curriculum enrollments close to adult population values, as
did an pverall decline of 10 percentage points in continuing
education enrollments (Table 38),

Socigefonomic Characteristics
Soclioceconomic characteristics that were compared in-

cluded student's education, student's income, and occupation
head-of-household,

Stuant's Education

Between 1974 and 1979 enrollments in the NCCCS grew
slightly more representative of the State's adult population
in educational attainment. During this five-year period,
there was & projected decrease in the proportion of adults
whose edicational attainment was a grammar school education
or less, These persons were less underrepresented in 1979
curriculum.programs than they were in 1974, but those with
some high gchool education or a high school diploma decreased
among enrollments at the same time they were increasing in
the general adult population, Enrollments of students with
some postsecondary education increased faster in curriculum
programs than similar increases in the adult population would
warrant (Table 39) .

Continuing education enrollment changes offset these
trends somewhat, A larger proportion of persons with a gram-
mar school education or less were in comtinuing education
programs in 1979 than in 1974, for an overall change of 15
percentage points, The proportion who had some high school
or a high school diploma decreased among continuing education
elrollnents while their proportion increased in the State's

t population for respective adjusted losses of 8 and 9
entage points, There also was a slight tendency fer more
students Yho had completed a four-yearqcollege degree to en-
roll in continuing education programs (Table 39),

Q 13‘; f .
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Table 39, Weighted percentage distribution of curriculum and continuing
education students enrolled;in the North Carolina Community
College System, 1974 and 1979, as compared to the adult popula-
tion of North Carolina, 1974 and 1979, by education, proportional
changes over the five-year period, and Representation In'dex

Student's education

Curriculum

Continuing e

1979

Grammar school or less-
Student enrollments
NC adult population
Re presentation Index

~ Some high school "

Student enrolldents
NC adult population
Re presentation Index

High school graduate:
Student enrollments
NC adult popdlatipn
Representation Index -~

1-3 yr postsecondary: .

Student enrocllments
NC adult population
Re presentation Index

College graduate or more:

Student enrollments
NC adult population
Representation Index

—
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In summary, curriculum programs continuved to serve JA&
disproportionate enrollment of persons who had a&.high school
education or better, but this trend was complicated by in-
créased proportions of students in the lowest educational
categories and a decreased enfollment of those who had com~
"pleted some high school.” While continuing educatign-enroll-
ments showed similar changes, tbe programs continued to pro-

ducation for adults in'the lower educatiormal attainment

*

s

\ Stuant's Incone ‘

Befpre comparing stujent incomes vith those of the gen- .
‘"eral adult pogplation, it was necessary to adJust all Incomes
to 1969 dollar values. While this allowed comparisons based
.on 1970 U.S, Census figures, it mist be remembered that the
income figures showp in Table 40 would need to be almost
. douhled to represent 1979 dollar values.

The most striking profile change bstween 1974 and 1979
w3s the increased enrollment of shudents in the lowest income
category (1&€ss than $4,000¥ These students were overrepre-
tgented in both curriculum and continuing education enrollments
in 1974/ and over the five-year period this &werrepresenta- ’

. tion increased by .14 percentage points and 8 percentage points,
respectively, among curriculum and continuing education en-
rollmedts (Table 40), However, these changes were accom-
panied hy a dgecrease in enrollments from what would today be ~
the $4,000-7, 999 income group (in 1969 dollars). While the
percéhtage of students in this cat’egory(as close to the

. State's adult porm, there was an overall decrease in this
~mpiddle-income group of 12 percentage‘points among curriculum
and 10 rcentage points among continuing education enroll-g
ments, he most affluent group--those with reported incomes
of $12 000 or more--continued to be underrepresented in ‘hoth
progras sreas’in 1979, In fact, enrolTmeRts from this in-
tegory declined hy an uUu'sted 5 percentage points
h curriculum and continuing edueation students
(Table 48)-, The NCCCS seemed to be serving middle-income
adults P ately the same proportions as they appeared \
in tbhe pr cted [1979 adult population., Lower-income adults
were consi bl overrepresented among enrollments and upper-
,1n¢o-e adults ‘were underrepresented (Table 40) .

v ¥

Occupation Head-of-Household:

While most occupational groups were well represented
among the students'. household heads, changes that occurred
between 1974 and 1979 tended to 1nérease the differences ‘he-
tween these occupations and occupational distrihutions of* the
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'/ Table 40. Weighted percentage distribution of cdrriculum and continuing
. education’students enWhe North Carolina community
College System, 1974 an 7 as compared to the adult popula-
. . tion of North Carolina, 1974 and 1979, by student's income,® pro-
« - portional changes ov@r the five-year period, and Representation
: ; Index -
¢ : _ - _
‘ Student's income Students _. . ( .
- 1969 “dollars Curriculum Continulng education
. . 1974 1979 Change 1974 1979 Chan
[ +
' Under $4,000: ' '
* Student enrollments 22.9 29.9 7.0 34.3 35.7 1\4
" NC adult population 21,1 14.1 -17.0 21%1 141 -7
. . Representation Index * 14.0 8
$4,000-$%,999: . ’
Student enrollments °* 40.1 30.2 -9.9 36.1 27,5 - 8.6
NC adult population 30.7 32.3 1.6 30.7 32.3 1.6
Representation Index . -11.5 -10.2
$8,000-811,999: -
. student enrollments 28,0 21,5 - 6.5 22.5. 20,2 _ ~ 2.3
NC adult population 26,2 . 17,1 -9.1 26.2° 17.% -9
L 4 Representation Index . 2.6 6.8
. »
$12,000 or more: N
Student enrollments 9.1 18.3 9.2 7.1 16.5 9.4
NC adult population 22 4 36.5 14 4 221 36.5 14 4
. * Representat ion Index - 5.2 - 50
%Income categories adjusted to 1969 dollars for both 1974 and 1979,
L4
" Q ‘ - .
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e State's adult Population (Table 41) ., The most skilled occu-

. pational categories--professional/technical and owner/man-
ager--were somewhat more overrepresented imn 1979 than they
were in 1974 among both curriculum and continuing education
enrollments, Curriculum enrollments showed a proportional
decline in representation among the crafts/foremen, operative,
nonfarm labor, and farm occupations, In continuing education
program enrollments there were slight decreases in the répre-
sentation of students with operative, nonfarm labor, and farm
backgrounds, The occupational groups that were most underrep-
resented in 1979 were crafts/foremen, sales/clerical, and op-
eratives, In fact, proportional enrollments representing the
operative occupational category were almdost half those of the
percentage of North Carolina workers this group represented,
Adjusted losses in representation for the operative occupa-
tional category were 3 percentage points in carriculum pro-
grams and 4 percentage ints in continuing education pro-
.grams (Table 41). -

b -

.

Summary and Anaf&sis of Relatlionships -

LN

-~

h questions previously stated
8 of the relationships re-

Using as a guide the resea
1n‘thapter 1, a supmary and analy
vealed in this study are presented,

™~
— / N
Students Being Served by the North Carolinma
Community College System, 1979

The prof11e§'of curriculum and continuing educafion stu-
dents presented here in response to Research Question 1 amd
the subprofiles presented in the next section in response to
Research Question 2 represent a statistical averaging of stu-
dent characteristics. They may not reflect the true diversity

* of the students, but they may offer useful generalizations,

< . ‘
The Typical Curriculum Student

The typical curriculum student is a 25-year-old, white
married or single female who 18 head of her household, She .
works full time or part time in a white-collar occupation at «
which she earns less than $4 00 per hour, If married, her
1978 family income was about $12,000.

This student enrolls in one or two courses per quarter
and attends classes on the main campus during the day. She
is a B-average high school graduate and most likely is en-
rolled in a technical program,

) N o
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Table-41, Weighted percentage distribution of curriculum and continuing
R education students enrolled in the North Carolina Community
College Systemr, 1974 and 1979, as compared to the adult popula-
tion of North Carolina,1974 and 1979, by occupation head-of-
’ * household, proportional changes over the five-year period, and
Representation Index

.

Occupat ion - Tr— . Students
. ’ head-of-bousehold Curriculum Continuing education
1974 1979 Change 1974 1979 Change
Professional/technical: !
Student enrollments 13 .4 15.9 2.5 13.7 17.6 3.9
NC adult population , ., 10.2 11.0 0.8 10.2 11.0 0.8
“. Representation Index 1.7 3.1
Qwner/manager: . .

v, Student enrollments i 13.3 16.6 3.3 12.8 15.3 2.5
NC adult population 6..7 7.4 Q.7 6.7 7.4 0.7
Representatign Index - 2.6 1.8
Sales/clerical:

%+ Student enrollments 12.2 14.6 2 .4 10.2 10 .8 0.6
NC. adult pulation ’ 19.4 20,1 0.7 , 19.4 20.1 0.7
Representation Index k" 1.7 - 0.1
Crafts/foremen’ 4& . N
Student llments o 20.8 20.2 - 0.6 17.0 20.7 3.7
NC adult popylation - *13.4 14.5 1.1 13 .4 14 .5 1.1
Represertatjon Index ?qi , - 1.7 . 2.6
. e .
. Operatives R ' . A
. Student eénfollments - ' ~ 158 13, - 2.6 17.5 14,2 - 3.3
: "+ NC adult,,'pﬁq;glauén T 25.9 26.3 0.4 2%.9 26.3 0.4
Q ‘. Represyqtd n Index.%'-' - - 3.0 o= 3.7
oo , A .
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: Table 41 (continued) ) .

\ i)

Occupat ion L] Students R
head-of-housgehold ¥, Curricul Continuing education
1974 1979 %Bange 1974 1979 Change
Labor, non'lam: i "
; Student enrollments 6.0 51 - 0.9 7.8 4 2 - 3.6
-, NC adult pgPulation 4.9 5.0 0.1 4.9 50 , 0.1 N
Representation Index - -0.1 ,=- 3.7 *
Service:
. - Student enrollments 8.6 10.6 2.0, ' 9.0 11.5 . 2.5
P NC adult population 10.7 10.9 0.2 10.7 10.9 0.2
| ’ - Representation Index 1.8 2.3
| .
i . Farm: .
Student enrollments » 5.6 3.9 -1,7 7.2 3.5 - 3.7
; NC adult population 4.3 4.8 0.5 4.3 4.8 0.5
E , Representation Index -2.2 - 4.2 |
| ' - ' . !
t Unclassified: . l
~Student enrollments . 4.4 0.0 0.0 4.8 0.0 0.0 g
NC adult population 4.5 0.0 0.0 4.5 0.0 0.0 |
Representation Index 0.0 0.0 }
: :
. . ) -
ot . b ©
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The Typlcnl Continu Ing Education Stumnt

The typical continuing education student most llkaly is
a 38-year-old, marrsed, white female who .lives with her
Spouse ., Her 1978 ully income was between $10,080 and
$12,000. She is a\high school graduate whose parents have
less than an eight ‘rnde education

enrolled in an occupational/ extension program 6 attending one
class a week in the evening at an of€rcampus site, She most
likely is employed full time, and travels five or fewer miles
to class one way, a trip she makes once a week,

X

Descriptions of Students
by Educational Prograsm

This cont inuing educa:/on student is very likely to be’

The College-Transfer Student

. The typical college-transfer student 18 a 22-year-old,
single or married white f®male who lives with her parents in
the county in which her institution is located, Her 1978 in-
come was less than $5,000, but her parents' 1978 income was
between $15,000 and $20,000.

This student may have some postsecondatry experience in
a four-year college and is almost certainly a B-average high
school graduate, She is likely to be employed either full
time or part time, to attend ctlasses on the main campus dur-
ing the dly, and to enroll in four or more courses per quar-
ter,
re

The Cﬂn&l Education Student

. The typical general education student is a married 29-
year-qld white female who lives with her spouse in the éounty
in which her pstitution is located. This stu@ent works full
time and bet family income for 1978 was over $12,000,

" This student most likely has some four-year college ex- .
: perience and almost ‘certainly is a B-average high school grad-
uate. She is equally likely to attend day or evening classes,
and the one to three courses in which she is enrolf¥d are al-
most always beld on the institution's maio campus,

The Special Credit Student

The typical special credit student is a 31-'-yelr—old,
married, white female who lives with her sponse in the same

AN ‘
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county in which her institution is located. She probably
works full time and the family income was over $20,000 in
1978. -

Chances ;i; good that she is a college graduate who
maintained a B average in high school, She attends her one
spec ial credit class in the evening on the institution's main
campus,

The Technical Studani

The typical technical student is a 24-year-old, single,
engaged, or married white female, If single, she lives with
ber parents: if married, she lives with her spouse. In either
case, she resides in the same county in which.her institution
is located. She probably works full time to supplement her
spouse's or parents’ income, and her primary income was be-
twveen $10,000 and $12,000 in 1978.

The Vocational Student

The typical vocational student is a 25-year-old, married,
white male, and probably not a military veteran. He lives
with his spouse, works full time, and his 1978 family income
probably was between $9,000 and §11,000, His head-of-
household most likely works in a crafts/foremen occupation,

Although probably a B-average high school graduate, his
chances of having less than a high school education are
greater than those of students in other curriculum programs,
Be typically attends class for approximately 20 hours per
week on the main campus during the day .-

The Academic Bxtension Studant" .

The typical academic extension student is a 44-year-old,
married, white female who lives with her spouse in the saxe
county in which her institution is located. She probably is
a2 ‘homemaker or a retiree, but may be working full time. K To-
gether, she and her spouse had a 1978 income of between
312,000 and $15,000, ®

This typical academic extension student probably com-
pleted at least high school, where she maintained a B aver-
age, She is enrolled in one course that meets once a week in
the evening at some off-campus center, .

The Fundamental Education Student

The typical fundamental education student is a 28-year-
old, single or engaged black female who lives with her
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parents. She works full time and had a primary income of less
than $6,000 in 1978,

This student has less than a high school education and
may not have finished the ninwPlgrade. If she did attend
high school, she maintained a C average. She is enrolled in
‘one or two courses which she attends in the evening at some
off-campug site, -

The Occupational Extension Student

The typical occupational extension student most likely
is a 38-year-old white female who is married and lives-with
r spouse in the county in which her_ institution is located,
///g:e works full time and her 1978 fauiﬁy income was between
$10,000 and $12,000.

She probably graduated from high school with a B average
and may have sowe four-year college experience, K She 18 en-
rolled in one course which meets once a week in the eVening
at some off-campus site, '

Extent to Which Studentg Are Repreaentative of
the Projected 1979 Adult Population
of North Carolina _ -
1]

Students in curriculum programs were not representative
of the adult population in terms of age--older adults were
underrepresented in these programs, However, continn?ag edu-
cation program enrcllments were presentative of all'major
age groupings in the State's adult population, , ~

-

Curriculum students tendéd to represent a proportional A
cross section of the adult male and female population of the
State, However, a higher proportion of fexmales were enrclled
in continuing education than were in the adult popuiation,

In terms of race, both curriculum and continuing education
students were representative of a cross section of the State's
adult population,

Adults with less than a high school education were under-
represente d among both curriculum and continuing education stu-
dents. Adults with more than a high school educatlon were
overrepresented among curyiculum students but less so among
continuing eéducation students. Adults in the lower-income
categoriss also were overrepresented among both student groups,
The most overrepresented occupational categories asong curric-
ulum students were professional/technical, owner/manager, and
crafts/foremen; among coptinuing education students, profes-
sional /technical, Underrepresented in both studeat groups
were operatives and sales/clerical occupational categories, .
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Group(s) Not Belng Served by the North Caroldina
Community €ollege System, 1979

¥hen compared to the proportions represented in the pro-
Jected 1979 North Carolina adult population, adults 40 years
of age or older were underrepresented.Among curriculup’ stu-
dents. However 6 this age group made significant gains be- .
tween 1974 and 1979,

Females were overrepresented and laleq’ increasingly
underreprésented among curriculum students. White adults were
were overrepresented among this group in 1974 and slightly
underrepresented in 1979 among both curriculum and continuing
education students, although the latter group made some gains
between 1974 and 1979,

Although the lowest educatlgnal level category--less
thsn a ninth-grade education~--among curriculum and continuing .
education students was more representative of the State's ’
adult population in 1979 than 1974, it still remained seri-
ously underrepresented. The higheat student income category
among both curriculum and continuing educat 1 students was
increasingly underrepresentative of the 1979 nmlf\populnion*

-

In 1979 the occupational groups designated sales/cleri-
cal and operatives were slightly underrepresented among cur-
riculum students; the latter group became increesingly under-
represented between 1974 and 1979, while the former made small
gains, Among continuing education students these two occupa-
tional groups remained underrepresented and even decreased,

Changes in Student Profiles, 1968;1979

Demographic shifts in profiles during ‘he past decade in-
cluded a continuing increase in the median age of curriculus
and continuing education students. Curriculum enrcllments
shoved a steady growth in the proportions of female and black
students while conyinuing education showed a decline in male
students and a decrease to the original 1969 proportions of )
nonwhite students, The incyease in the proportion of married |
curriculum and continuing education students between 1968 and
1974 was glightly offset by reversal in the trend between
1874 and 1979. Alsc noted was an increasing proportion of
separated and divorced curriculum students and widowed stu
dents in both groups. An increasing proportion of curricukus
students maintained '"non-traditional" types of residence pat-
terns, and there appeared to be a trend tovard a larger pro-
portion of continuing education students who attended the
institution ib their home county. °

I

Socioeconomic shifts in profiles during the decade were
in students' educational levels, income, and employment status.
The 1979 curriculum students were ‘better educated than their
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1974 counterparts and tended to be from backgrounds in which
the parents were better educated than in 1968, Likewise, an
increasing proportion of college graduates entered continuing
education programs during the decade and the proportion of
enrollees from the lower educational categories increased.
Curriculum and continuing education students' incomes in-
creased substantially between 1968 and 1974, but seemed %o
split into two trends between 1974 and 1979; i.e,, there were
slight increases in the lowest income categories in both
student groups.

Changes in attendance characteristics durihg the decade
were 1n program in which enrolled, time of attendance, and
number of quarters enrollgd, College-transfer, general educa-
tion, and vocational progras enrollments declined, while spe-
c1al credit and technical program enrollments increased, At
the same time, the proportions of curriculum students who at-
tended classes in the evening and contlnuing education stu-
dents who attended classes during the day increased, Also,
a‘larger proportion of curriculums students were attending
classes for fewer hours per week. An increasing proportion of
continuing education studenis could be classified as "contin-
uing students*”, 1.e_ , had enrolled for more than one quarter,

’

'

Stud?l;ts Least Likely to Continue Their Education in
the Absence of North Carolina Community College
System Institutions

Curriculum students as compared to continuing education
students were more likely to have continued their education
had the institution in which they were enrolled not existed,
Among curriculun students, those most likely to seek educa-
tional opportunity elsewhere were college-transfer and techni-

'pal students, Those least likely to have attended elsewhere
were in gpecial credit programs. Significantly, only 58% of
the general education students indicated that they would have
attended some other institution, Few of the continuing educa-
tion students indicated that they would have attended else-
where. Of those who did, the largest proportion were in fun-
damental education programs. .

Additional analyses were undertaken (1) to determine the
relationships between whether or not students-would have con-
tinued their education in the absence of thpir institutdion
and selected demographic (age, sex, race, marital status) and
socioeconomic (student's education, primary income, and occu-
\iation head-of-household) characteristics of curriculum and
ontinuing educaticp students, and (2) to identify any sub-

egroup differences that might be ' present in .the curriculum and
continuing education populations as related to these charac-
teristics, The large amount of data generated id these

e 11;
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analyses precluded thelr presentation in tho'qédy of this re-
port. Rather, they appear, for the reader's convenience, in
Appendix Table 1.

-, ) .
Students Least Likely to Attend a Nortb Carolina
Community College System Institution as the

Distance to Class Increases

Three-fourths‘of the curriculum students traveled 15 or
fewer miles one way to class; 88% reported that they made
more than one trip to class each week, Within curriculum
programs, there were many variations in distances traveled;
for example, 9% of the vocational students traveled less than
one mile to class, Special credit and general education stu-
dents made significantly fewer trips to class per week than
did students in the other curriculum programs,

Eighty-nine percent of the continuing educdtion students
traveled 15 or fewer miles one way to class, with 54% report-
ing that they made only one trip each week, Funda-ental edu-
cation students traveled considerably fewer miles to class,
yet made more trips than did other continuing education stu-
dents.  Nearly 90% oY the academic extension students made
only one trip per week to class,

The anllcétxons of these attendance patterns 1in a day
of energy shortages are interesting and suggest that distance
was a paramount factor in deciding to enroll, On the one
hand, enrollments could decline as people conserve gasoline.
Oo the other hand, curriculum enrollments could remain stable
or increase, as the local ipmstitution becomes an increhsingly
attractive alternatlve for those who would attend another,
perhaps more distant, 1institution, * ,

Students Who Selected North”Carclina Community
College System Institutions as First Choice
Over Other Forms of Postsecondary
’ Education

Seventy-eight percent of the curriculum students indi- —
cated that their institution was their first choice for fur-
thering their education, as did over 30% of the continulng
education students, Among the few who indicated a preference
for some other type of institution, the largest proportion
would have preferred a public four-year college/university,
or a different NCCCS institution, It appears that the NCCCS
attracts its own clientele and does not compete with other
postsecondary educational institutions,

»
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Twenty-three percent of the curriculum and continuing
education students enrolled in the NCCCS in 1979 had been
full-time students at a four-year college/university, a sub-
stantial increase over the proportions who had ne so in
1974, As the market surplus of baccalaureate ixduates per-
sists, and as retraining demands increase in the marketplace,
thlsﬁ)rend toward attracting.increasing numbers of persons
who fiave attended four-year colleges/universities should con-
tinue, {

’

Recruitment Strategies That Influenced Students to
Attend North Carolina Community College System
Institutions and Source of First
Information About Program

Institutional Tecruiters and other personnel and insti- .
tutional literature appear to be increasingly effective 1n
influencing students’ decisions to enroll in the North Caro-
lina Connunity College System, While institutional litera-
ture seemed more effective with curriculum students, recruit-
ers and other institutional personnel were more influential
with continuing education students, ,

As could be expected, parents and high school personnel
were more common sources of first information about the pro-
- grams for curriculum students, particularly those in the
college-transfer program, than for continuing education stu-
dents., Employers were the most influential group for techni-
cal and occupational extension students,K Parents, friends
who were not students, and social service agencies exerted
considerable influence on fundamental education students’
decisions to attend. N

One-fifth of all students indicated that the traditional
influences were not factors in their decisions to attend
these institutions. Of those ligting that they were influ-
enced to attend by someone other than themselves, institu-
tional recruiters and other personnel were most frequently
cited by both curriculum and continuing educatlon students,

. The students first learned of the program in which they
enrolled from # variety of sources, Nonetheless, the insti-
tutions' recruiters and other personnel, the institutions’
literature, and media coverage were the key sources of first
1nformation that the respondents used to make this decisiof,

.

Curriculum Students Who Received“Financial Aid and
£ the Source and Amount of That Aid

.

The largest proportions of curriculum students who re-
ported they were receiving financial aid were in technical®

ERIC 11; o
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and vocational programs, Nearly one-half of these respon-
dents received some type of financial assistance. Curriculum
students who received the least financial aid were in general
education and special credit programs--programs in which the
students .were more likely to be older, part time, and finan-
cially stable .

Basic Education Opportunity Grants (BEOG» and Veterans
Administration educational benefits were the principal sources
of financdial aid for curriculum students, with technigal and
vocational students being the chief récipients. In fact,
over 10% of the students 1in these two programs received aid
in excess of $3,000 for the 1978-79 school year.

»

A more detailed analysis was undertaken to determine if
there were differences 1n the sources and amounts of finan-
cial aid received by students in the various curriculum pro-
grams in terms of selected demographic (age, sex, race, and
marital status) and socioeconomlic (student's education, pri-
mary income, and occupation head-of-household) characteris-
tics. The larger amount of data generated in these analyses
precluded their inclusion in the body of this report, Rather,
they appear in tabular form in Appendix Tables 2 and 3, re-
spectively,

The findings indicated that the availability of finan-
cial aid is encouraging low-income students to attend NCCCS
institutions, The fact that the principal recipients of
BBOGs and Veterans Administration educational benefits were
enrolled in technical and vocational programs indicated that
students who were recéiving financaal aild were using i{ to
further thei; education in occupation-oriented areas, 5:2

P Enplpynent Status of Students

Sixty-five peréent of the curriculum students were work-
ing at least part time, Of those who did work, the majority
.worked full time--40 or mGTe hours per week, Nearly one-half
of the curriculum students who worked earned less than $4 per
hour, Special credit, technical, and vocational students were
likely to-be employed full time, while college-transfer stu-
dents were more likely to be employed part time. Almost 75%

of the curriculum students were empldyed.

+ Forty-five percent of the continuing education students
were working full timé; only 10% were employed part time; and
almost one-third were retirees or ‘homemakers., Academic ex-
tension students were lMess likely to be employed full time
than other continuing education gtudents, as nearly 44% of
this group were retirees or homemakers,

/”‘~\4 - /
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Clearly, a majority of the students enrolled in the
NCCCS, 1979, were working and at€ending school, many of them
working full time.

d Students Who Plan to Work Toward a
Four-Year College Degree R

A large proportion (39%) of the curriculum students in-
dicated that, upon completion of their current programs, they
intended to continue their education at a four-year college/
university., College-transfer students were the most likely
to plan a four-year college degree, followed by general edu-
cation students, As expected, less than 10% of the contilnu- ==
ing education students planned to pursue this level of educa-
tional attainment’,

. The fact that nearly one-fourth of the speclal credit
students and 15% of the continuing education students
reported that they already held the baccalaureate was a strong
indication that an increasingly large number of adults are
enrolling im NCCCS institutions for retraining and to pursue
specral interests,

]

Students gfho Plan to Work in North Carol ina Upon
Completion oq The ir Educational Program .

A majority (78%) of the curriculum students indicated

L that they planned to be employed in North Carol ina upon com-
pletion of their educational programs, Among those curricu-
luz students who had other plans, 42% planned to work in An-
other state. These figures represent only a slight decrease
(one percentage point) from 1974 in the proportion of curric-
ulum students who Planned to be employed in North Carolina
after completing th educat ional programs and a major de-
crease (from 71% to 42%) in the proportion who planned to .
work in another state, °

Approximately one-half of the continuing education stu-
dents indicated a desire to work in North Carolina, and for
those who did not, retirement, "other," and marriage and
homemaking were the most common alternatives,

Major Reasons Students Were Cont inuing
The ir Education . N

The students' value orientations toward education seemed
to match the stated emphasis of the NCCCS on technical, voca-
tional, and occupational programs, Curriculum students gave
"to be able to earn more money" and "to get s better job" as
their top rfa?onq for continuing their eéifsi;on, thusl
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flgg- a vocationsl-monetary orientation., Continuing edu-

cati udents, on the other band brought balance to the
total progras’ by indicating an hp;ovenent-learn ing orienta-
tion, 1in that. their primary reason for continuing their edu-
cntion was "to learn more things of interest "

Additional .analyses were undertaken to determine di;-\
erences in-'the value*orientat.ions toward education of .curric-
ulum and¥cont infring educntion students in tetmB of selected
demographic (age, sex, race, “and marital status) and socioeco-

: “non}c (student's eddcation primary income, add occupat ion . .
° bead-of- household) . characteristics These analyses were
§uite detailed’and hence did not lend themselves to coverage
- {n the main body of this report. However, all related infor- -
mafion ia presented in tabular form in Appendix Table 4, -~

- >

The studeant value qri.e.ntations toward education revealed
in this study appeared to support e stated mission and pur-

poses the CCCs, and' showed a re¥sonable balance between .
voca —.oneta}'y and improvement-learning orientations
améng students., The NCCCS has maintained emphasis on

techrucal vocational and occupational course offerings,
with 66% of all’ Enrollees concentratéd in these occupat ion-
origued aréas, ) . .

»

( 'y . . -
Institutional Charac eristics That Influence

. Studen to Attend rth Carolina Community

llege System Inst itut.ions

. Institutional charac‘terist ics that exerted *the most 1n-
fluence on students'_decisions attend were in accord with
legislative intent, 7fStudents id both curriculum and continu-
‘ing education prégrams overwhelmingly ranked the following

" charfgteristics as most influential in thei_r_decis-ions to at- "9
tend=} (1) programs available, (2). locatidn of-institution,
(3,%, low cost, and (4) quality of instructidn, - '

& Additional analyses were undertaken to determine dif-
ferenqes between curriculum and contlinuing education students »
in their rgpkings of institutional char&cteristics that in- t |
fluenced thém to attend an,NCCCS institution in terms of se- |
lected demdgrap (age, sex race, and marital status) a |
socideconomic (student's education primary income, and occ + g
pttien head-of -househbld) characterist ics. The results of |
these analyses appear in tabular form in Appendix Table §. }

ﬁudent Evaluations of Support Services and the W
Support Services That Were Most Important. ‘

When asked to evnlunte the support gervices avﬁihbl‘ at
‘ their Ingtitutjons, curriculum students gave highearntings
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to library rejources, parklng, and academic couns:’ﬁng. They
appeared to ha the least information on child cfte, health
care, and stipengs, but designated pnrking,agating(facilities,
recreation facilitles, Y¥od study areas, as support services
that were in most need of laprovement,

Continuing education students rated parking, transporta-
tion, and library resources most highly, while indicating
that they had lLittle infor#ation or child care, health care,
and stipends. In fact, continuing education students ap-
peared to know less about all student support services than
did curriculum studénts. Continuing education students desig-
nated parking, eating facilitles, recreation facilities, and
study Ateas as the support services in most need of improve-
ment . N

. en askeW to ikd{bate !hich of the support services
vere‘ lmpqrtaat t hem, curriculum studefits indicated pariing,
followed by, library\hesources and study §reasA Continuing
education students rated parking as the most important ser-\
vice, followed by transportg}gon and library resources,

N ~ -

. - A4

" Students' Opinions of %nd Feel ings About the
- Use of a Standard Name for All North.
N : Carolina Community College .
* System Institutians
.~ . -
. verall preference for a standard 1nstﬂ;utional‘name
among curriculum students was community college ,falthough
more tMan one-fourth of these students indicated that they
had no opinion on the matter. Continuing education students
- most commonly had no opinion on the use of a standard name,
although community college was their second ghoice. When
)askgd what feelings supported thelJ;npinigp of the use of a
staidard name for all Ncccsgnstitutions, curriculum and Gcon-
§t 1nuing educatlon students dicated that, first, it does not
matter what the 1nstitutions are called and, second, that the
institutions are all basically‘the same | -

’
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CHAPTER 4

coucws IONS AND IMPLICATIONS

-

The major conclusions and hpl ications drawn from the
ovorall findings of this study of students enrolled in the
North Carolina Community College System, 1979, are presented
in this chapter, These interpretations are offered to policy-
-lurs administrators, and imstructors of the NCCCS for the
pnrpose of !aciutating discussions that may lead to strength-
ening educational ‘programs and support services for their
students, 1

Conclusion 1: The emerging -ajority of NCCC,S’ stu-
dents appear to be part-time adult learners with
family and job rg¢sponsibilities,

The typical NCCCS student is no longer the 18 to 22-
year-old, full-time, degree-oriented learnmer who recently
graduated from high school, On the contrary, the adult
learners enrolled in the NCCCS are increasingly likely ’o be
married female members of the labor force, who are past the
"traditiopal” age for schooldng., 1In k.ee;‘.ng with the demands
of, tdult responsibilities, these students are more likely to
atténd lcasses during the evening, frequently enrolling in'a
single class or attending classes 10 or fewer hours per week,

These older, married, part-time students have been a
major force in the community college movement in North Caro-
lina over the past decade, They currently make up a majority
of the student populatian, and in all likelihood their num-
bers will increase during the co-ing years

Institutions of the NCCCS, when planning curriculum and-
continuing education programs, should be alert to the unique
.needs and demands ogheso adult learners, In the past, edu-

tional administrators and instructors have been oriented s

ard preparing young studeffts for adult life, The findings
of this study suggést that the sometimes llrginll status of
the older, part-time adult learner may need to be reevaluated;
new institutionll and cupricular designs may need .to be im- -
plemented within a framework of adult development and life-
long learning,

Faculty should be prepared and trained to deal with a
mature, part-timp clientele in a manner different from that
employed with inexperienced 18 to 22-year-old students, The
role of "teacher" in the teaching/learning relationship may
need to be reexamined,

Older learners tend to be more independent thanm their
younger counterparts and have a wealth of experiences upon

4
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which they can-draw, They also possess a varied yet predict-
able readiness to 'learn and & problem-oriented frame of ref-
erence. Thus, the future instructor may function more as 2
resource or facilitator in the learning process and lgss as a
transmitter of knowledge: These instructors will almost cer-
tainly.find it  necessary to understand the principles of °
adult development so that learning cabn be made more relevant
to the challenges of the adult life cycle. '

Programs and their constituent courses need to be made
more flexible, reflécting the unique needs and interests of
adult learnmers and recognizing relevant prior life experi-
ences that have résulted in significant learning. Scheduling
courses at convenient times and in accessible locations
should be high priorities for institutional planners, Under
such a framework of adult development, the adninistrator may
become further obligated to select, train, and supervise a
staff that is committed to the education of mature studefts,
Stqgggx services will need to be broadened to help this di-
verse population cope with the many responsibilities of adult
life. For example, student services may play a more impor-
tant role 1in helping adult students -adjust to midlife qareer
changes and life crises such as separation and divorce, re-
tirewment, and death - /

Many of the support services currently being offered in
North Carolina's community/technical colleges and technical
institutes were developed 1n an earlier era in response to
the needs of the then prevalent *'college-age" student. . If
these 1nstitutions are to develop support services that meet
the needs of the current heterogeneous, mature student enppll-
ments, such services might well be based upon a comprehenslve
model of adudt development, The assumption that all adult
students have the same types of needs has no place in such a
model, In fact, as the adult moves through the life cycle,
he/she faces a broad range of challenges called "develop-

mental tasks.,” A positive goal for any NCCCS student services

qlvision,therefore could be to help these mature students,
through support sefvices, to face these developmental tasks
so that they may experience further growth and development
The large proportion of "don't, knew! responses to questions
regarding support services indicated that the, institutions
need to provide an effective means of disseminating informa-
tion to their students, particularly the part-time students,
who currently appear to be receiving little information about
the support services Yeing offered,

‘Under])yinggthis developndntal wiew of student support
services is thé®asgumption that there will be no single pro-
gram or service in which "one size fits all." _An increas-
ingly heterogeneous adult learner population will‘require
equal heterogeneity of its student services program under an
institutional commitment to a model of adult development and
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the concept of-lifelong learning., In this way, support ser-
vices can become more responsive to, individual needs, ¢

Conclusion 2: BEvolving enrollment trends 1naicate
that North Carolina Community College System stu-
dents are interested primarily in "putting learning °
to work, K "

In 1979, 65% of the curriculum students were employed

"either full time or part time, as were over 50% of the con-
tinuing education students. Nearly three out of four curric-

ulum students were enrolled in technical or vocational pro-
grams, and over 50% of the continuing education group was en-

rolled 1n occupational extension programs, all of which may
be tlassified as occupation ortented pursuits,

Curriculum students indicated a vocational-monetary ori-
entation, placing the desires '""to earn more money" and 'to
get a better Job" at the -top of their reasons for continuing
the ir education "To .earn more _money'" was ranked second by
continuing education students, Approximately one out of four
students in the survey noted that job counseling and job
.placement services were.important to them, These facts high-
light the emerging working/learning orientation of these
adult students, and changes over the pagt decade indicate
that an occupational orientation among students is even more
prevalent today than it was 10 years ago,

Theré is every reason to expéct that the community/tech-
nical colleges and technical institutes will continue to play
a major role in North Carolina's economic development through
providing occupational training for the State's adult popula-
tion, However, this optimism should be tempered with recog-

ition of several potential difficulties,

Technological advances in 1ndustr1a? and service occupa-
tions will require community/technical colleges and technical
institutes to develop new programs for. training and retrain-
ing labor force members, This could lead to a dilemma: the
need to invest in curriculum development and costly techno-
logical equipment in the face of changing (decreasing) enroll-
ments and a faltering economy., To defray the capital costs
of such changes, the NCCCS may need to consider opening re-
gional centers or regional institutions, A sharing of re-
sponsibility might lessen the financial burden placed upon
individual institutions,k ‘ However K the notion of regionally
based centers for costly or experimental programs brings up a
second, probles, , . «

-

Most NCCCS students have not had to travel great dis-
tances to attend class, due in part to the ‘proximity of these
institutions to their‘homes and work places, The establish-
ment of regiohal centers May require provisiong for student
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housing. The provision of student housing calls into ques-
tion the community-based philosophy of the NCCCS, and could
provide financial and accessibility problems for the mature
parried students who are now 1n the majority.

€Community/technical colleges and technical fnstitutes
also may need to consider the growing tendency to upgrade
many occupational programs--for example, nursiog--to a four-
year college degree level, As enrollments declipne at four-
year colleges/universities, competition for students could
accelerate unless lines of communication and program articu-
lation are developed between North Carolina's Systgms of pub-
lic two-year and four-year postsecondgry educational insti-
tutions. -

Socletal changes in recent years have brought about a
decided increase in occupatiop-oriented program offerings 1n

NCCCS 1institutions. Enrollments technical programs have
increased, whereas most other cur lum programs show an en-
rollment decrease. Lilkewlse, a majority .of continuing educa-

tion Students are enrolling 1n occupational extension, These
findings suggest movempent toward a unidimensional rather than
a comprehensive role for NCCCS institutions, However, this
trend away frorp the traditional "liberal arts" programs may
be- qf fset by an accompanying diversificatjon within other
programs . e

- .
T

Acagemic extension may be serving students who do not
wish to enroll in college-transfer or general education pro-
grams, Special credit enrollments may be reflecting students
who prefer to design their own liberal arts educatior, And,
technical and vocational curriculum programs also may be ab-
sorblng intg-their curriculums some of the liberal arts func-
tions. The%ohanges in enrollment patterns do not s¥ggest
that the community/technical collegeg and technical institutes
are pecoming simply job-training institutions.,® Rather, they
pay suggest that the various aspects of qpmpnehen51ve educa-
tion are being synthesized within Programs, ,

If the iastitutlons 'are to continue to meel the diverse
nee of the total adult population, considerations of the
liberal arts curriculum--particularly the college-transfer
function--should remain at the forefront. If this function
is eliwminated, those students who choose the lotal institu-
tion for the first two years of a four-year college degree
will be denied this opportunity. For those students who can-
not afford or do not wish to spend four years at a senior
college/university, elimination of the transfer function
could mean curtatlment of their educational aspirations.

;-

This information raises two questionﬁr (1) Can the' in-
stitutions of the NCCCS continue to claim to be "all things
for all people”?" or (2{,18 it time to redefine‘tﬁe‘missigy

i
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and scope of these institutions? Perhaps 1ln this era of
scarcities, when institutlions of higber education are being
forced to "tighten the ‘belt,” it is unreasonable to expect
that NCCCS 'institutions can continue to offer programs and
services that meet the needs © “all the people.” If these
institutions can no longer contlnue to offer such comprehen-
sive programs, then a reexamination and a redefinition of
their mission and philosophy may be in order,

Conclusion 3: A new pattern of integrating working

v and contEuTng learning appears to be emerging asong
students enrolled in"“the North Carolina Community
College System, .

Responses to the survey instrument regarding empioyment
status of NCCCS students were considered of sufficient inter-
est to repeat some statistics here, The data indicated tha?
65% of the 11 794 curriGulym students were employed, 43% full
time and 22% part time., Qnly 25% were unewployed--the remain<
der were accounted for by homemakers and retirees, Among the
4,320 continuing education students, 55% were employed, 45%
full time and 10% part time--only 14% were unemployed, The
Femaining 31% weYes homemakers and retirées, Nonetheless] 11% e
of the £Lurriculum program area survey respondents reported
having been enrolled for nine or more quarters, and almoste
half had been enroiled for four or more. Special credft pro-
grams were most likely to include new students, Although
cbntinuing education courses typically are only one quarter
in length, more than one in five of the contlnuing education
students hnd been enrolled for four or more quarters, and 10%
had been enrolled nine or more quarters., In fact, only 40%
of the continuing education students reported thnt they were
enrolled for the fifyst time in the ‘quarter during which the
survey was made, Academlc eXtension had the greatest propor-
tion of contipuing students of the three continuing education
programs, .

Students' value orientations toward education also sug-
gested a desire for continuous learning experiences, The
third and fourth most important reasons identified by curric-
ulum students for continuing their education were *to gain a

general education" and ""to learn things of interest ' Con-
tinuing education students indicated '"to learn things of in-
terest" as their primary reason for continuing their educa- \

tion and '"to contribute more to society* as their third most |
important reason, All these reasons suggested a continuing
self-improvement- value orientation toward education,

"Currently enrolled students.demonstrated a positive in-
terest Wp continuous ledrning, stnce many had been enrolled
beyond the time. requirea to complete a single program or
course, With the ncco-pnnying emphasis on technical programs,

+
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'
these adults support the argument that the community/techni-
cal colMleges and technical institutes bave the potential for
continuously training and retraining workers for North Caro-
lina's labor market. As students in all programs. begin to
develop such a-continuous learning orientation, there maW be
a need to reevaluate the distinctions between curriculum and
continuing education program areas., The term 'continuing
educat ion” may be taking on new meaning, as the majority of
all students were involved 1n some type of continuous learn-
ing venture,

Funding patterns may need to be changed as differences
between continulng education and curriculum program areas di-
minish, The whole notion of full-time equivalent students
may cease to be functional as increasingly large segments of
the student Population undertake paft-time, and often inter-
rupted, continuous learning projects, Such a shift in orien-
tation 1s in keeping with knewledge about the characteristics
of these mature students and about theories of adult develop-’
ment. Institutional programming wil ed to be cha d to
accommodate this new orientation, ogram designs-will need
to be made more flexible and to be pased on an understanding
of the developmental needs of contijuing adult learners,

Such flexibility and understanding #ill allow for continuity,
sequence, and integration of subje matter in ‘programs while,
In accordance with their individual)needs, allowing students
to sStart and stop their learning dtf different points. The
need to recognize prior learning experilences becomes even

gpore lmportant under such a framewo

Conclusion 4° Students enrolley in the North Carollna
Community College System perceive their local institu-
tion as a major vehicle for educational opporsunity.

Two out of five currigulum and four out of five continu-
ing education students said hat they would not have attended
another institution Lif theirs had not existed, In addition,
83% of the curricul and 96% of the continuing education
students listed the community/technical college or technical
instigute in which they werg enrolled as their first choice
of institutions for continuing their education, :

When these preferences are examined in light of the ma-
turity of the students and the fact that the majoraity traveled
10 or fewer miles to attend class, North Carolina's community/
technical colleges and technical institutes appear to be fill-
ing an important educatjional need that could not be met as
easlily or as well by other types of postsecondary educat ional
institutions, :

The findings of the study indicated that well over
three-fourths of the curriculum and more than one-fourth of

- -
.
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the continuing education students were attending classes on

their institution's main campus. And, most students lived or
worked near the place where they attended classes, Only 28%

of the curriculum students and 10%2 of the continuing educa-

tion students traveled more than 15 miles one way to attend
classes. As the cost of fuel continues to escalate, commu- .
nity/technical colleges and technical institutes Bay need to

give more attention to the importance placed on transporta-

tion to and from classes.

With the demographic changes that are occurring among
North Carolina adults, such as the aging of the population,
it appears that NCCCS institutions will continue to play a
ea jor role im providing educational opﬁs;iunities for these
North Carolinians. This aging of the adult population also
will be reflected in the enrcllments in the System. Due to
the demands of work, civic, and family responsibilities,
these older adult learners are likely to continue to select .
the community/technical colleges and technical 1nstitutes as
their first cholce for continuing their education,.

Again, program flexibility angd ease of access to NCCCS
1nst1tut10ns"i11 continue to be key influences in students’
decisions to attend, particularly the more mature student
populafion. Ip the years ahead, predicted energy crises and
growing transportatiom problems will mean that ready acgess
to continuing education facilities may become a crit ' fac-
tor for students of all ages, State, national, and é‘a'for—
eign policies in these areas may have a tremendous effeet
upon the demand for educational opportunities, For example,
if automobile usage is curtailed because of rising gasoline
costs and shortages, or governmental restrictions, 1t waill

decome necessary to take education to the people through off-
campus centers, satellite institutions, or alternate types of
instructional modes and new scheduling arrangesents, Such ac-
tivities may be necessary to provide mandated services and
could prove to be a key fzctor 1in institutional survival,

Conélgsion 5- In general, North Carolina Community
College Systex institutions are serving an increes- -
ingly representative cross section of -the State's

adult population, even though there are exceptions

in specific programs. <4,

when the characteristics of curriculum and continuing
education students were compared to those of North Carolina's
projected 1979 adult population, the community/technical col-
leges and technical institufes seemed to be serving a broad
cross section of that population, This genefalization 1s
true for most, but not all, population characteristics.

~
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In curriculum pProgram areab, the enrollment patterns are
increasingly representative of the State's adult population in
terms of age, sex, and race distributions, although older age
categories Still are underrepresenﬁed in the enrollments,
However, both the higher and lower socloeconomic levels are
becoming overrepresented in curriculum enrollments, while con-
tinuing educatlon program area enrollments match the State's
adult age and racial distributions more closely than they
have 1n the past, Females are lncreasingly overrepresented
in the continulng education program area,6 as are white-collar
workers and college graduates, Adults with less than a gram-
par school education still are underrepresented 1n continuing
education, yet enrcollments are approximating the State'ss
adult population more closely ;han they have 1n the past,

/

To limit analysis to the broad curriculum and continuing
education program areas would be to lgnore clear distinctions
among the types of cdrriculums within each program area.
While overall enrollments suggest a "meltilng pot,” specific
programs actually are more representative of the 'salad bowl, k"
which comtines different elements while maintaining their
distinctive characteristics,

For example, males and females were almost equally rep-
resented 1n curriculum- progras area enrcllments, but 70% of
special credit and general education students were females,
while 67% of the vocational students were males, Again, spe-

1al credit and general education programs attracted older
adults, the younger adults were enrolled 1in college-transfer
and technigral programs.

A smaller proportion of minority students were noted 1in
college-transfer, general education, and special credit pro-
gramzs, with a concomltantly I;rger proportion observed in vo-
cat lonal programs, The technical and vocational programs
also i1ncluged a larger proportion of the socloeconomlically
disadvantaged, while the liberal arts programs were dominated
by the more affluent students !

Similar d}sbxnctions ex1sted in continying education pro-
grams, Fandamental education students were the youngest of
the continuing education -groups, Females were overrepresented
in academlc extension programs, but much less so in, fundamen-
tal educatilon. Ten percent of the academic extension 3tu-
dents were black, as opposed to 52% of the fungamental educa-"
tion students. Academic extension students represented the
higher socloeconomic groups, fundamental education students,
the lower.

4
It appears that the community/technical college and tech-
nical institutes are meeting their egalitarian commitment 8o
the open-door policy of equal educational opportunity for all
North Carolina adults when overall enrcllments are considered,

o
F
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However, when looking at specific programs, enrollments are
not always representative of the State's adult population.
For example, by defjinition, fundamental edycation students
are expected to represent the disadvantaged adult population.:
Likewise, young adults who are beginning their careers are
expected to be the largest audience for college-transfer pro-

graks,

As more ‘‘reverse transfer" students and adults with a
college education enroll in programs, either to upgradé
skills or to learn new skills, the guestion must be asked
whether or not these individuals are occupying "slots” 1in the
programs that might be filled with more economically and edu-
cationally disadvantaged persons whose enrollment would have
Bore survival value to the enrollee, Such potential inequi-
ties in educational opportunities need to be examined as the
well-educated adult begins to compete with the disadvantaged
or less well educated for enrollment in such high-demand pro-
_grams.. The disadvantaged adults may typically view the local
institution as their only vehicle for upward mobility. To
deny them this opportunity would be counter to the stated

. mission and philosophy of the NCCCS. New entrance policies
may need to be formulated that are tased more equitably on
test scores or grade-point average and a realistic appraisal
of individual educational needs.

Meeting the unique needs of differing adult groups
should not be eguivalent to matching a merltocratic social
hierarchy. Institutions of the NCCCS may need to continue
recruitment and programming efforts that will enable them to
expand rather than simply maintain the opportunity structure,

Conclusion 6: Institutional marketing strategies are

having considerable influence on potential students'

decisions to attend community/technical colleges and
technical institutes and are providing primary sources
of information about programs in which students have

enrolled, .

Nearly one-fourth of all the influence on curriculum
students' decisions to enroll was direct institutional market-
ing: 1inst¥tutional recruiters or other personnel, institu-
tionsl literature, and the media - Another 9% of this influ-
8nce came Yrok other students at the institution (indirect
marketing). Continuing education students were influenced by
institutional marketing efforts (both direct and indirect) to
an even greater degree thdn were curriculum students’ Nearly
40% of these respondents indicated that they were influenced
by either institutional mgcruiters or other personnel, insti-
tutional literature, or the media, while another 9% were in-
fluenced by other students, .
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The marketing strategies being used by NCCCS imstitu-
tions not only influence students’ decisions to attend, but
also provide exposure for the institutions’ program offerings.
One -fourth of the curriculum students cited institutional
literature as the first source of information about the pro-
gram or course 10 which they enrolled. Another 19% indicated
that recruijers or other institutional personnel were the
first source; other students also were the first source of
information for a considerable proportion of the respondents.

Among contanuing education students, 58% indicated that
institutional personnel, literature, or media sources pro-
vided their first knowledge of the program in which they en-
rolled. Other students provided information for another 11%,
All 1n all, it appears that direct or indirect marketing ef-
forts of the institutions were an effective means of provid-
ing information about programs available,

Themcommunity/technical colleges and technical institutes
are assuming a more direct and effective rale in marketing
prograss than they have in the past, As enrollments decline
in some programs and grow in others, a continuocus marketing
analysis will be needed to apprise the community of educa-
tional opportunities available, However, successful market-
ing management requires that all educatiopal programs be vig-
orously promoted. Not all groups that are potential clien-
tele of the NCCCS are receivipg information or are influenced
to attend by the same forces. Therefore, successful market-
ing techniques must be predicated on continuous marketing re-
search and efforts to locate those target groups to whom
avallable programs are not being marketed successfully,

Nof all of the target groups for whom programs are de-
signed require the same type of information, so 1t becoRds
imperative that institutions use consumer analysis techniques
ip undertaking a process of continuous differential marketing.
This procedure allows institutional marketers to design more
appropriate-strategles based on an awareness of subgroup dif-
ferences., Managers will find it necessary to utilize a vari-
eity of promotional techniques.

Because oY changing needs in the educational marketplace
and a shift in the nature of NCCCS target audiences, commu-
nity/technical college and technical institutes may fynd ..
necessary to design marketing strategies that create a differ-
ential advantage with relevant target groups, Particularly,
with the older student, there are often other forms of educa-
tional activity in the community that also could meet their
learning needs and interests., The NCCCS institution must se-
lect and design marketing strategies for those programs which
appear to give it the greatest advantage in the educational

markqtplace.
4
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By utilizing a systematic marketing management process f
based on marketing research, the institutions will be more ef

fective in analyzing the needs and interests of potential
student markets, 1n locating new student markets, and 1in tar-
geting programs at more specific audiences, In the face of
reduced resources and economic uncertainties, such an educa-
tional mirketing management process, with_1ts emphasis on
quality and efficiency, will become increasingly important in
the years ahead,

]

’

Conclusion 7 Institutional characteristics that most
influenced students' decisions to attend were the edu-
cational programs available, the location of the insti-
tution in relation to home and work, and the low cost,

.

When students were asked what institutional characteris-
tics most infldenced thelr decisions to attend an NCCCS in-
stitutlon, "programs available™ was the overvhelming response
of students in both program areas., Curriculum and continuing
educatidn students likewise consistently listed "location”
and "low cost" as the second and third most important charac-
/tggistics.

Based on these findings, it appears that NCCCS institu-
tions may need to continue to offer relevant programs, at low
cost, which are easily accessible to the people of North Caro-
lina, Despite such- factors as rising costs, the increased
demand for specialized retraining services, and a commitment
to serve the adult population of North Carolina, the institu-
tions need to maintain these important characteristics, ’

The targeting of programs to meet the needs and inter-
ests of specific groups will become a critical step 1in the
years ahead, Particularly with rising costs, a changing mar-
ket, and other uncertainties, institutional personnel need to
analyze the student market carefully in order to harrow the »
focus of program offerings. Concerted efforts. to design and
develop high-quality prograds aimed at specifically identi-
fied needs and interests in the educational marketplace are
basic to efficiency of operation and maximum utilization of
available resources, A .

In the years ahead, program offerings must continue to
be accessible to relevant cYient groups., Institutions may
need to consider the use of such non-traditional delivery
systems as television and radioc that allow st ts to learn
at home or in specifically located receiving s ions, grans-
portation services--carpool centersy, buses, or. other means--
could be enlarged and publicized, Such sé“ices are pérticu-
larly important for handicapped students or those who cannot
afford to own or operate a private vehicle, Finally, insti-
tutions may wish to continue and enlarge upon their movement /
toward offering more Programs in non-traditional Settings

*
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such as the learners' homes, the workplace, branch campuses,
or other off-c-als sites, )

Assuming NCCCS institutions wtll continue to offe

ow-
cost programs to thosé adult-No Caroliniaans who otfierwise
would be denied acchss to postsecpndary educat lon e find-

ings of this study suggest that s groups ,of students are
better able to pay for their educidtign than are others,
Should it Become necessary in years ahead to alter funding
policiles, it may be important to consider the student's abil-
ity to pay.

*.
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‘ APPENDICES =
Appendix A: Enrollment Projections and Sample Sizes

for Inst’itutions in the North Carolina Community
a4 College System, Spring Quarter, 1979

N ~

Enrollrent Projections 4

Enrollment projections for spring quarter, 1979, were
calculated for each of the 57 1institutilons 1in the North Caro-
lina Community College System, Enrollment changes for the
quartery were calculated by averfglnrg the percentage change
in unduplicated headcounts ktetween spring quarters, 1976 and
1977 and retween spring quamers, 1977 and 1978, The total

»percentage change theh was averaged to yield the percentage
change in enrollments expected between spring quarters, 1978

and 1973. The enrcvllment projection formula used in these
calculations was ’

)

Change 1n 4 change spring, % change spring, -
enrollment, _ 1976- sprxng*, 1977-spring,. 1978 (1)
1978-1979

. \
Separate enrcllment- progectlons were established for
toth curriculum and continuing education program areas, The

sur. of these two projections conqtltuéed the total enrollment ¥
projyection for a particular institutipn This procedure was
used to detect changes 1n each of the prograr areas. The
following 1s an exanple- . '
r N \ . .
Mockingtird GQomounity College
: -~
. Enrollments ’ Projected, 1979,
Spring Spring -
vrogram © 1976~ Change - 1977- Change Change Enroll-
area 1977 1 1978 7 7 —=ment
" Curricularn 1540~ -6 1446- 6 0 1525°
. l446 1525
« Continuing 4270- -11 3792~ 35 12 2730
educat 1on, 3792 ) 5ld 6 :
Total projected enrollment ' 7255
! 1
Y 4
L B
' O Y e M
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Sample Selectiyn Procedure

. The major aims of this study were (1) to provide a pro- .
file of the students enrolled in all 57 institutions of the
NCCCS and.(2) to provide each of the particlipating 1institu-
ﬁ‘éﬂons with a profile of the students 1n 1ts respective pro- .
“#%orars by program area (curriculum and continuing edug&tlon),

It wis realized that to ensure a-representative andg ac-
curate picture of the students 1n any fiven 1institution within
the >ystem, 4 sample of sufflcient size must be taken, It
further 1intended that all 1nstitutions participating ing
study should Teceive equally precise and accurate-infor-
walion about their students ®HBased on time consideratlons,
sources avallable to conduct the study, and the general
1ze of the project, 1t was further 1ntended that all 1insti-«
ti1ons should receive data that are, at a minimum, accurate
to within +*3.5% of an estimated populatiocn value, This ac-
curacy should have a 68 probability of’being true,

*

In collaboration {{th Charles H. Proctor, krofessor of
Statistics, North Carol ‘:q::ate University, a formula for
sanple si1ze was selected at wWould allow the desired degree
of sprecision, account for t effects of sampling cllsters or

classes, and adjust for vatilaticns 1n institutional enroll-
ments. The following 1s the proceduPe used
/

CGiven that the research desién cgﬁled for dluster sam-
« pling from all 57 1nstitutions, a research design effect of
2 was utxlxzeiﬁto inflate the sample si1zes cobtained from the.

formala . -
" p:zj_-CE)_—SAL, (2)
. n
: M :
where 1s the jpopulatilon parameter, z 1s.the z-gcore _equiva-

¥
lent of‘%he desired degree of precilsion, p 1s the estirated
san #®e proportion, q - l-p; gnd n 1s sanple <ize,

In addxtxon,‘a finite populatiom currection was used to
adjust sample sizes based on the enrollments of the 1nstitu-
tions, since the samples were not drawn.from "infinitely
large” populatxoq§ This correction fourmala 1s:

s, - _ (3)

’

where S, 1s.the uncorrected sample size S, 1s the corrected
sample s1ze, and N 1s the population from which the sample
was drawn

o . ! ! Yoy
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As a result of the adjisted sample sizes, institutions
that participated in the survey could expect (1) information .
that was comparable to the informatioh obtained by the other
institutilons 1n tiﬁns of precision; (2) information that ac-
counted for the effects 1ntroduced by sampling whole classes;
and (3) a sample size that reflected the size of the enroll-
ment 1n their institution,

. #When the data from all the participating institutions
were combined to produce an overall profile of the students
enrolled in the NCCCS, 1t was antitipated that the resulting
informatilon would be accurate and precise, with an expected
error of less than %% vhen these data were pooled, pro-
cedures were employed to account for differences in the sizes
of anstitutional enrollments and their potenfial impact on
the total aystem profile, “ra

Projected Enrollment and Sample
Size, by Participating . ‘
Institution, 1979

_Projected Projected
* Institution . enrollment sample
Anson Technical College . 3,480 359
Asheville-Buncombe Technical College 6,626 ° 3177
Beaufort County Community College 2,530 - 345
# Bladen Technical College 1,278 304
Bl. Ridge Technical College 4,631 368
Cal@well Community College 5,105 371
Cape Fear Technical Institute 9,390 383
Cartaret Technical College ) 2,730 349
Catawba Valley Technical College 10,149 385
Central Carolina Technical College 7,255 379
L ]
Central Piedmont Community College 24,478 394 P
Cleveland County Technical College - 3,259 356
€oastal Carolina Community College 8,664 382
College of Albemarle 3,712 361
Craven Community College 3,321 357
Davidson County Comsunity College P66 7 373
Durham Technical Institute 4,220 365 -
Edgecombe Technical Instjtute 2,359 342
Fayetteville Technical Institute 10,097 385
Forsyth Technical Institutzr 10,064 385
Gaston College 9,239 383
Guilford Technical Institute 13,458 389
Halifax County Community College 2,832 351
Haywood Technical College 1,669~ 322

.Y
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Isothermal Community College 1,949 331 ‘
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. N .. Projected 'Projected
Institutlom enrollment sample
James Sprunt Teéhnical College 1,365 307
Johnston Technical College 3,520 359
Lenoir Comamunity College N\ 6,594 377
Martin Comsunity College 1,505 316
Mayland Technical College 1,318 306
McDowell Technical College 1,342 306
. Mitchell Community College 3,19 356
Montgomery Technical Imstitute 625 244
Nash Technical Institute . 1,946 332
Pamlico Technical College 694 253
Pigqdmont Technical College 1,719 324
Pitt Community College 3,684 361
Randolph Technical College - 2,583 ° 345
Richmond Technical Institute 2,583 345
Roanoke-Chowan Technical Institute 1,889 330
Robeson Technical CoMege ' 4,870 368,
Rockinghas Community College 2,513 345
Rqwvan Technical College . 8,016 380
Sampgson Technical Institute . 2,698 348
Sandhills Community College 5,409 * 372
Southeastern Community College 3,65 345
Southwestern Technical College <« 1,299 306
Stanly Technical College . 3,404 359
Surry Commsunity College - 3,804 361
Technical Institute of Alamance 4,417 T 367

&

Tri-County Community College © 2,997 353
Vance-Granville Community College 2,858 351
Wake Technical College 2,826 © 35
Wayne Community College 4,098 364
’ Western Piedmont Community (bllege 4,330 366
¥ilkes Community Co}llege . 4,486 367
Wilson County Technical Institute 3,176 355
Total v 258,43t 20,028

-

Appendix B: Institutional Coordinators

.

The president of each of the 57 institutions that .par-
ticipated m the survey appointed a staff member to serve as
institut ional coordinator. in this research effort, The in-
stitutional coordinator was assigned the responsibilities of
informing other institutional personnel about the siudy,
drawing the institutional, sample, orienting selected instruce
tors to the' project, and managing the survey process in his/
per institution. 'rhoso coordinators, by position title and
1dstitution, were the following. :

ERIC - " 17:
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Jinny Morgapn, Dean of Students
Abson Techpical College &_Z
Olin R. Wood, Vice-President, Instructiona rvices
Asheville-Buncombe Technical College N

Alice Stevenson, Admissions Counselor -
Beaufort County Community College °

Yincent Revels, Vice-President
Bladen Technical College )

Jacqueline L., Bedd%ngfield, Reﬁxstrar( 4
Blue Ridge Technical College - :

: 5
Candace Tippett, Research and Planning Assistant
Caldwell Community College and Technical Institute

Matthew C. Donahue, Dean of Curriculum Programs
Cape Fear Technical Iastitute

Guy F., Gibbs, Dean of Studept Affairs
Cartaret Technical College

Bruce B, Bishop, Dean of Student Services and
Administrative Assistant )
Ci#tawba Valley Technical College

F. Hubert Garnmer, Dean of Student Services
Central Carolina Technical College

Jack Cozean, Assistant to Vice-Fresident, Career lrograms
Central Piedmont Community College

June D, Peacock, Administrative Assistant
Cleveland Technical College . \
John Gay, Dean of Student Affairs .

Coastal Carolina Community College »

G. Jobn Simmons, Jr., Dean of Student Services '
Ogllege of the Albemarle

Robert McClanahan, Dean of Students ¢

Cligford Swain, Chairman’of Counselors
Craven Comszunity College ,

Ray Stallings, Counselor
Davigson County Community College

Thomas C, Gilchrist, Coordinator of Student Activities
Durham Technical Institute

\‘1‘ ‘u
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Halifax 'Community College
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Hartwell Fuller, Dean of Instruction
Edgecombe Technical Institute

Richard Folsom, Recruiter and Job Placement Officer
Fayertgville Techoical Institute

Jean R, Pe'rkins, Coordinator for Institutional Development
Forsyth Technical Institute

Milton Hagen, Director of Research and Persongel
Gaston College . \

A, P, Lochra, Dean of Student Services
Guilford Technical Institute

Harriette Crump, Cirector of Institutional Research

L

Walter L, James, Dean ‘of Student Services
Hayvood Technical College . -

Marilyn Shore, Counselor
Isothermal Community College

Debra Morrissey, Recruiter/Placement Officer
Jameg Sprunt Technical College

Pam Swinson, Staff Development

Johnston ‘Sechnicll Golle}e '

¥. Preston Bmerson, Associate Dean for Student Affairs
lenoir Community College . ‘.

N

Tom Ward, Associate ,Dean for Degree and Diploaa Programs
Martin Community College

. . 1
Louise HRembree, Learning Laboratory Coordinator ’ ¢
Mayland Technical College " \
n
éx’uce Shepherd, Director of Student Persohnnel '
McDowell Technical College ‘ .
[}
Donald L, Shoemaker 6 Director of Institutiohal Research . '.

"Mitchell Community College

Phillip A. Kissell, Director of Student Services
Montgomery Technidal Institute

-
Robert Semple, Admissions Officer ,
Nash Technical Institute <
Larry 'H Prescott, Dean of Student Services
Pamlico Technical College | L]

' *
Qo < N ’
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Robert L. Somers, Director of Educational/Staff Development
Piedmont Technical College
’ » ‘
Ed Boyd, Dean of Student Services
Pitt Community College

152

John L. Roberson, Dean of Student Services
Randolpht Technical Colle

A
J. C, Lamm, Director of Student Services
Richmond Technical Instgitute

Robert Sessoms, Dean of Students
Roanoke -Chowan Technical Institute

Max R, Lippard, Administrative Assistant
Robeson Technical College
&

Jack R, Garber, Dean of Student Affailrs
Rpckingham Community College - .
. A ’
Eddie H, Myers, Director of Admissions and Records
Rowan Technical College .

.

George Rose, Director of Placexent
Sagppson Technical College

George C. Lewis, Director of Research
Sandhills Comzunity College ‘

Dan Moore, Dean for Student Developwent
Southeastern Community College

Richard O, Wilson, Director of Student Services
Southwestern Technical College

Robert Washer, Vice-President for StudentgBervices
S’..tanly Technical College

James M, £ BReeves, Dean of Student Personnel
Surry Community College ' .

v

Ben Wolverton, Director' of Student Personnel Services
Technical Institute of Alamance

Jobn Bandy, Director of Student Services
Tri-County Cosmunity College

Frank H. Madigan, Dean of Student Affairs
Vance -Graaville Community College

Phares S, Nye, Director of Institutional Planning and Research
Wake Technical College

ERIC - 17
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Ed Wilson, Associate Vice-President for Instructional Services
Wayne Community College

kdlxn R, Chapman, Dean of Planping and Development
Western Pledmont Community College

Bob Paisley, Counselor
Wilkes Community College

Marvin Joyner, Dean of Resource Development

, Wilson County Technical Institute

. ing the sample for bis imstitution and con

Appendix C: Procedures for Drawing the /Sample
\

sible for draw-
cting the instruc-
tors whose classes were drawn in the sampli process., A

copy of the completed sampling worksheet wasiforwarded to the
research team at North Carolina State University,K where the
sampling process was checked for accuracy. The following pro-
cedyre was used 1n selecting the sample from each institution,

The institutional coordinator was re

! AOW TO DRAW THE SAMPLE OF CLASSES

t
Preparing the total class list:

1. Secure'a copy of your imstitution's class réport for
this quarter, which shows all curriculum classes with enroll-
ment per class, If this list is not available, call NCSU
project staff,

¥

2. Secure a list of all ¢ontinuing education classes
that will be in operatien during the seventh week of the
spring quarter, with enrollment per class. If Easter holidays
fall during the seventh week, include continuing education
classes that would be *in operation on these days, were they
not holidays--these classes will meef again in the eighth
week. If you cannot get exact enrollments for these classes,
ask Continuing Education to give you an estimate or average,

3. Combine the curriculum ang continuing education
class 1ists into one TOTAL CLASS LIST, with enrollment per
class., Do not retype the lists--just combine them so you
cap work with one TOTAL CLASS LIST,

4  Add emrqllments per class for all classes to get
DUPLICATED HEADOQUNT for Yyour institution,

-

S. Number all classes on your TOTAL CLASS LIST from "1"
to however many classes you have,

Aruitoxt provided by Eic:
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Figuring the number of classes for your sample:

6. Use the following information to calculate the num-
ber of classes your sample will include, A Sampling Work-
sheet is attached, i ’ .

a., Number of classes on TOTAL CLASS LIST" *
b. Desired sample size (Sampling Worksheet):

c. DUPLICATED ADCOUNT (from step 4):

Use these figures in the following equation-

No. of classes _ (Total number of classes) X (Desired Sample)
in sample (Duplicated headcount) '

If your answer 1s not a whole number, round up to the next
highest whole number, For example, 1if your“answer were "6, 13"
you would round up to "7.,"

Choosing the classes for your sample-

7. Now calculate your SAMPLING GAP:

(Total number of classes)
(Number of classes in sample)’
If your answer 1s not & whole number, round up to the next
highest whole number,

Sampling gap =

8., Select a starting point on your TOTAL CLASS LIST,.
Using the table of randox numbers attached to.this handout,
(a) choose a 2-digit number if there are 99 or fewer classes;
(b) choose a 3—91g1t number if *‘there are 100 or more classes,

Pick a corresponding random number (appropriate number
of digits) by closing you? eyes and placing your finger on
the random number table. Write the number you have chosen on
the Sampling Worksheet, -

9. Look at the column om your list 1n which you numbere d
your classes from "l1' to however many there are, Find the
cfass that has the same number as the number you chose., This
is your first class your sample, Write the class name on
the Sampling Worksheet

If the random number you picked is larger than the total
number of classes, subtract the total number of classe$ from
the random number_ 6 The resulting number will identify the
tfirst class in your sample  For example, if you had 382
classes and the number you chose was "975," you would begin,
with the class numbered: - -

\

ERIC 17
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975..... random number picked
382..... number of classes

593..... still too large, so subtract
- 382..... again

3 SO first cliss 1n your sample.

10. Add the SAMPLING GAP (step 7) to the number of your
first class, This will be the second class in your sample.
Continue adding the SAMPLINC GAP until you have selected as
many classes as your sample requires {step 6) .

a. You probably will reech the end of your class
list before you have selected all of the
classes you need, When this happens, just
subtract the total pnumber of classes from your
number., This will start you back near the
beginning of your list,

b. Just to demonstrate, assume that in the example
above the SAMPLING GAP was "23. You would
keep adding 23" and choose:

Class 234 .

257 >
280

. 303
326
849
372 ,
395..... too big, so subtragg

- - 382 .. .. number of classes
T ’ i3..... §§gin at this point at top of
Mst

¢. This process should cycle you through your en=<
tire TQTAL CLASS LIST, *

1

.  SAMPLING WORKSHEET

1. Duplicated headcount (curriculum .
plus continuing education) -

2. Total number of classes:
L 3 v

3. Desired sample size-

4 ,Number of classes in sn-ple:_ ) .

1

( ) x ( ) .
( )

O
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Sampling Tap: N
% )

Randor nucber -elected

CLASSES 3

Class

ELECTEL FCR SA&PLE

Time /Day Locat1ion

10

11

12

13

i6

17 ‘ .

18

vl9

" 20
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' SURVEY RESPONSE RATES

“w
.
. ¢
Vo

. Usable Nonrespon dents®
. Actual returasb Absent Refusod/ Unaccounted .
Institution sample? N . ! for

[}
[}
1

Anson TC (271)d 271 --
As le-Buncombe TC 430 378 56

‘'ufort County CC . 3~ 408 329 81
Bladen TC 310 255 47
Blue Ridge TC 375 281 92
Caldwell CC ! 356 ’ 286 6
Cape Fear TI e 402 337 6
Carteret TC : 338 269 65
Catawba Valley TC 380 851 26
Centrllq Carpolina TC > 392 340 . 49

>
«

T apusddy

..

B

BB WHNDWO
J
MO OWOOWLd |

Central Piedmont CC 452 344 103
Cleveland County TC 297 264 . 33
Coasta) Carolina CC 377 338 . 37
College 3T Albemarle 409 ,330 76
Craven CC 353 295 22
Davidson County CC 415 336 - 77
Durham TI 374 . 310 3 63
Edgecombe TI 280 49
Fayetteville TI | ) 253 65
———Forsyth TI ‘ . 320 1 73
.

\

| | ,
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N ‘W .
NNOATOOHOONO WL

)

A

4

p—

.. - .
Gaston CoVe i 309
ge . s

Guilford TI 6
Halifax CC 357

.+ Haywood TC . 264
Isz&emal cc . 296
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* ‘ b . . ‘- Usable Nonrespondents® .
Pl . Actual returns® Absent Refused Unacéounted
Institution i sampled ‘N { . R . for
- . N .

James Sprunt PC . 339 197 58 %6 74 -2
Johnston TC 298 282 ?5 / 6 0~ 0
Lenoir CC' . 411 329" 80" 1 1
, Martin CC, 286" 238 80 0 6 0
: Mayland TC | 302 288 95 711 2 -1
, McDowell TC." - 352 310 88 40 11 3
Mitchell CC L 321 268 84 © 51 2 0
3 Montgomery TI . 236 206 87 22 8 0
Nash TI 277 229 83 32 15 -1
Pamlico TC . 236 186 79 50 0 0
Pleamont TC ~& . 283 230 81 -47 8 - 2
Pitt CC. ' 289 . 258 \qu 31 0 0

Randolph TC . 326 257 7 68 -« 1 0

Richmond TI ‘ 336 293 87 41 1 A,
» . Roanoke-Chowan TI - 341 279 82 61 1 0
~ -

.. Robeson TC 372 322 , 87 50 0 0
Rockingham GC 380 274 72 105 0 -1

Rowan TC 333 255 77 78 2 .2
Sampson TC = ' 362 - 317 88 45 0 0
v Sandhills CC . 340 268 79 .69 3 \ 0
Southeastern CC . 356 s$266 75 90 0 0
Southsestern TC . 338 242 72 75 21 0
- Stanly TC o 359 7 281 .78 73 7 .2
Surry CC 391 267 68 106 18 0’
TI of Alamance 328 269 82 29 30 0
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Usable NonrespondentsSy
. Actual returns® W Refused Unaccounted
Institution sample?2 — N ¢ i for

; .

Tri-County CC . 261 204 78 -2
Vance-Granwille CC ° 378 264 70 » 99 -1 -
Wake TC . 361 309 86 ol , Ov ‘o
llyne CcC ' 318 297 93 24 K
Wes'tern Piedmont CC 343 26 76 71 0
Wilkes CC . 411 340 83 66 . -1
Wilson County TI 434 430 99 3 0

‘Total ) 19,922 16,408 x=82 3,153 . 5

.

¥
-

%)ctual samplé = number of students enrollad in sampled clagses at timse of .
survey; excludes classes that had ended or been cancelled and’students who had
dropped from class after registration but prior to administration of survey in-

strument . v
Ay 4 .

bUsnbledEturns = npumber‘of student mspoms on tape record; % = usable
d

returns divi by nunber in actual sample; X = mean percentage,

CAbsent = number of st'ddents eprolled ip sampled clasges {ut not 1n cltss
during survey inStrument ldninistrltion refused = number of enrolled students
present at time ‘0of survey: ldninistrltion but ref«using;to complete survey in-,
strusent; unaccounted for = discrepancy between talljies of (usable returns +
absent + ro}usnl) d actual sample; winus numbers = actual sample greater than
sum of (ugable ret hs + ‘absent *‘rofusnl) --due to miscount of completed ques-
tionnaires, mechanical error, questionnaires damaged and hence not scannable,
or unnated removal of !ntzot,lged questionnaires; and positive pumbers. .z actual
sgn'plo sp3ller than sum of (usable returns + abseént + refusal)--due to miscount,

dadeinistratiorn information unavailable from Anson Technical c°ur€§?, num-
ber ©of usable returns used to estimate sample size to allow inclusion)with o‘ther
institutions in cnlculnting totll enrollments, p
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| Appendix E: Pretest Findings and Reliability .
| gi of Survey Instrument Responses
The 1nitial draft of the survey instrument was pretested

|
with 161 students at Central Carolina Technical College and
¥Wilkes Community College during January, 1979, The survey in- ~‘
strument was readministered orally to 33 of these same students
. witbin 1 to 8 days after they had completed it’ for the first

- time  Because the reliability of most questions had been
thoroughly examined prior tg the 1974 student survey, the
sajor purposes of the pretest were to evaluate (1) the impact
of the rewording and cbange to an optical scan format, (2) |
stodent willingness to divulge personal information, and (3)
the amount of time and effort required to gpmplete the ques-
tionna . The pretest sample of students included both
college-transfer and remedial adult glasses, Students ang
their idstructors completed an evaluation of the survey in-
strument, 7 -

v *
-

Itenm Reliability . ’ ’

Iten reliability was estimated Sy calculating the per-
centage of usable responses during pretesting. Questioms’
that were unanswered or were answered unacceptably (e .g.,
two responses given when only one was aﬂlpveg) by less tbhan

952 of the respondents were- Lo
4 o . \ - N
Lo . : ' Usable
. 4 responses
< Juestion number and conient ) 2 - Change
N -« -
.21, Plap to ‘enroll in degree program * 86 Rewrote
+ 26, Highest grade completed, stutdent . 81 Rewrote
nd parents . -
27. D scgre - 78 Rewrote
©32. Amount of financial aid 86 None
. 36, Income, student and parents 68 None
38. Hours worked per week for wages 94 Rewyrote
39, Wages per hour . 8 93 Rewrote *
40, Occupation head-of-housebold . 88 Rewrote
-~ 43, Employment plans 81 Reyrote
. 44, Reasons for continufng educat ion 2 89 None
45, Influence of institutional 88 None
N characteristics *

_~ Some students expressed unwili{ingness to divulge finan-
cial information about themselves or their paresmts; others
noted that they did not kmow thgir pirents' income or the
highest grade completed by motbér or father, To lessen stu-
dents® concern-about sharing private ipforsation, the quesr
.q tlon reﬂ'estxng social security number was gdeleted from the .

4
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fipal survey instrument K The soclal security number was in-
tended to be used 'to identify students who completed the sur-
vey instrument more than "on¢te. The question on "'occupational
categorlesr was shortened froe 61 to 48 response choices., A -
majority of the other itea revisions were §1nple editorial
changes, such as moving the “does not apply" response to the
first position in questions including this type of answer,
it was assumed that if the question did mot apply to the re-
spondent (e .g., GED score), be/she might not read the complete
range of respomses after scanning the stem,

Questions 44 and 45 asked the respondent to choose and
rank in order of importance reasons for continuing his/her
educnt&n:nnd the 1nstitutional characterigtics that most in-
fluenced him to attend, The first and second responses. by
the 33 students who completed the questionnaire twice were
cczpared to estimate the questions’ reliability over time.
Kendall's Taup, & test comparing r#nk orders, was'used to
measure relinbiyity, The ramk order of responses to each
question (first, 6 second, third, etc,) was calculated for the
first and second administration of the question, The two
sets of rank orders were compared using the formula:

*

s »
/LN (el Tlt/rlN(Nl‘ T
3 (N:1) - XJ | ) - Iy

.

T\ub = ’ (4)

[ S——

{
(%

where S 1s the oumber of comcordant pairs (those reéeiving
the same rank both times) mints the number of discordant
pairs (those receiving different ranks); Tx = zIt(t-I)--t is
the number of tied observations in each group &6f ties on the
x-variable end: and Ty = %zt(t-l), t being the number of tied
observations in each grodp of ties on the y-variable end,

For question 44, Taup = ,954; for question-45, Taup = .730,

Student Reactions,
[

14

. Respondents were asked to indicate any questions they
did not want to answer.  The fpllowing were Jdndicajed by more
.than 1% of the test group.:* ro.
¢ Unwilling
' . to answer
- “\Questlon nunber and content

. 3
e 4 ‘
26, Highedt grade mpleted, student and parents S
32. Amount of finmancial aid + 2
36. Igcome, student and parents + 16
39. MWages per ghour 6
40. GOccupational category * - 4
N .
Q 1 b.';,

ERIC .~ .
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‘In addition to the test group's commentsf{on the gquestions
in the survey instrument, one group of continding education
students refused to complete the survey instrument, remarking
that-they did not see how it could benefit them; that they had
enrolled to learn a subject, not ta act as ''guinea pigs.”
This reaction did not lead to a change in the wording of the
survey 1items, but did argue for a thorough orientation of
continuing education students during the actual survey,

1
Instructor Reactilons .

Instructors reported that their s;gg;;;;/dxd not appear
to have difficulty in completing the insStrument, but notéd
questions that needed to be reworded., Their suggestions were
in line with those indicated by estimating student item rel
abixl'ity., Students took from 10 to 55 minuted4 to complete. the
survey instrument, those requiring the longest time were 1in
adult basic education (ABE) classes. K]

, v
9
Validation of Survey Instrument

Content and face validity of the survey instrument were |,
established by two separate groups of evaluators: the Ad-
visory Council of -the Office of Reseapch, North Carolina De-
partzent of Commuhity Cqlleges, and the project's-research
team.composed of graduate students who bad research interests
and/or work experlence 1ln the Commynlty College System. Those
persons who were part of the 1974 survey team also were included
in the project's research team, Evaluatoms were asked to
judge (1) the correctness and completeness of cattgories and
descriptors if questions and response chaices and (2) the de-
gree to ¥hich they would expect students to understand the
questions, Particular care was taken to establish face valid-
ity that would elicit usable information from continuing edu-

cat ion students, .
The sources of finmancial aid for udents had un&%rgone
some changes since tbe 1974 survey,. refore, the Director

of Student Fkersonnél Services, North Carolina Department”of
Community Colleges, was requested tosreview for correctness
the categorles listed 1n the question on financial aid, r

The question asking respondents to indicate head-of-
bousehold's occupation was new, replacing earlier instructions
to describe ther job and 1ts duties, This change was necessary
uader the optical scan format employed in the 1979 instrument.

*The response choices (occupational categories) for this ques-

tion were derived from the 1970 U.S. Census, Volume 1, '

LN ‘ .
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Q:u'ncteristics of the PoEulntion -Part 35, North Carclina,
Table [70 665-671 . 11 intermediate occupational cate-
gor ies tbnt 1nclucbd 0.1‘1 or more of the employed North Caro-
lina pdpulation in 1970 were selected for a total of 133
categories. These were cellapsed 1nto 59 categories, and two
,categories--"homemaker or housewife™ and “other'"--were added
"for a total of 6l categories, During the reliability check
of the survey instrument draft, these categories were fur-
ther collapsed to a total of 48, Face and content validity
of this question were estimated by the same procedures of
review used with the other questions,

Reliability of Survey
Instrument Responses

Part I Konresponses/Incorrect Responses

14

The following 1s an enumeration Qf nonresponses to ques-
tions and nonpermissible responses, or cases 1n which two or
more answ¥ers were given to a question when only one answer 1
was allowed Questions allowving more than one response (such
a8 rankiag, er choose-all-that-apply) cannot be evaluated in .
the same manner as forced-cboice questlons., Percentage values
were calculated from nonresponses only. Numbers were taken
from the unweighted data on

Total curriculue students: ’ 11,888

Total cont\nuing educat16n students- 4,415 .
40tal “program unknown" students’ 105
Grand total iq,408
v (’ Continulng

Curriculum education

Question Nonresponse Nonper- Nonresponse Nonper-
nuxber N % pissible % missible

1 0 0.0 0 0 0.0 0

2- 0 0.0 0 0 0.0 0

3 441 3.7 0 97 2.2 1

4 . 0 0.0 0 0 0.0 0

5’ 77 0.6 4 67 1.5 2

6 7 53° 0.4 0 31 0.7 . 0

- 7 « 128 1 v+——3F < 79 1.8 16

? 8 64 0.5 2 43 1.0 1

9 38 0.3 7 38 0.9 3

10 76 0.6 - 4 83 1.9 1

11 50 0.4 2 77 1.7 1

12 177 1.5 7 216 4.9 1

13 52 0.4 2 36 0.8 1

FRIC . . ‘ e 7
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.- Cont inuing
Curriculum . education =
Question Nonresponse Non per- Nonresg'qnse Nonper-
number N % anigsible N % missible
14 105 0.9 3 60 1.4 0
15 34 0.3 0 43 1.0 0
»l6 78 0.7 0 74 1.7 0
17 47 Q.4 6 64 1.4 5
18 60 .0.5 0 86 1.9 2
19 %4 0.5 1 88 0.2 1
20 51 8,,4 ) S 122 2.8 1
21 89 7 1 131 3.0 0
.22 104 0.9 58 88 2,% 13° .
23 66 0.6 35 72 1. 13
24 50 0.4 2 , 93 2.1 0
25 90 0.8 ( 2 188 ° 4.3 2
26Y 301 2.5 - 72 205 4.6 - 24
26F 559 4.7 20 ' 538 12 .2 6
26M 476 4.0 21 - 512 11.6 6
27 2036 17.1 ™ 2 598 13.5 0
28 87 0.7 7 141 3.2 7
29 205 1.7 1 v ~247 5,6 3
-30 . 0 0.0 - _0 0 0.0 0
31 0 0.0 0 ] 0.0 R ¢
32 228 1.9 3 , 241 5.5 0
33 81 0.7 1 133 3.0 0
34 101 0.8 o 208 4.7 0
e 35 97 0.8 22 125 2.8 T 13
36Y 1133 9.5 3 521 11.8 -0
) 36P 2311 19.3 5 1352 30.6 4
7\‘ 37 87. 0.7 47 80 o 18 16
38 110 0.9 1 97 2.2 #1
39 247 2.1 7 251 5.7 0
40 237 2.0 80 20,5 4.6 20
41 100 0.8 3 133 3.0 . 0
42 128 1.1 1~ 254 5.8 -1
43“ 102 0.9, 23 270 6.1 3
. 44 0 0.0 0 0 0.0 0
45 o ~ 0.0 0 0 0.0 0
46: Rate quality of service- . .
A 1260 10.6 6 1181 26,7 1
B 907 .6 7 1100 24 .9 N 3
c 1548 13} 0 1 1563 35.4 0
. D 1267 190.7 4 1584 35.9 1
N E 1316 .1 1 1529 34.6 1
F 1448 * 12.2 1 1458 33.0 2
' G 1296 10.9 3 1510 34 .2 2
R 1260 -10.6 3 1520 34 4 0
o
Y ) ‘
I&- .

5 4



- Cont'inglng
Curriculum #ducation

Question Nonresponse Nonper- Nonresponse' Noonper- °
pumber N ! missible N z pigsible

*

46: Rate Qquality of service (contd,)
1305 . 1530
1263 . 3 1406
1308 . 1497
1228 - 10. 1455
R 1474
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Part II Tally of Conflicting Responses

This section gives the number and percentage nf curriculus
and cbontinuing education students who ve conflicting responses
ob different questions. Questlon oumbers are those used in the
survey instrument, -
QB.'x QI9: Not.currently married; yet-iiving with spouse and

children, if any,

Curriculum- 30:=0.3% Continuing education: 17:=0.4%:

.

Q4R x Q31- Continulng educatiod progras code, agd claims
. financial aid. N 9
Curriculum-‘ None Continuing education 489:711.1%

Q8 x Q35: Sjpngle, widowed, or divorced, and spouse head-of-
. ) h8usehqld, . -
4, Surriculum: 11-0.1% . Continulng education: 14=0.3%

Ql5 x Q26Y: Never enrolled full time in college, and reports
callege graduate or postgraduate work,
Curricu‘lun' 93:0.8% Continuing #ducation' 36:0.9% s~
Ql5.x Q26Y Enrolled full time in gollege, and less than bigh
. . ' school education. *
Curriculum 11:0, 1% Continuing education- 11:0.3%
Q15 x Q4l. Nemgr enrolled full time in college, and has col+
: ' degree . *
Curriculum: 32-0.3% Continuing education: 33-0,8%
. . L
Ql7 x Ql&8 Not moved or moved for other reaspna, and pays
' special reot to attepnd classes,
Curricalum- 600=5‘j.‘! Continuing education* 123-2 6%
. T

©o \
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Q26Y x Q28: Likss tha ghth-grade education, and reported
’ high .seh grade average. .
Currigu;un' 57=0,5% Continuing edulation' 156=3 8%

02%5 x Q29 Less than high school education, and reported
. high school raok upon graduation,
Curriculum: 72-0.6% Continuing education: 199=5 0%
Q26Y x Q28 High school dducation or more, aqg’pi?ked "did
not  attend high school
Curriculus: ,24=0.2% - Continuing educatilon’ 5=0.1%
- &

Q26Y x 629 High school education or more, and marked '"did
* not graduaje from high school."
Curriculum: 224=2.0% Continulng education- 34-0.8%

Q26Y x Q27 GCED certificate, and marked 'did not take GED"
or a below passing score,
surrxculun 61-0.6% Continuing education: 17 = 0.5%

Q30 x Q&8 Listed spouse as ilncome source and self as singlg,
widowed, or divorced. . ’
Curriculum 28-1.4% Continuilng education: 13=12%
Q31 x Q32:'Marked "net.¥ecelvings financial ai1d’ and liste"
agount of aid, ‘
Curriculum - 63=1 2% Cqntinulmng education® 42=1.1% \
. . N
Q31 x Q32 - Reported source of financial aid, but under .
“amount of financial a1d’ marked "not receiving.”
Curriculum 371:=6 5% Coptinting education: 178-4.6%

Q35 x Q36P Marked pareat head-of -household, amq under °
parents' 1ncome marked ''no longsr living."
Curricrlum’ 14=0 1% Continuing e ducation: 9=0.3%

Q37 x ‘038 Employed full time or part time, and marked "not
a wage earner. " v *
Curriculue 150-1.3% Continuing education: 64s1, 5%
R ,
Q37 x Q39 Empleyed full, time- or part time, and on "hou}s
worked per week' ‘marked "not a wage earner. "
‘Curriculum- 308-2,7% Continuing education. 125:3.0%

Q38 x Q39° Marked "not a wige earner" and re ted houriy wage,
»Curriculum-: '72:=0.6% ° €ontinuing educatign: 29=0.7%
Q4l x-déGY' Reportbd having college‘deéree, and marked edu~’
v cational level belpw college degree, '
. Curriculum 37-:0.3% Corftiruing education 40+1,0%

Q42 x Q43 Marked plan to work in -North Carolina, but listed
. ' "other' work plans,
o Curriculum- 499-4 .3% - Continuing education 389:8 4%

Q d ‘
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Appendix Glﬁ Weightiqg Procedures

The %ata_collected were weighted to take into considera-=
tion the wariation in size of enrollment at the individual
institytions, the probability of a student being selected
in the sample based on the number of classes in which he/she

" was enrolled, and each individual's response to every vari-

~

O

able (case weight)

°

Institutional Weights

Because the data from all 57 NCCCS 1ins¥itutions were gom-
bined to develop a statewide profile, it was necessary to
weight the data to account for variations in the size of en-
rollments at the institutions and hence the contributioggthat
each made to the total system profile,

The following formula was utilizedmho calculate institu-
tional weights: R , .

1 - > ’

_ Institutional enrollment

Institutional weight = 5
s utto a Institutional sample size '’ (%)

where 1nstitutional enrollment was based éb\actual curricu-
luw enrcilment plus projected continuing education enrcollment
for the spring quarter, 1979, and institutional ;nmple size
was the number o%® students drawn from that inmstitution, At
the time of the analysis, actual continuing edg?htxon enroll -
ments for the iddividual institutions were not/available.
Therefore, for purposes of the study, projected continuing
.education enrollments Were calculated by the research teas. -
(Sutsequent analysis indicated that.new weights calculated °
using the actual curriculus and actual continuing education
enrollments made no difference in the distribution of re-
sponges on Any variable,)

The range of instituticnal weights was reduced to the
least common den%:jnator to obtain more manageable figures,
The largest inst tional weight was assigned to Centra}
Piedmont Community College (26) and the snabklest to Montgom-
ery Technical College (1); mean institutional weight was 5.6

4

Student Weights

The probabilisy of being selected in the population sam-
ple was proportional to the number of classes in which the
individua]l student was enrolled, because the samppling units
were intact Classes seleécted from inatitutional class lists .
To equalize the probabilities of 1nc1us}ons in the class

1
~
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lists, mteger weights were applied to the responses to .
either of {'o .questions in the survey instrument. 5
7
R Stucbnt we ighits were assigned as follows to the responses
to Questidn -12: FYHow many different classes are you taking |
this quarter (ABﬁ;’, GED, or Learning Laboratory count as one)?"-
&espbnse to 'Stutgnt -
Question 12 ’ weight
‘ S04 v 50
. 2 . 25
" . 3 ' 17
g 4 13
! k2 5 ” 10 \
i ‘ 6 . 9
. 7 7

'. v’
If the studedt fa_iled to respond to Question 12, thdn the re—L#
sponse to Question 1l1: “How many hours per. week are you in -
class (cBntact hours)?" was useq to determine student weight,

; .
JResponse to Student N
Question 11 weight ’ .

1 50 B

2 C21 - A -

3 11 t

4 . 9 . X . ’

: - a

7 6

Student weights were calculated as follows:
v . V4
: 1L x 100 !
o Nu.nbrer of classes this qusérter (6)
\ e 3 . . ,
\ . f

“t

Student weight

Casg Neights

To account for differences in size of ikstitutionll en-
rolleents and the probability of a student being included in
the class sampling more than once, individual student re-
Bponses to each variable on the survey instrument were as-
signed a case weight calculated as follows:

g . -
Case weight = (Institutional weight) (Student weight), (7

.
.

where institutional weight is that derived from equation (5)

. and student weight is derived as sho'n in equation (6)

E
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Appendix Table 1.

he North Carolipa Community College

. t ' Systen, 197910wb would h attended #nother educational insti-
e ’
tution 1f thei®s pad no xisted, by age sex, race, marital status
educat ional attalinme and occupat ion beld-of household
el -
: . » Students
: Continulng
Var iable W Curriculum educat ion
Yes No N ¥  Yes No N /
\ v ’ ,
y YT - _ v
or less ¢ 76.5 23.5 5,671 38.3 61.7 628
-29 - 61.6 38.4 3,024 30% 69.4 799
-39 » . 47.0 53.0 . 2,003 24,9 75.1 830
4D-49 43 3 56.7 767 19.1 80.9 573
“ -59 31.4 68.6 205 12.3 87.7 512
60-69 . 17.2 82.8 47 8.5 91.5 - 494
70 o over 46 .3 ? 7 8 54 94.6 411
™ 'I‘otalx 6 8.6 . , 725 IT7 7873 1,537 -
. - ' .
~ 1
Sex: \ . s — .
h:/e ’ ' . 64 4 35.6 5,520 .29.9, 701 1,320
Fexale 58.8 41,2 6,263 17.9 82 1 2,972.
Total 61 . 8.6 7 EI.Z 8.6 4 5 2
A = .
Race: » (' . . . -
Black . 72.4 276 2,800 26.8 73.2 1,002
American Indinn 61.3 38.7 189 , 17.9 82.1 " By
White 58,83 41,7 _8,57 -20.1 79.9 3,104
Asian 71.3 28.7 - 57 34.5 655 - 10
Other -t 88.211.8 79 20,2 79,9 24
Total 61.6 3814 11,692 b3 B 78 5 4,237
’ - ,‘ . . * —
. 3
Q N -’ , , ven
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Appendix Table 1 (continded) \
- Students >
Continuing
¥ariable . Curriculum education
- *- . " Yes No N Yes No N
" Mar-ital status’ . :
Single . 76.1 23.9 6,152 32.5 67.5 858
. Married - ', 49.2 50.8 4,545 20.4 79.6 2,598
¥idowed e 42 .8 57.2 126 6.6 93.4 507
Separated . 53.9 461 431 28.1, 71.9 129
Divorced 51,0 49,0 516 27,0 73,0 _ 189
Total 61.5 38.5 11,770 21.5 78.5 4,281
Highest grade completed: ' . ¢ . .
Less than 7th- ' 48.9 51.1 35° 8.0 92,0 419
7th-8th ‘ 43.9 561 65 13.9 861 334
9th-11th ) 35.0 65.0 288 259 74.1 839
High school . . 61.2 38.8 4,787 21.0 79.0 1,146
GED . 54.6 45.4 1,008 34.4 65.6 127.
: High school + 1 yr . 68.2 31.8 2,157 21.0 79.0 266
‘ High school + 2-3 yr _68.4 31.6 2,627 265 73.5 389
College degree 5.9 50.90 390 24 .8 75.2 394
Graduate work 28,4 71,6 114 20,2 79,8 206
Total - 1.3 3.7 .IT, 471 316 78.4 1,120
. M »
Primary income: o ‘
Under $2,000 70.5 29.5 1,316 15.2 84.8 579
$ 2,000-2,999 ) . 71.1 .28 .9 598 19.4 80.6 255
$ 3,000-3,999 . 74.3 25.7 , 563 201 79.9 1657
$ 4,000-4,999 66.1 33.9 482 22,9 77.1 ‘139
$ 5,000-5,999 . 69.0 31.0 541 270 73.0 165
$ 6,000-6,999 ') 62.7 37.3 507 19.4 B80.6 156
@  $ 7,000-7,999 . 1Yo e1.7 383 509. 24.0 76.0 171
[]{Jﬁ: $ 8,000-9,999 - v 56.3 43.7 842 23.6 76.4 2687
: -
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Appepdlx Table 1 (continued)

¢ ’ Students
‘ Continuing
Variable . Curriculum education
' ’ Yes No N Yes No N
Primary income (coatd,): N~ * )
$10,00Q-11,999 56.6 43.4 933 22.8 77.2 301 o
$12,00814,999 60.0 40.0 1,231 256 74.4 400 - .
© $15,000W9,999* ° 57.3 42.7 1,348 18.7 81.3 453

$20,000-2% , 999 54 .5 455 952 254 74.6 334
$25,000 or over 60.9 39.1 1,057 24,5 75.5 348
Parents deceased 74,5 25.5 " 16 40 59.9 6

Total . iy 61.4 38.6 i0,895 21.8 78_5 5,735

-~
Cccupation head-of-household:

White collar 61.0 39,0 3,399 27.2 72.8 1,140
Blue collar 59.9 40,1 3,034 25.8 74,2 945 ¢
Unskillad - . 64 .8 35,2 1,376 22.9 77.1 455 .
Farm 65.6 34,4 ° 502 13,4 86,6 174

Total 61.4 38.6 8,311 2;,3 73.7' §,7i4

. : i - A
. “ ‘ ' y
~
. ~

19




O

ERIC

A v e Provided by ERC

Appendix Table

2 Weighted percentage distribution of curriculum students enrolled in the

> .

.

Nortb Carolina Community College System, 1979, by source of financial®
ai¥ as related to age, sex, race, mayital stats, student's educatlion,
prisary income, and occupation head-of-bousehold

-

Y

vVariable - Source of fipancial aid®
) CETA _BEOG _ SEOG  EDLO SCHOL _ SSEB _ VAEB NCSIG_ WRKST _ VOCR __ NONE
| ..
College-trinsfer ‘
A” y YT b ’ \ &
22 or less 341 70.7 813 57.1 80.4 1000 2.6 351 5.3 1835 556
23-29 43.4 19,9 18,7 18.4 8.2 0.0 458 62.7 43,7 43.Fr 16.5
; 30-39 22.5 5.2 0.0 24.5 6.8 0.0 20.7 2.2 0.0 38.5 16.8
40-49 0.0 3.2 0.0 0.0 4.7 0.0 10,9 0.0 0.0 0.0 7:8
50-59 0.0 1.0 0.0 0.0 0.0 0.0 2.0 0.0 6.1 0.0 3.2
%49 6.0 0.0 00 0.0 0.0 0.0 00 0.0 0.0 0.0 1.4
or monre 0.0 0.0 0,0 0,0 0,0 0,0 0,0 0 0 0 g,o
Total Too.o Too.o Too.0 Too.0 Too.Y Joo.0 Yoo.0 Tod.0 Ioo.% Yoo f .0
. (6) _(236) (12) (12) (80) 7 (198) (15 (48 (9) (898)
* General education .

22 or less 100.0 52.5 14.9 0.0 0.0 100.0 12,0 100.0 40.9 64.8 248
23-29 0.0 32,0 29.1 0.0 0.0 0.0 40.9 0.0 28,1 352 235
30-39 0.0 13.6 5.0 0.0 100.0 0.0 27.5 0.0 18,8 0.0 29.0
40-49 0.0 1.9 0.0 0.0 0.0 0.0 12,2 0.0 122 0.0. 15,6
50-59 00 00 00 0.0 0.0 0.0 4.4 0.0 0.0 0.0 o.!

60-69 0.0 0.0 0.0 0.0 0.0 0.0 3.0 0.0 0.0 0.0 6.
70 or more 0,0 0.0 0,0 0,0 0 0,0 9.,0._0,0 0 0,0 0,0
Total Too,0 Too.0 Too0.0 0.0 Yoo.o Yoo.o Yoo.0 Yoo.o Too.0 Yoo.0 To0.1
(1) (49) (3) 0 - Q (9) (78) 1) - (8 (2) (161)

Special credit

22 or less 15,1 62.7° 43.5 100.0 74,7 44.0 32.2 1000 0.0 0.0 21.3
23-29 7.5 20.1 0.0 0.0 19.4 0.0 37.7 0.0 0.0 0.0 23.6
30-39 69.0 17.2 58.5 0.0 5.9 0.0 23.8 0.0 '100.0 0.0 27.7
40-49 1.8 0.0 0.0 0.0 0.0 0.0 6.4 0.0 0.0 0.0 117

8L1
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Appendix Table 2 (continued)
L4

*

. Yariable Source of financial aig®
. E E K K H SER kB

dge, yr (con‘td,)
50-59

66 00 00 00 0.0 00 00 0.0 0.0 0.0
60-69 00 00 00." 00 0.0 50 00 00 00. 00
70 or more 00 _00 _00 _00 _00 _00 _00 _00 _00 0.0
Total Too.o Too.0 Too.0 T60.0 160.0 T00.0 1600 1000 1000 1900
(8) (15) (2) 3 . 33 (n (14) (0)) (2) (0)
. Technical . oo ’
22 or lfss 364 61.4 584 345 6.3 992 '11.0 63.3 /ﬁz 9. 36.6
23-29, 350 22.5 26,9 32,8 23.0 0.7 41.4 256 [29.4 198
30-39 222 { 9.4/ 12,1 271 12.5 0.0 29.6 7.4 N1.6 27.5
40-49 4.9 \ 3 2.7 56 3.1 0.1 141 3.7 5.6 10.8
50-59 16 0.2 00 00 00 00 3.4 00 0.4 5.3
60-69 00 00 00 00 00 00 0.5 0.0 00 0.0
70 or more 0,0 _00 _00. 0 .00 _00 00 00 _00 0.0
Total Too.T "39.5 Too.1 T60.0 ~%9.5 TYop.o Ioo.0 Yoo o 353 TYoo'o -
(325) (1587 (77) (176) (224) (365) (1803) (59)' (292) (67)

- Voegcational

22 or less ' 38.1 62, 23.3 53.5 55.7 97N g,l 66.1 60,‘8 26.0
23-29 | )3s.8 23, 67.3 26.7 26.9 0.9~ .1 3.4 +33.1 42 .9
30-39 19,7 10.9" 9.5 16.1 16 .4 0.5 25 .4 24 .0 5.3 19.1
40-49 — 5.1 3.4 0.0 3.7 0.0 0.3 11.9 6.5 0.0 8.9
59-59 1.3 0.4 0.0 0.0 0.0 0.4 5.2 0.0 0.8 3.0
60-69 0.0 0.0 0.0 0.0 0.0 0.0 0.2 0.0 0.0 0.0
70 or more 0.0 0,0 9.0 0 0,0 0,0 0,0 0,0 0,0 0.0

- 100.0 99.9 00, 00.0 IO0,0 To0.0 553 TYo00.0 Y00.0 993

(210) (533) (24 (34)  (32) (109) (709) (12) (46)  (59)

;2'9 ’ .
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Appendix Table 2 (contlnhed) ’

variable . . Source of financial aid?
CETA BEOG SEOG EDLO SCHOL SSEB VAEB NCSIG WRKST VOCR NOKE

College-transfer'

Sex N ! ! ' R 4
Male 33.0 33 .4 36.8 37.1 45.7 35.7 75.8 35.9 23.8 19.3 41 .4
s Female , 67,0 66,6 63,2 62,9 54,3 64,3 _24.2 64,1 76,2 80,7 58,6
Total ~ 100.0 100. i00.0 100.0 100.0 100.0 100.0 100.0 100.0 100.0 100.0

(6) (235 12) (12) (80) (76)  (197) 15 (46)  (8) (894)

General education

%e h} 0.0 30.7 0.0 0.0 0.0 74 .6 75.4 0.0 47.3 35.2 14.5
Fénale 100,0 69.3 100,0 0,0 100,0 25.4 24 6 00,0 52 7 64 8 85,5
Total foo.0 To00.0 100.0 0.0 100.0 100.0 1060.0 IO .0 Too 0 T00.0 100.0
(1) (49) (3) (0) (1) (9) (78) (1) (8) (2) (l64)
Special credit - '

s . Male 69.0 32.9 0.0 0.0 5. 3.4 48 .3 0.0 797 0.0 31.5
Female 31.0 67.1 100,0 100.,0 74,7 96,6 53 7 100,0- 20,3 0,0 68 8
Total 100.0 100.0 100. 0 100.0 100.0 100.0 100.0 100.0 106.0 0.0 100.0
b (8) (15) (2) 3) 3) (7) (14) (1) 2) (0) (416)

\ ’ ‘ - . Technical
Male 15.5 19.9 30.5 37.86 21.8 29.0 87.0 26.2 27.1 59 .7 33.2
Female 84 .5 80,1 69.5 62 .4 78 .2 71,0 , 13,0 73.8 72.9 40.3 66 .8

Total’ foo.o 1000 100.0 100.0 1l00.0 100.0 100.0 100.0 100.0 00.0 100.0
<\(339) (1603) (80) (179 (225) (369) (18186) (59) (295) (67) (3019)

.

» [ Vocational ’
) Male - 41,1 36.7 59.7 30.0 32.4 55.1 96.5 60.4 67.4 72,9 60.1
) Female 56 9 63,3 40,3 _70,0 67,6 44,9 3.5 39,6 32,6 27,1 39,9
Total ' Too.0 Too.0 Too.6 Too.0 100.0 Too.o Too.o Too.o Too.o 100.0 160.0

' (208) (534) (24) (35) (32) (on (711 (12) (48) (59) (987)

EIKTC | 2',‘ ~o
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Appendix Table 2 (continued) ~
Variabl - Source of financial aid®
N {‘\ TA __ BEOG__ SEOG D S SSEB  VAEB NCSIG S VOCR _ NO
< <
, ¢ v College-transfer )
~ Race: *
Black 34.1 496 40.6 24, 9.8 8.8 12,5 53.0 29.4 0.0 8.3
Am . Indian 22.5 0.3 0.0 -0, 0.0 0.0 z.4 0.0 0.0 0.0 0.2
White 434 490 594 760 831 9.4 844 364 690 100.0 89.0
As ian 0.0 0.8 0.0 0.0 57 -00,0.3 1l06. 16 _.0.0 1.0
Vther 0,0 0,4 0,00 0,0 1.4 0,7 1,4 0,0 0,0 0,0 1,5
Total 100.0 100.1 100.0 100.0 100.0 95.9 100.0 100.0 100.0 100.0 100.0
(6) (234) (12), (12) (80) (76) (194) (15 (44),/ (6) (892)
General education ' .
Black 0.0 67.2 291 0.0 o.ol‘ 0.0 24.8 0.0 33.2 "100.0 8.2
Am . Indian 0.0 1.6 0.0 0.0 0.0 4.3 0.6 0.0 0.0 .0.0 0.9
White 1000 31.2 70.9 0.0 100.0 95.7 7237 100.0 66,8( 20,0 90 .2
Asian 00 0.0 0.0 0.0 0.0 0.0 0.0 0.0 0.0 0.0 0.7
Other 0,0 0,0 0,0 0.9 1) 0,0 2.4 0,0 0,0 0,0 0.0
Total - ~T100.0 Too.0 Too.o 0.0 'Too.o0 Y00.0 To0.I Yoo.0 Too.0 Too.0 T1oo0.0
Q) -~ (49) (3) (0) m @ 79 (1) (8) (2) (164)
Special credit
Black « 0.0 399 0.0 0.0 0.0 0.0 155 0.0 0.0 0.0- 9.9
Am. Indian 0.0 0.0 0.0 0.0 0.0 0.0 0.0 08'0 0.0 0.0 0.9
White 100.0 52,0 100.0 100.0 80. 84.4 84.5 100.0 100.0 0.0 B8.3
Asian 0.0 0.0 0.0 0.0 .19 0.0 0.0 0.0. 0.0 0.0 0.4
Other 0,0 8,1 0.0 0 ¥ 0 156 0,0 0,0 0,0 0,0 0.4
Total Too.0.100.0 100.6 100.0 100.0 100.0 100.0 M00.0 Too0.0 0.0 999
: n (15) (2) 3) 3) n 14) - (D (2) 0) (412)
N
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Appendix Tabld 2 (continued .
Variable Source of financial'aid®
FTA _BEOG __SEOG __EDLO SCHOL _ SSEB _VAEB NCSIG iﬁﬂ' —_VOCR_ EE
Technical
Race (contd.)" - .
Black 31.6¢6 54.4 _46.2 8.3 7.9 30.0 22.3 18 % 32,9 248 13.9
Am. Indian 11.1 2.8 3.2 2.3 1.0 1.5 2.2 4.7 1.0 6.0 1.0
White 565 42.2 491 878 884 67.7 744 73.5 633 684 B4.0
Asian Ko.o 0.5 0.0 0.0 1.2 0.0 0.0 2.5 1.7 0.0 0.5
Other 0,8 0,2 1.4 1.6 1,5 0,7 1,1 1,2 . 0,8 0 0,6
Total foo'0 100.1 99.9 Too.o Too.0o 99.9 Too.o Too.I Too.o Too.0 Yoo%
. (340) (1599) (80) (180) (227) (368) (1800) (60) (295) - (68) (2996)
. ) Yoeat ional ' ‘
Black 568 602 58.9 358 157 €10 29.1 641 40.0 31.2 163
A - Indian 1.5 3.4 134 0.0 0.0 1.5 0.8 0.0 0.0 5.2 1.0
White ' 409 353 27.7 64.2 B4.3 618 696 359 600 63.6 820
Asian ‘0.6 0.6 0.0 0.0 0.0 0.0 0.0 g,o 0.0 .0¢0 0.3
Other 0,3 0,6 _-0,0 0,0 0,0 5.7 0,5 0 0,0 0,0 0,5
_ Total Too.1 100.1 1oo.0 Too.o 1o0o.0 1oo.0 1oo.0 Too.0 Y60.0 T00.0 T00.Y
¢ (205) (526) (24) (32) (32) (106) (704) (10) (43) (58)’ (981)
. * College-transfer -
Marital status: D
Single , 1000 73.8 813 652 835 Joo 324 71.5 538 65.3 57.5
Married y - 0.0 148 9.3 32,1 14.5 0.0 59.1 5.1, 38,0 17.1 356
Widowed 0.0 1.0 0.0 0.0 0.0 0.9 1.2 0.0 - .0.0 0.0 1.3
Separated 0,0 3.1 9.3 2.7 1.4 .0.0 1.0 0.0 1.3 17.7 3.5
Divorced ' 00 _173 0,0 0,0 og 0,0 6,3 _23.4 6.9 0,0 2,1
Total 100.0° loo 0 99.9 1000 1000 Too.o Too.0 To0.0 Too.0 T06.1 T00.0
(6) (236) (12) 12) (80) (76) (196) (15) (46) (9) (8986)
J ‘ 21 I
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. Appendix Table 2 {continued) . '
- = ' AEE— Y : < "
’ R Variable . Source of financial aid* .
. - A__BEOG 0G__EDLO S3EB _VAEB  NCSIG WRKST _VOCR _ NONE | .
. ) . . . . Generil education :
+ Marital status Y
ntd ) ° \ » N
. Siogle 100¢£0 64 .0 14 9 0.0 8.0 100.0 17 3 100.0 69.0¢ 64 8 28.3 -
- .Marrte 0 20 5 00 , 0.0 '100.0 0.0 . 77.6 0.0 00 3522 49 7™
Wigdowed 0 v 00 0.0. 0.0 , 0.0 8.0 0.0 0.0 0.0 9.3 )
o ' Peparated 0 ,10.1 85.1 Q.0 0.0. ‘00 4.3 0.0 18.8 0.0 5.8
- TDivorced 0,0 4.4 0,0 £0.,0 og 03" "¥L8 0.0 122 0,0 7,0 .,
. ™ 00.0 'Too.T I60.0 0.0 00.0 ‘To0"0 IO%O‘. Too. 0 00.0 00.0 ;00.1
! (1) - (49) (3) (0) (1’ (9) (™). ~ (1) (8 (2) (164)
L .+ Special credit " '
o’ 2 4 71 9 43.5 100.0 . 44, 0.0 0.0 ., 0.0 30.2
i 2.2 18 -00 00 ) 0.0 0.0 0.0 56.9
’ ) 0.0 0.0 0.0 0.0 0.0 ,0.0, 0.0 2.3
/ . Separated 00 2.3 3% 5 00 0.0 20.3 0.0 1.6 d
Divorced > 4 24 .0 0,0 0.0 0,0 79,7 ._0,0 - 9.0 .
Total 100 d 100.0 100.0 T100.0- .0 -10Q.0 0.0 Too.0
. v, v (8) (15 2) ,0Q) 1) < (2)  ,.(0) (415) .
) . T ; Technical
- . Single 43,0 66 .9 64 6 39 5 61.2 2 -60 4 49,7 53.8
! Married’ 29 8 16 9 - 19,0, 46.1 9.2 28 3‘3148 38,4
- Widowed 21 0.9 3.8 1.8 5.3 1.0 .- 4.3 1.4 .
Separated . 7.7 73 .80 5.7 6,1 5,7 6.8 2.9
. «Divorced 17,5 8.Q 4.6 6.9 % 6 7.5 3,7
L~ - Torad~ 100.T 100 0 .100.0 Too 0 Too.1 . 9—..!00 5 Too.1 Y00 2 A
- ” . ot (341) (1601), (81) (1§79) (226) (371) (60) (297) (68) (3015)
« ' . = . .
\ . R . // . » -
- - - .t \ :.; -
o S Y R ~
s ) . . . . Y
9 EMC b . 2', (97 ’
T WA e povidea vy ic | v . ’ . -
.l . ..




w
ERIC

Aruitoxt provided by Eic:

]
.- .
. . ’

Apperﬁ Table 2, (g:ontlnuea)

o

N .

s

Source of iinanc-inl' aigd®

variable ! Ld
CETA BEOG SE(UB EDLO SCHCL SSEB VAEB NCSIG WRKST VOCR NONE
Vocational ‘ /
Marital status .
(cpntd )’ .
Single 53.0 67.9, 42,1 42 .7 49 .4 98.0 19.3 82.5 60 8 43 1 41.3
Married 26,5 20.5 44 5 35.8 35 2 1.7 740 - 0.0 31.0 22.5 48 .2
wigowed 2.8 2.2 .0 0.0 0.0 0 M ) IR Y] 0.0 0.0 0.4 1,2
Separated 7.3 4.2 48 12.9 10 +0.4 2.6 0.0 0.0 17 0 3.9
Divorced 10,4 5.3 8,7 9.6 14 4 0.0 3,1 17 8,2 17,0 55
Total 00 0o fp0.1 100.1 foo.0 f00.0 100.1 .1o0.0 "To I60.0 100.0 100
" ) (207) (533) (24Q’ - (39%) (32) (1Q7) (710) . (1 (46) (59) (987)
r College’-tnnsfer
Student's ,
education’ N
Less thao 7th 0.0 0.0 00 0.0 0.0 0.0 0.0 0.0 0.0 0.0 0.0
grade )
7th-8th 00 0. 0.0 00 0.0 0.0 0.0 0.0 0.0 0.0 0.2
9th-11th 00 1.5 0.0 0.0 00 0.0 0.0 9.1 00 10.1 2.1
High schgol .78 3 31.5 58 9 82 .9 27.8 26.0 29 .2 16 .6 41 .6 6.2 34,5
GEL # - 00 4.3. 10.0 0.0 1.3 24 1186 0.0 46 17.7 ' 2.7
‘HS + 1 0.0 28 6 16.1 14 4 33.4 28.9 22.2 11.0 / 18.5 53,0' 23.2
RS + 2-3 yr 21.7 32 4 15.0 2.7 27.1 - 40.7 33.9 63.5 32.8 13 0 27,1
«College 00 0.9 0.0 . 0.0 4.7 2.1 2.7 0.0 2.5 0.0 6.7
Graduate work 0,0 0,8 0,0 0,0 5,7 0,0 0.4 0,0 (-] 0,0 3.6
Total I60.0 Too o T00.0 Too.0 foo.0 Too.1 Too o Too 2 To0.0 100.0 [00,[
(6) (230) (11 (12 (80) ¢78) (191) (14) (44) (9) (887)
. General education . ¥
Less than 7th 0 0. 0.0 0.0 0.0 0.0 [ 0.0 0.0 0.0 0.0 0.0
grade ’ ) ‘
7th-8th 0.0 © 0,0 0.0 0.0 00 0.0 0.0 00 0.0 0.0 1.4
9th-11¢th 0.0 o'fo 00 00 0.0 00 2.4 0.0 o0 0.0 0.0
(,li ”
” . (’ -
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Appendix Table 2

(continued)

Variable

E

Source of flnanblnl atdt

" Student's edu-

cation (contd,)

Righ séheol 36 7
GED 12 5
HS. + 1 yr 22.0
HS « 2-3 yr 21.1
College 2.5
Gratduate work 0,7
Total 100.0
(334)

“« S
less tban 7th 0.

0

grade
7th-8th 1.9
gth-11th 12 .4
High scébool ™ 43.2
GED 18 7
HS -+ ) yr . 17.0
HS » 2-3 yr 6 7
Ahollege 2.5
Graduate work . 0.6
Total | T60.0
(199)

]

T

-

T

-

N -
O O
DR O

o
s

33,9

(1541)

o
=

.
— M

OCPWIWWLO
O~ LI N®

cj
Qe

'(812)

4

9
343 204 241 S11 391
142 9 0 23 24 143
212 21.3 192 183 14.6
28.3 - 442 46.8 233 251
9.0 2.6 5.1 2.5 3.7
0,6 0,9 0 0.7
I62 y Too.1 Yoo.0o Too.I Y60.0
(176) (222) (360) (1768)
.Yocational
,0.0 0.0 0.0 0.0 0.0
P Q.0 0.0 0.0 '2.% 1.5
0.0 0.0 0.0 1.8 7.9
66.3 37.7 77.9 53,0 48,2
136 127 9's 101 223
17.8 15,6 4.2 1€.8 6.0
2.4 287 8.4 161 12.4
8.0 3.1 ) 0.0 1.8
0 2 0,0 0 0,3
I%p.I 51.5 Too.o Yoo.1 Tob.1
23) (33) (28) (106) (83%0)
~
62’:% Zu(l P

2

5
0
- 25

42
0

COoOMND

0
100.0
(54).

o
o

NN
05800
OO0 0O0OMMOO

o
~QOO0O OO
o

o
~

34 0 42 4 391
6.4 220 4.5
203 172 20.2
344 132 28,5
1.8 0.9 5.9
0,7 0,0 1,2
o1 Yoo.1 Too.T.
(290) (6% (2967)
0.0 7.9 0.8
0.0 3.2 1.6
0.9 34.8 8.4
60.0 J30.4 326
14 103 ,98
17 6 7.2 ' 9.4
6.2 5.8 10.3
0. o 0.4/ -5.3
0,0/ 1 7
Too. I Ioo
{45) (954)

ETA BEOG oG EDLC__SCHOL SSEB VAEB NCSIC WRKST VOCR NONE

981
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Appendlx Table

2 (cont xnued)':

hY

[y '

Variable

- Source of financial aid®

.

CETA___BEOG __ _SEOG___EDLO SCHOL SSEB___VAEB _NCSIC WRKST __VOCR __ NONE
. -
* . " College-transfer

Primary incowme , . -t : R '
Under $2,000 24 4 226 240 286 104 197 4.0 85 142 0.0 4.0
$ 2,000-2,999 0.0 137 198 266 157 135 20- 233 153 0.0° 5.6
$ 3,000-3,999 0.0 6 9. 00 0.0 8 5 16,9 8.6 , 89 5.8 co 37
$ 4,000-4,999 00 10.1 8.§ 00 56 143 7.4 18.5 8.3 8 4 20
$ 5,000-5,999 498 7.5 0.0 0.0 2.3 9438 7.6 0. 00 0.0 33
$ 6,000-6,999 ' 0.0 8.3 274 00 30 1.7 . 4.3 2.4 45 18.3 32
$ 7,008-7,999 L 00O 3.9 0.0 91 1.4 3.5 7.8 '¥4 1.8 0.0 4.3
$ 8,000-9,999 00 8.2 0d .00 7.1 00 9.6 53 2.0 7.7 5.8
$10,000-11,999 13 0 75 5.2 29 2.6 8.6 87 30.7 118 570 5.4
$12,000-14,999 12 7 52 14.9 0.0 111 3.8° 10.8 0.0 75 0o 9.4
$15,000-19,999 0.0 22 00 00 8.6 24 139 00 39 0.0 15.8
$20,000~24 ,999 0.0 20 00 0.0 9.7 0.0 43+ o0 , 8.1 8.6 16.0
$25,000 or-* 0.0 20 0.0 338 140 6.3 11,0 0.0 16.8 0.0 21.4
over . . .
,{:rents not 00 0.0 0 0.0 0 0,0 0.0 0.0 .0 0.0 0.1

iving
Total 99°8 100.1 100.0 100.0 1l00.0 fe0.1 1lo00.0, 100.0 100.1 100.0 T00.0
(5) (217 (1 a1 (75) (71) (188) (12), (41 (7) (828)
General @ducation o
Under $2,000 - 0.0 344 100.0 0.0 0.0 273 40 1000 377 00 33
$ ?7,000-2,999 0.0 199 0.0 0.0 0.0 429 32 00 2178 00 3.7
$ 3,0800-3,999 0.0 21 0'0 0.0 0.0 4.7 09 0.0 ,0.0 00 2.2
-% 4, 000-4,999 100 D 43° 00 0.0 00 00 39 00 0.0 " O 09
$ 5,000-5, 999 00 6.9 00 00 0.0 96 27N\ 00 49 00 2.3
; . ) ‘
. ! o

L81
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Appendix Table 2 (continoued)
- R L]
* Yariable . Source of financial aidh
“FTA BEOG  SEOGC  EDLO_ SCHOL _ SSEB__ VAEB NCSIC WRKST ~ VOCR_ NONE
primary income
+ (contd,)
$ 6,000-6,999 00 0 8 0.0 00 00 00 14.2 0.0 00 0.0 40
$ 7,000-7,999 0.0 96 00 0.0 0.0 155 4.3 00 00 352 2.8
$ 8,000-9,999 0.0 60 o6 00 00 0.0 2.8 0.0 180 0.0 ‘5 6
$10,000-11,998 0.0 7.8 0.0 0.0 00 0.0 14,7 0.0 00 0.0 6.7
$12,000-14,999- 0 O 6.5 0.0 0.0 0.0 0.0 21,5 0.0 7.3 648 15,5
$15,000-19,999 0.0 0.0 00 ] 00 0.0 8.3 0.0 8.6 0.0 21.7
$20,000-24,999 0.0 16 00 og 0.0 0.0 10.5 0.0 6.0. 0,0 12.4
$25,000 or 00 ao,o 0.0 ] 100 © 0.0 9.0 0.0 00 00 188
over M -
Parents not 0.0 00 0.0 0.0 0.0 0.0 0.0 0.0 0.0 0.0 0.0
- living .
Total 100,0 99.9 100.0 0.0 1oo.0 1lop.o 1o0.0 100.0 100.1 1000 98.8
() (45) (3 (0) 9/‘?9) (17 (1) (8) (2) (157
- Special credit ~
Under $2,000 54 652 43.5 N o el 5.3 100.0 795; 00 1.4
$ 2,000-2,999 2.7 58 565 34 0.0 ' 20,3 3.4 0.0 20, 0.0 0.4
$ 3,000-3,999. 222 0.0 0.0 0.0 0.0 0.0 13.0 0.0 0.0 "00 1.4
$ 4,000-4,999 07 1.8 0.0 00 0.0 00 14 6 00 0.0 0.0 0 8
$ 5,000-5,999 0.0 7.0 0.0 0.0 00 0.0 I'.3 00 0.0 0.0 1.9
.$ 6,000-6,999 00 8 1 0.0 00 0.0 3.9 0.0 0.0 00 -0.0 2.7
¢ 7,000-7,999 0.0 0.0 0.0 00 00. 0.0 7.8 0.0 0.0 00 3.6
$ 8,000~9,999 0.0 .46 0.0 0.0 0.0 00 °8.8 00 00 0.0 8.3
. $10,000-11,999 0 © 1.8 00 00 0.0 0.0 24.86 0-0 00 0.0 72
%12,000-14,999 0.0 58 00 00 194 00 13,6 0.0 00 0.0 15.2
. . .
21w




. \ Variable - ‘ ‘ 3ource of financial aid? ‘
| - CETA BEOG SEQG EDLO SCHOL SSEB VAEB NCSIC WRKST VOCR NONE
| i h s ! . . .
| Zx:nnry income
| (contd.) * .
| ¢ $l5m0-19,999 69.0 00 00 00 0.0 0.0 0.0 0.0 00 0.0 15 4
1 ' $20,000-24,999 00 00 0.0 00 0.0 0.0 0.0 00 00 00 15,9 .
| . $25,000 or 00 00 00 96 .6 74 .7 67.8 7.8 0.0° 0.0 00 26 0
| over ’ . .
Parents not 00 0.0 00 0.0 00 0.0 0.0 p.0 00 00 0.0
living _ : .
Total loo 0 1001 100 0 100.0 100.0 100.1 100 2 100.0 100.0 - 00 100 2
- (8) (15) (2) (3) (3) (7N (14) 1) ‘(2) (0) (399)
| ’ . -
| . : - Technical N
| . ‘Under $2,000 122 296 471 158 220 247 16 263 289 20.2 . 4.9
> $ 2,000-2,999 1378 11 9 7.7 4.8 6 9 16.5 1.8 16 7 8 0 6.3 2.8
$ 3,000-3,999 78 277 5.8 4 1 6.1 10 7 2.9 8 8 6.1 4.9 3.7
$ 4.000-4,999* ) 8 6 7.9 *~q 8 7.0 9.9 8.5 2.7 25 3.5 3.4 26
$ 5,000-5,999 9 3 7 6 9 5 2 5 2 8 5.0 5 2 10.6 ° 4.1 6 6 3,6
»% 6,000-6,999 «3 5 6 6 6.4 32 6 *4,2 - 4.8 g.2 6 7 20 4. 4
$ 7,000-7,999 13.9 6 0 2.4 2.3 03 2.6 55 0.0 4 7 6.4 3.8
¢ 8,000-9,999 6 9 6 8 - 3.3 8.2 , 51 ‘3 4 8.1 .0 8 10 5 18 7 9 0
510,000-11,999 6 7 4 7 1.5 9 6 7.6 5 2 12.5 £.6 9 2 B 7 8.9
512_000-14,999 3-0 6 7 36 _211 1572 8 0 15 2 3 5 4 3 12 7 13.1
515_000-19,99’9 2 4 ‘2 5 13 10 4 11 0 4 8 18 4 0.0 6 4 2.9 14 7
€20,000-24,999 03 0 8 3.6 6.3 6.6 2.7 12.5 5.6 3.8 3.7 12.2
. . S
| .
| ‘ ‘ )
| LY ) ’ Y
- - . ®
o Pl ¥ ©
EMC L . ~ - \
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Variable - . Source #f financial nid’\ ~— *
, ¢ CETA  BEOG SEOG _ ED SPHOL _ SSEB _ VAEB “NCSIC _WRKST __VOCR___NORE
T k3 T L
Primary 1iné®me Yo ‘
‘' Acomtd,) s L
$25,000 or. 1 7 1.2 30 50 4.9 3.2 6 7 9.2 3.7 3.7 16,1
over Y . :
Parents not 0.0 0.1 0.0 0.0 10sp 0.5 0.0 1.3 0.0 0.0 0.3
5 living . .
Total . 100.1 100.1 100.0 100.1 10q.0 100.0 99.9 1I00.1 95.9 Yoo 2 Yoo.1
(311) {1443) (77)  (167) (212) (336) (1747) (53) . (265) (62) (28159)
Yocational .
Under $2,000 41.3 7.5 20,0 20 4.8 31.5 5.5 154 248 33,2 9.2
$ 2,000-2,999 12 .2 d9.1 9.7 3.3 16 .4 122 4.0 0.0 3.3 6.8 3.2
$ 3,000-3r999 7 2 9.6 5.7 9.6 3.5 11.9 2.9 206 1l1.6 3.6 3.3
$ 4,000-4,999 5.8 7.8 10.6 8.2 0.0 3.3 4.6 19,1 3.6 0.0 3.8
$ 5,0d0-5,999 5.4 7.1 0.0 14.9 15.4 10,1 7.4 11.0 3.1 2.6 .3.5
$ 6,000-6,999 10.2 5 4 6.7 0.0 1.1 1.2 5.6 0.0 2.0 2.7 2.8
$ 7,000-7,999 2.6 6.8 14.6 0.0 0.0 0.9 46- 0.0 156 0.0 5.0
$ 8,000-9,999 6 6 8.0 131.1 6.7 6.6 6.2 11.0 9.2 2.4 0.7 9.6
$10,000-11,999 1.6 3.8 1.7 1.6 4.5 5.9 14.6 6.3 1.9 8.0 9.5
$12,000-14,999 3.8 1.4 0.0 5.4 .41.1 6.7 13.5 18.4 24 4 8.6 148
$15,000-19,999 0.7 1.6 0.0 10.3 4.4 6.7 17.3 0.0 .3 148 158
$20,000~24,999 0.0 0.0 0.0 8.0 0.0 0.0 48 0.0 !,9 5.4 8.1
$25,000 or 2.5 1.5 , 0.0 4.2 2.4 0.0 4.1 0.0 .0 3.8 11.2 .
over ( . - '
Parents not 0.0 03 "o0.q 0.0 0.0 3.5 0.2 0.0 0.0 0.0 0.3
living N c
Total . 55,3’ 99.9 100.1 '100.2 100.2 100.1 1oo.I Yo0.0 99.5 Too.2 Too.1
{179) (481) (21) (31)  “(30) (91) (674) (10) 7 (41) (49) (882)

. K
Appendix Table 2 (continued) ~
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Appendix Table 2 (continued) . , S
Variable Source of financial aid®
$ o CETA BEOG SE0C EBLo  SCHOL 3SEB VAEE NUGSIC ER‘KS! VOCR NONE

College-trinsfer ’

Occupation head- »

of ~household: >

White collar 25.3 55.1 70.5 73.1 52 .2 49 2 55.0 0.0 61.0
* Blue collar 74 .4 33.3 4.0 15.9 25.9 .16.9 28.9 100.0 24 8

( Unskilled - 0.0 11.7 5.5 3.6 20.5 30 2 10.1 0.0 10.2
. Farm 0,0 0,0 0,8 7.5 1,.4. 6.0 0,0 3,9

Total Y00.0 ° 100.1 00.0 Too.T Too.o §§§ 160.0 106.0 .

(3), (9) (64) (46) (114) (12) (33) (3) 2694) '
N ! . .
. ‘ General education

, White collar 100.0 34.2 56 .0 0.0 100.0-: 53.9 56.5 0.0 73.9 0.0 57.1

Blue collar 0.0 23.6 29.1 - 0.0 0.0 -73.1. 23.0 ‘0.0 26.1 100.,0 28.3

, Usskilled 0.0. 34.6 0.0 0.0 0.0 0.0 15.2 0.0 0.0 0.0 9.8

Farm 0,0 7,5 149 0,0 0,0 0,0 L] IQ0,0 0.0 0,0 4.8
Total. Too.o §§ 9 100.0 0.0 100.0 00.0 T00.0 00.0 JT00.0 Yoo.0 Y00.0.

. (1) (33) (3) (0) (1) (5) (54) (1) (%) (1) (132)

Special credit .
White collar 92.3 20.1 56.5 éE.G Too. 8 90.9 .50.% 0.0 100.0 0.0 76.4
Blz‘gcolllr 5.3 .38 7 0.0 3. 0.0 9.1 36.6 .0.0 0.0 0.0 16.8
Unékilled 24 37.6 0.0 0. 0.0 0.0 12,9 0.0 0.0 0.0 5.6
Farm 0,0 3,6 43,5 0, 0,0 0,0 0,0 100,00 “p.0 0,0 1.2
. . fooo Too.0 1oo.0o Too.0 Too.o Too.o Yoo o ¥oo.0 Too0.0 o Too.o
£ (5) (8) (2) (&<))] (2) (4) (11) (1) (1) (0) (337)
. N 7 - - ‘ )
¢ . -
. . -
) , ' 2
O [ ] ’ i

ERIC ' x 2. ‘
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Appendix Tablg

2

(cont inued)

.

Variable

Source of financial aigh
A BEOG SEOG ED SCHO

SSEB

VAEB

SIC

WRKST _ VOCR

CGccupation
H-o-H (contd )
White collar
Blue collar
Unskilled
Farm
Total

White collar
Blue collar
Unskilled
Farm

Total

27 9
45 2 37.3
20.1 23.1

6.8 7.5
106.0 39.9
(172) (1004)

32.0

17.2
40.3
34 9

18.2
33.9
39.2
7.6 8,7

160.0 100.0

(104)  (311)

38 7
9.9
38.0
13,4

Too o
*(53)

993
(9

v
.

Technical

51.3
26 .7
20,1 18,1
38 39
100.0 . 160.0
(166) (225)

37.1
22.0
39.4
1.5
100.0
(128)

4872
27.9

Vocat ional
39.9 37.2 47.1
30.8 52.9 20.9
21.3 4.3 15.9

34.2
39.7
22,2

4,0

457
21.8
27.8

4.7

40 1
34.6
18 2

7.1

37 4
30.2
11.3
21,1

49 .6
32.2
15.0
3,3

(1281)

10 .4
69 .7
15.9

4.0

37)

7.1
51.1

418

0,0

8.0 5.5 16,1
foo 0 " 799.9

100.0
(22) (24) (38)

100.0 1la0.0

(449)

)]

(192)

55.6
251
12,7

28.8
43.1
26.2

(42) (2298)

36.9
45.0
13.1

(100) (38)

(720)

8CETA - Combrehensive Employxent and Traioing Act; BEOGC =

Grant, SEOG - Supplemental Educhtional Opportunity Grant:
sgholarship, SSEB = social security educational benefits:
educational benefits; NCSIC = North Carolina Student Incentive Grant:
= Vocational Rehabilitation; NONE = not receiving aid,

VOCR

vies

WRKST =

Basic Educational Opportunity
= educational loan;
Veterans Adeinistration
work-study;

SCHOL -

\
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Appendix Table

3.

We ighted percentage distribution of curriculum students enrolled

in the North Carolina Community College System,
of financial aid received as related to program,

1979,
age,

by amount
sex, race,

marpital status, student®s education, prigary income, and occupa-
t on head-of-household

/

Amount of financial aid, 1978-79 school year, $

_ Less ’ 3000
Variable than 200- 400- 700~ 1000- Y500- 2000- or
None ﬁ7[200 77399 699 999 1499 1999 2999 more

~ College-transfer ’

Agﬁ, yr: 4 -
22 or less 56 .4 64 .8 69.6 48 .5 59 .4 62 .3 34.7 45.5 29.}
23—29 ~1v .3 27 .4 17.9 27.0 18 .4 IQ,B ., 51.6 21.6 45.8
30-39 15.3 2.0 3.5 18.7 18.9 18 .4 7.5 20.1 10.2
40-49 7.4 0.0 . 8.9 5.8 0.7 0.0 4.9 9.8 14.9
50-59 2.1 58 0.0 0.0 2.5 0.0 1.3 3.1 0.0
60-69° ~ 1.4 0.0 0.0 0.0 0.0 0.0 0.0 0.0 0.0
70 or more 0,0 00 0,0 0,0 0,0 0.0 0.0 0,0 0,0
Total 99.9 100 O 99.9 1Q0.0 99 9 100.0 100.0 100.1 100.0
(905) (41) (85)  (67) (105  (60)  (40)  (S1) 17
General education

22 or less 25.0 24 4 26 .8 21.9 64.5 23,3 12.0 5.4 20.5
23-29 . 22.8 192 607 588 31.2-14.1 23.1 33.6 32.2
30-39 , 29.0- 56 .4 4.9 19 .4 4.4 62 .6 32.9 157 30.9
40-49 16.0 0.0 7.6 0.0 gf,o 0.0 32,1 17.9 8.4
50~59 0.4 0.0 0.0 0.0 .Q 0.0 0.0 4.5‘ 7.9
60-69 “ 6.8 _ 0.0 0.0 0.0 0.0 + 0.0 0.0 22.9 0.0
70 or more 0.0 0.0 0.0 0.0 0.0 0.0 0.0 0.0 0.0
Total - 100.0 1000 T00.0 Too I 7Y0o0.1 100.5 100.1 [005 53.5.
(164) (6) (15) (13) (17 (13) (13) ay ., @37

€61

.
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Appendix Table 3 (continued) -
’ N 2 2
. . Amount of financial aid, 1978-79 school year $
Less R t 3000
Wariable ’ than 200~ 400- 700- 1000- 1500- 2000- or
None 200 - 399 699 3999 1499 1999 2999 more
[
Special credx(\\ . o
Age, yr (contgd.) " . ™ ‘
22 or less 21.0 0.0 100.0 )3.8 31.5 505 67.8 95.9 48.4
23-29 . .23.3 2.9 0.0 3.3 45 2 0.0 322 4.1 43.0
30-39 -~ 28 .4 0.0 0.0 8.1- 23.3 2.1 0.0 0.0 8.6
© 40-49 ' 11.7 97.1 0.0 0.0 0.0 4.5, 0.0 0.0 0.0
50-59 °5.4 0.0 0.0 4.8 0.0 0.0 0.0 0.0 0.0
60-69 ) < 8.7 00 0.0 00 0.0 428, 0.0 0.0 0.0
70 or more 1.5 0,0 0,0 0,0 10,0 0,0 0,0 0,0 0,0
Total 100,0 100.0 100.0 100.0 106,0 99.9 100.0 100.0 100.0
. @ - @ ) an o, @ @ (3 }
Fl 's'
N . Technical . N
22 or M¥s 47.4. 53,2 522 470 532 364 330 27.5 11.0
23-29 27.3 20,8 258 32.2 Z63 37N 31.9 350 40.3
30-39 . 17,3 ,18.7 _155 127 135 18.9 27.4 24.4 298
40-49 : 6.4 7.3 4.8 75 6.2 6.3 4.6 9.4 16 0
50-59 < - 1.5 0.0 1.7 0.6 0.8 0.8 26, 2.7 2.6
60-69 : 0.1, 0.0 0.6, 00 ° 0.0 0.1 0.0 1.1 0.4 .
., 70 or more 0,0 0,0 0,0 0,0 0,0 0,0 0,1 0,0 0,0
Total ' . 1000 100 0 100.0 100 0 100.0 100.0 100 0 100.1 100.1
(3125) (297) (399) (417) (713) (438) (313) (448) (882)
yocational
22 or Jess 40.5 52,7 499 498 501 282 326§ 19,1 10.3 S
23-29 ) 26 .7 34,1 320 317 328 43.9 357 37.9 42.8 Y
Q 30-39 17 9 10,3 161 12,1 122% 196 241 258 244
EMC - 40-49 6.9 2.8 2.1 21 4.3 7.2 4.8 12,1 16,1
50-59 6.1 0.2 0.0 4.3 0.4 ~ 1.1 2.9 5.1 6.0

Aruitoxt provided by Eic:



. Appendix }\ble 3 (continued)

Amount of financial aid, 1978-79 school year, $

ERIC

PAratex: providea by enic [l
"

-

o

2L/

' Less 3000
Variable than 200- 400~ 700- 1000~ 1500- 2000~ or
None 200 399 699 999 1499 1999 2999 nore
. r
Age, yr (contd.)" " -

60-69 . 1.5 0.0 0.0 0.0 0.3 0.0 0.0 0.0 0.4

70 or more 0.5 0.0 0,0 0.0 0.0 0.0 0.0 0,0 0,0
Total - 100+ 1 100.1 100.T 100.0 .99.9 }{00.0 100, 100.0 100.0

, (1093) (82) (141) (157) (215) (139) (102) (171) (345)

. . College~-transfer
Sex . .

v Male 42 .8 38 .2 38.0 45.8 22 1 84 8 58 .0 74 .4 72 .8
Female 57,2 61 8 62,0 54 .2 57,9 45,2 42 .0 25,6 27,2

. Total 100.0 io0.0 100.0 100.0 100.0 100.0 100.0 100.0 100.0
(901) (41) (85) (67) (104) (60) (40) 351) (78)

L -~ - N
General education o
. Male 14 .4 21.8 2.2 , 35.2- 24.4 69.3 €63.0 71.7 76.3
Female 85.6 78,2 37,4 64 .8 7%.6 30,7 37,0 28 .3 23,7
Total 100.0 100.0 100.0 100.0 100.0 100.0 100.0 100.0 100.0
(167) (6) (15) (13) (17) (13) (14) (11) (37)
Special credit
Male 31.8 2.9 1000 136 58 .1 0.0 29,00 20.0 35.5
Female 68,2 97,1 0.0 86 .4 41 9 100,0 71,0 80,0 64 .5
Total 100~ 6 100.0 100.0 100.0 1000 100.0 100.0 100.0 100.0
(420) A(2) () (12) (7) 7) (4) (4) (5)
’ Technical .
Male 34 .4 49 .5 35.1 33.5 33.1 52 .8 61 .8 68.1 81.5
Remale < 65,6 50,5 64 9 66 5 66,9 47.2 38,2 31,9 18,5
Total 100.0 100.0 100.0 100.0 100.0 100.0 100.0 100.0 100.0
! (3143) (208) '(396) (420) (721) (441) (314) (493)

(831)

™
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Appendix Table 3 (continued) ) P
- s Amount of financial aid, 1978-79 school year, $
Jess . 3000
variable : than 200- 400- 700- 1000- 1500- 2000- or
. None 200 399 6p9 999 1499 1999 2999 more
- e / ' g
. Voca¥ighal
Sex (contd)): ‘ .
Male . 63.2 68.1 55.9 57.2 .37.1 70.5 72.1 82.9 91.9
_ Female . 36,8 31,9 44 .1 42.8 62,9, 29,5 27,9 17,1 8,1
Total 100.0 100.0 100.0 100.0 100.0 100.0 100.0 100.0 100.0
(1107 (82) (141) (15'9) (214) (138) (103) (172) (343)
. College-transfer
Race - . A
Black 8.3 25.2 25.1 38.3 25.4 38.3 2427 9.7 7.9
American Indian ’ 0.3 0.0 3.4 0.0 0.0 1.1 0.0° 0.0 0.6
White ‘ 90.0 72.9 70.1 59.5 64.6 60.6 70.3 86:1 84 .0.
. Asian ‘?“{ 0.5 ({.0 1.3 2.2 2.0 0.0 0.0 1.7 - 7.5
Other 0,8 9 0,0 0,0 8,0 0,0 55 2,5 Q,O
’ Total ;’ 99 9 100.0 99.9 100.0 100.0 100.0 foo.0 100.0 100.0
A (899) (40) (85) (67) (104) (60) (40) (50) 7N
Ceneral education
Black 8.4 34.3 - 67.8 70.3 78.9 34.1 24 .0 14.6 8.1
American Indian 0.9 0.0 0.0 0.0 4.6 0.0 - 4.4 0.0 0.0
White 90.0 65.7 32.2 29.7 21,%4 659 716 855 873
Asian 0.7, 0.0 0.0 0.0 0.9 0.0 0.0 0.0 0.0
Other - 0.0 0,0 0,0 0,0 0,0 .0,0 0,0 0,0 4.6
Total . 10Q.0 ioo.0 100.0 1p0.0 100.0 100.0 100.0 100.1 100.1
(167) (5) (14)j213) a7 m,,“(13) (13) (10) 37
Q o
N T 1



Appendix Table 3°

(con;inded)

f

*

Variable

-

Amount of ‘financial.aid, '1978-79 school year, $_

1000-
1499

Less .
‘thfo  200%& 400-  700-
200 399 699 999

2000~
2999 &

1300-
1999

3880

or
more

Race (contd,):

‘ Black -
American Indisf .
White
As ian
Other

Total

&
Black
American Indian
White
As ian
Other
Total

Black ™ .

’ American Indian

. White
° Asian
Other

Total
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3.
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36,
0.
63,
0. .

0,1
Too.o Too.0
(208) (396)
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(414) (718

.

Vocational

55.6 455 606 49.1 ,38.8 44.1 36 .2
0.7 2.9 2.0 41708 38 13
43.7 50.7 37.4 44.6 60.3 46.3 72.3
g\gwl 00 00 14 00 08 00
07 _0.9 _00 _09 _0 0 _o0

Too.0 100.0 T100.0 100.1 55.3 o8.0 T00.0
(81) (137) (155) (212) (138) (101) (165)
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Appendix Table 3

(continued)

“Amount of 5ﬁhanclal aid, 1978-79 school year, $
Less - 3000
Variable than 200- 490- - 700- 10’ 1500- 20M§-  or
i None 200 399 . 999 149 1999 2999 mpore
» College-transfer
Marital status:’ v
Single 58 .7 67.9 76 .4 62,2 61 .4 69.0 63.3 49 5 320
Married 34.3 30.5 15.3 26.5 27.9 28.1 25 2 45 5 64,7
Widowed . 1.8 0.0 0.% 0.0 0.0 1.1 1.3 3.8 0.0
Separated 3.5 0.8 0. 6.0 1.3 1.8 0.0 0.9
‘Divorced 2,0 0,8 7.5 5.3 9.4 0,0 10 3 0 2.4
Total 100.0 00.0 100.0 100.0 100.0 100.0 00. 00 100.0
(903) (41) (85) 67) (105) (60) (40) (51) (78)
’ General education .
Sldglo 76 24 .4 . 7 713 32.1° 22,9 10.0 24 .3
Married . 49 .3 % .8 62.3 32,1 11.6 59 1 77.1 85.6 -68.9
Widowed i 9.3 0.0 0.0 *0.0 7.7 0.0 0.0 0.0 5.0
Separated 5.9 .18.8 4.9 23 .2 3.3 0.0 0.0 0.0 0.0
Divorced 7.0 0.0 6.1 0.0 8.8 0.0 4.5 1,8
Total IOO.I IO0,0 To0.1 00.0 . To0.0 100.0 IOO,I 100.0
(167) (8) as - (13), (17) (13) , (14) (11) 37
. -
Special credit N -
Single 29 .8 2.9 100.0 85.2 42 .8 5.5 67.8 95.9 48 4
Married 57.4 97.1 0.0 12.3 - 46 .7 45.2 32.3 4.1 39.9
Widowed 2.2 0.0 0.0 0.0 0.0 3.4 0.0 0.0 0.0
Separsted,’ 1.6 0.0 0.0 0.0 0.0 0.9 0.0 0.0 0.0
Divoreced 8.9 0,0 0.0 2.5 10,8 0,0 0,0 0.0 11.7
Total® §§,§ 100.0 00.0 IO0.0 100.0 100.0 IOO.i 100.0 100.0
(419) (2) W (2 (N (M | (5
-~ f) N ) ‘4\
Tt
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Appendix Table 3 (continued)
A-ount of fin-ncill aid, 1978-79 school year, $
Less 2 000
Variable . than 200- 400- 700- 1000- 1500- 2000- or
None 200 399 699 999 1499 1999 2999 more
Technical )
Marital status (contd.):
Single 53.3 52.4 61.8 56,5 63.1 42 .9 40 .2 34,6 153
Married 38.8 36.9 24 .7 31.2 23.3 48 3 50.2 .56.8 75.2
Widowed 1.4 0.7 6.5 0.5 1.6 0.7 0.1 1.6 1.7
Separated 2.8 4.8 7.0 6.7 4.6 2.7 5.1 3.1 4.7
Divorcoay 3.7 5.2 5.9 5.1 7.5 5.5 4 4 3.9 3.2
Tptal 00.0 100.0 99.9 00.0 100.,1 1100.1 100.0 1:00.0-100.1 .
N (3137) (208) (399) (418) (718) (441) (314) (494) (828)‘
» ) '
¥ Vocational
Single 42 1 64 4 .8 62 .3 56 .9 37.6 41 .3 21.6 16 .2
Married 47 .6 24 .5 38.9 33.1 27.5 491 42 .2 70.5 77.1
Widowe d 0.9 0.0 1.1 0.5 2.7 0.0 - 4.3 0.5 0.7
Separated 4.1 3.7 2.3 1.4 6.6 2.2 6.8 527 2.1
Divorced 53 7.4 3.9 2.7 63 11.2 855 2.2 3,9
Total 100.0 100.0. 100.0 100.0 100.0 1:00.1 100.1 100.0 100.0
* (1106) (82) (140) (159) (213) (139) (103) (171) (342'
<,
\ . SO
- ) | “
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Appendix Table 3 (contipuegd), i .
v Amount of financial aid, 1978-79 school year, $
~ Less 3000
Variable : ) than 200- + 400- 700- 1000- 1500- 2000- or

None 200 399 699 - 999 1499 1999 2999 more

College-transfer

« Student's education:

Less than 7th 0.0 0.0 0.0 0.0 0.0 0.0 0.0 0.0 0.0
7th-8th 0.2 0.Qg 0.0 0.0 0.0 0.0 0.0 0.0 0.0
9th-1¥th ‘1,8 - 0.0 4.9 0.0 0.0 0.0 2.9 0.0 1.3
High school . 34,9 446 29,9 358 22,3 51,1 23,9 36,7 323
GED -+ 2.6 0.9 6.3 3.5 9.6 2.5 7.9 12,9 8.5
HS + 1 yr 1£.22.9 33,0 32.7 20.0 27.9 1l1.t 27,5 31,8 18,9
HS + 2-3 yr 27,4 21.5 25,8 38.0. 40.2 29,4 37,9 16,3 .26.0
College degree 6.4 g.o 0.3 2.7 0.0 6.0 0.0 0.0 8.2
Graduate work 3 0,0 0,0 0,0 0,0 0,0 2.1 4.7
. Total 9§_g Too.0 1000 Yoo.1 Too.o Too.1 Too.o0 ~99.5 Too.1

(896) (39) (85) (64) (103) (56) 39) (51) (78)

. - ' General education

Less than 7th. 0.0 0.0 0.0 0.0 0.0 0.0 0.0 0.0 0.0

Tth-8th 1.4. 0.0 0.0 0.0 0.0 0.0 0.0 0.0 0.0

- ' 9th-11th 0.0 0.0 0.0 0.0 0.0 0.0 © 0,0 0.0 4.9

Righ school 47.0 21.8 26 .3 80.5 40 .5 66 . 8. 29,3 17.3 28.0

GED 5.8 0.0 0.0. 0.0 20.3 7.8 36.8 11,2 13.1

HS + 1 yr 22 .8 66 .0 61, 3.0 13,7 20,2 2.8 2.3 19.4

HS, + 2=3 yr 22.2 12.2 8.3 16.6 25.5 5.3 24 .0 69,1 30.5

College dagree ~ 0,6 0.0 4.3 0.0 0.0 ,0.0 7.1 0.0 4.2

Graduate work 0,1 0,0 0,0 0.0 0,0 0,% 0,0 0,0 0,?

Total » , 99.0 Too.0 T100.0 00. 100.0 o0, 100.0 99,9 00,

¢ . * (165) (6) (15 (13) (14) (13) (14) (11) (37)
Q © e - “ . 2-)"\
EMC - » b e
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Appendix Table 3 (continued) '
Amount of fipancial aid, 1978-79 school year,K $
* " Less 3000
Variabte _ than 200- 400- 700-. 1000- 1500- 2000- or
i P None 200 399 699 999 .1499 1999 2999 more
Special credit .
Less than 7th 00 0.0 0.0 0.0 0.0 0.0 0.0 0.0 0.0
7th-8th 6.1 0.0 0.0 0.0 0.0 0.0 0.0 0.0 0.0
9th-11th 4.5 0.0 0.0 1.9 0.0 0.0 3.3 0.0 26,9
High school 28.4 -~ 97,1 1000 2.5 87.5 43 .2 0.0 15.9 ' 0.0
GED 2.8 0.0 0.0 10.4 0.0 8.9 0.0 0.0 0.0
HS + 1 yr 12.7 2.9 0.0 25,2 2,1 .43.2 63.1 73.1 52 .8
HS + 2-3 yr 23,7 0.0 0.0 50.3 10.5 4.7 3%.6 11.0 20.3
College degree 18.8 0.0 0.0 ‘9,7 0.0 0.0 0.0 0.0 0.0
Graduate work 9.0 0,0 0,0 0,0 0.0 0,0 0.0 0,0 0,0
\\\\Q?tll 100.0 100.0 100.0 100.0 100.1 iO0.0 100.0 .100.0 'IO0.0
(413)° (2) (1 (12 (7 (6) (4) (4) . (%
- ]
. Technical
l4ss than 7th 0.1 0.0 0.7 0.2 0.0 0.0 0.1 0.5 ©
7th-8th - © 0.3 2.9 .8 0.0 0.3 0.4 0.6 0.4 0
9th-11th 0.4 - 1.0 2.0 0.4 0.6 1.0 3.8 0.8 1
High school 39,1 51,0 48 .0 39.6 41.1. 39,2 ) 41 .7 37.5 32
GED 4.5 4.1 9.3 10.5 12,0 10,7 6.3 9.5 17
HS + 1 yr 201 20.3 11.9 16.2 2.2 ' 18,6 14 6 16 .6 16
HS + 2-3 yr 28 .8 18,1 23.6 30.0 21.9 26.6 26 .8 29.5 28
College degree ‘ 5.8 2.4 2.1 2.3 1.7 3.3 58" 4.5 3,
Graduate work 1,1 2 0,7 0,9 0,2 0,3 0,2 0,6 0
Total \‘ 100|O 100, IOO.I 100.1 Too.0 Too.1 99.9 999 Too.1
{3083) (187) (385) (411) (692 (420) (308 (488) (814)
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\’t Appendix Tab'le’ (continued)

of finamcial aid, 1978-79 school yesr, $

LY

Variable 200- 400- 700- 1000- 1500- 2000-
) 399 699 999 1499 1999 2999

+

Student’s edu-
cation (contd,):
Less than 7th

7¢h-8th
9th-11th

High scHool
GED

HS. + 1 yr

HS +.2-3 yr
College degree
Graduate .work
Total

Vocational

-~

[4. Nl
F

Ot dNLmWN
-3
—NO -

Banvo

ng-‘o
IS NS NOoR SN NI N
—

e . ..
OB WHAIwmd ~O
O-dndr~O~O |
OO NN

——
OoOWwr-~ M
OWHLOMNULMOO

©

‘Zl

NN LEDOON &~

© - N

o HONWOHMNO

WWOWNOOOWOO
e N D

olouNONONO

loowwrpooro

4

- N W
owWwowwwm ~O

O JWmONW

.

- N

NO G-~ ON~O
WWRH Do bbb

—
O O W

o
o
o

OO WL

v’

o
(=]
(=]
o
o

:

100.0 1060.0 100.0 Too.1
(75) - (134) (153) (16 5)

College-transfer

Primary ilocome:
Under $2,000
2,000+2,999 -
3,000-3,999
4,000-4,999
%,000-5,999
6,000-6,999
7,000-7,999
8,000-9',999
$10,000-11,999
$12,000-14,999

p—
p—

—
p—

WO WN 00O
N

NADAOINO DN

v

—~aMMW;MOHO
-

Ot d WL W W
LIOD WO IO O~}
N OO N W
ONO®WWaO ™3
OCEaNHIO O W
ONNDOWWOH WU
NN OO
WONONNEDOND
—wmOoOWHO RO D
A~ DOANODODN

P

ERI!

Aruitoxt provided by Eic:




Appendix Table-3 -(cont inued) /

-
- Amoyst of financial aid, 1978-79 school year, $
4 Tess X 3000
variable ! than  200- 400- 700-- 1000- 1500- 2000- or
; None 200 399 699 999 1499 1999 2999 . more .:’\*\‘
Primary -income (contd.): - . . '
$15,000-19,999 15.6 4.0 8.3 7.0 9.9 4.7 9.5 7.8 8.4
‘ * $20,000-24,999" 17.2 JA1,2 2'9 0.8 7.8 1.0 0.0 0.0 4,8{
- X $25,000 or over ’ 21 .2 22.5 °*7. 7 11 4 1.3 16.2 6.8 13 .4 8,4 .
| Parents deceased 0,1 0,0 0 0,0 0.0 0.0 0.0 0,0 0.8
; v Total Too.1 Too.1 100. i ],OO.I -Too.0 100.T1 Too0.1 100 i1 100.0
- ) 1841) (37) (79) (65) (101) (52) (36)  (48) (75)
L ) General education
i ' Under $2,000 3.3 0.0 17.2 31.6 25.4 21 .6 1_7—1 0.0 8.4
| $ 2,000- 2,999 3.8 12 .2 8.1 21.1 14 .3 5.3 0.0 0.0 6.5 °
| @ $°3 000-3,999 . 2.5 0.0 0.0 4.2 0.0 0.0 8.4. 0.0 0.0
° $ 4,000-4,999 1.0 ,0.0 0.0 0.0 2.5 .8 0.0 0.0~ 7.9.
$ 5,000-5,999 2.6 Q.0 0.0 0.0, 12 .8 0.0 ° 0.0/ 3.1 3.6
$ 6,000-6,999 4.0 19.2 54 .7 6.2 0.0 0.0 0.0° 6.1 4.6
$ 7,000-7,999 2.8 12 .2 4.6 0.0 10.5 30.4 10.6 0.0 0.6
$ 8,000-9,999 516 18 .8 0.0 0.0 18.1 0.0 0.0 6.9 3.9
$10,000-11, 998 7.1 0.0 3.5 21.1 0.0 12.9 0.0 31.9 9.4
$12,000-14, 999 15.5 0.0 5.8 3.2 12.6 0..0 46 4 27.4 23.7
$1.5,000- 19 999 20.9 0.0 0.0 4.2 0.0 7.8 22 2 0.0 8.9
- $20, 000-2'4 998 12.0 0.0 0.0, 8.3 4.7 20.2 10.7, 6.7 10.8 .
525}000 or over 18.8 37.6 6.1 0.0 0.0 0.0 0 0 18.0 11.6
Parents deceased 0,0 0,0 0,0 0.0 .,0.0 0,0 0,0 0,0 '
Total , IOO 0 100.0 100.0 99.9 130.0 100.0 IOO TOO 99 .9
(160) (6) - (14)- (11) (15) (13) (13) (11) (37)
. ) . .
. . N
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(continued)

JAppondix Table 3

$
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Appendix Table 3 (continued) . ‘.

X
A . i

> Amount of financial aid, 1978-79 school year, $

P K " Less ) 3000
variable than  200- 400- 7b0- *1000- 1500- 2000-  or
None 2300 - 399 699 999 1499 © 1999 2999 nore

Wrimary income (contd.,): , .
312,000-14,999 12.8 10.7 7.7 14 4 5.5 12.5 14.3 13.8 16 .6
: $15,000-19,999 14.5 "18.9 10,7 6.0 5.7 8.5 10.5 17.4 17.7
— $20,000-24,999 12,1 7.3 3.5 4.1 2,3. 6.7 6.5 12.5% 13.7
$25,000 or over 15.9 0.6 0.9 3.0 1.5 8.3 4.8 5.7 7.6
Parents '‘deceased ' 0.,3. 0,0 0.2 0.0 0,0 0,0 0.5 0,0 0,0
Total IO0.0 IO0.0 IOO.i iO0.0 100.5 iOO.I Too.I Too.l IOQ.I

(2935)  (187) {369) (392) (653) (412) (298) (471) (803

~ f

Under $2,000 9.6 37.0 .28.2 A 30.8 19 4 23 .4 10.2 4 4
$ 2,000-2,999 3.3 9.4 7.0 .3 9.7 5.9 7.7 55 2.0
$\3,000-3,999 3.3 4.9 3.7 6.9 10,7 5.2 1.9 4.9 3.8
y $ 4,000-4,999 3.4 7.3 5.6 8.1 4.5 4.3 7.9 4.5 3.2
¢ 5,000-5,999 3.9 2.8 8.3 9.9 4.3 9.4 9.9 5.8 7.6
- $ 6,000-6,999 2.9 1.4 4.0 5.8 5.5 7.4 1.8 6.0 7.0
$ 7,000-7,999 i 5.2 121 9.3 3.8 5.5 3.4 1.5 6.1 4.1
$ 8,000-9,999 9.5 6.2 3.6 10.0 9.8 9.7 .7.1 9.6 12.6°
$10,000-11,999 9,6; 0.0 16 .0 4.8 9,6 7.8 5.9 8.3 14.5
$12,000-14,999 15.0 15.1 9.1 2.5 2.7 10.3 7.7 11.9 13.9
$15,000-19,999 15.3 3.5 3.7 3.0 5.8 12,9 22.6 17.3 16.1
$20,000-24,999 . 8.0 0.0 0.2 0.0 0.0 2.3 1.5 4.1 6.4
, * $25,000 or over 10.6 0.3 0.5 4.8 1.1 0.4 1.2 5.9 4 4
Parents deceased 0.3 0,0 0,8 - 0,0 0.0 1.7 0,0 0.0 0.0
Total - 100.1 Too0.0 1000 100.0 100.0 106.1 100.1 T100.1 Too.1
- {981) (66) (126) (142) (195 (132) (97) (180) (329
- \\ ’
Q ,
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A;;pendix Table 3

L

(continued)

%

Amount of financial aid,

1978-79 school -year, $

. Leas ] . 3000
Variable . . than  200- 400- 700- 1000- 1500- 2000-  or
None 200 399 699 999 1499 1999 2999 more
Collegg-{rnnsfer
Occupation head-of- - .
household: .
White collar 62.3 52 .8 47.5 73.4 31.2 51.6 55.7 54 .2 50.3
Blue collar 24.1 22,0 28.7 18.4 .35.7 31.4 23.0 29.7 18.1
Unskilled 9.7 22 .2 20.7, 3.6 25.4 9.8 21.3 lg,s 30.5
Farm 3.9 3.0 3.2 §.6 7.7 7,2 0,0 6 1.1
Total 100.0 Too.o Too.1 00.0 100.0 Too.0 T00.0 00.0 -100.0
(701) - (32) (57) (44) (68) ' (36) (25) (30) (42)
General education
White collar 57 .4 84 .9 . .3 .2, 649 85.4 77.7 39.2
Blue collar - 28 .2 15,1 9.6 5.1 49,9 8.6 2.8 22.4° 35.4
Unskilled : 9.7 ‘0.0 34 .5 35,2 21.7 10.7 8.5 0.0 25.4
Farm 4.8 0,0 32,7 7.3 7,2 15,8 3,3 0,0 0,0
Total .IOO.I Too.0 Too.1 59,9 To0.0 00.0 Y00.0 Too.1 160.0
C (135) (4) (10) (11) (11) (9) (9) (6) -(26)
Special credit
White collar 76.7 160.0 0.0 76.0 46.6 97.6 95.4 51.3 .100.0
Blue collar 16 .6 0.0 100.0 7.7 53.4 0.0 0.0 48.7 0.0
Unskilled 5.6, 0.0 0.0 °16.3 0.0 2.4 0.0 0.0 0.0,
Farm 1.1 0.0 0,0 0.0 0,0._o0,0 4.6 0,0 0.9
Total 100.0 00.0 100.0 iO0.0‘ Ioo.o0 Too0.0 Too0.0 fo0.0 00.0 °
(340) (1) (1), @ 4) (4) C)) (3) (3)
._// ).y »
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Appendix Table 3 (continued)

Amount of financial aid,

1978-79 school year, $

Less 3000
Variable ] tHan 200- 400- 700- 1000- 1500- 2000- or
None 200 399 ' 699 999 1499 1999~ 2999 BOre
{ Technical
Occupation head-of-

household (contd.): -
Wbite collar 48 .8 38.7 28,7 36.8 30.2 37.3 3s5.9 35.8 37.9
Blue collar 32.6 34 .2 34,7 40.3 36.5 35.8 34.0 40 . 4 39.9
Unskilled . 15.4 21 .8 32,7 18.6 24 .6 21.9 26 .2 19 .8 17 .4
Farm 3,2 5.2 4.0 4.4 ' 8.6 4.9 3.9 4-0 4.8
Total 100.0 §§.§ 100.1 Too.1 99.9 55.5 100.0 100.0 100.0
(2376) (153) (269) (286) (463) (286) (217) (328) (572)

<4 Vocational .
White collar "35.9 23 .4 25,7 9.2 19 .7 ’19.2 16 .9 6.2 13.3
» Blue co}llar 44 .9 34 4 55.6 35.1 38.2 60.6 56 .9 64 .1 67.0
Unskilled 14.0 32.8 15.1 46 .6 . 31 .4 17.2 16.9 23 .2 16.6
Faram -5.3 9.3 3,7 9 2 10,7 3,1 9.3 6,5 3,2
Total I'OO.T . 95.5 IOO.I To0.I 100.0 100.Y *100.0 100.0 100.1
(794) (61) ‘5) (90) (122) {87) (59) (113) (2032)
/t “
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° Appecdiz Tuble 4 (contioued

T

¢

Resacsa for contiouing sducation® P
Variabls . 08 1r INT ] PAR XoT
o &5 KC__RS R0 BB RO__HS B0 R R0 #S
Higheat grade
. complated’ .
8th or less 2 3.8 9 1.9 7 1.9 3 38 $ 13 6 31 4 3.8 32 s 21 11 0.4 10 11
th-1lth 5 28 1 3.8, 7 2.0 3 3.2 4 332 9 17 8 320 32 1.7 ¢ 2,1 10 0.1 11 0.1
Sigh achool or 3 51 2 8¢ 4 4.4 6 43 7 3.9 9 2.2 8 30 1 8.9 .35 44 11 1.3 10 1.3
GED '
58 - 1-3 yr 4 25 2 39 7 1.9 S 213 7 2.3 9 08 8 1.3 1 47 6 232 10 0.6 11 0.8
Collage gradu- 3 38 6 2.1 2 3.8 4 28 7 1.4 11 0.4 8 13 1 8.2 s 2.3 9 0.7 10 0.8
aste or sore ’ .
’ Primary income Y .

Onder $5,000 _ 2 41 4 3.5 8 3,0 3 40 9 1.8 7.3.0 s 3.5.1 513 6 3.2 11 0,8 10 ‘_d
$ 5,000-9,999 3 3.8 2 3.4 6 3.3 S 3.8 4 3.8 9 1.3 8 1.6 ¥ 4.4 7 21 11t 0.6 0 0.8
$10,000-14,99 3 312 3 9.4 S 2.4 4 3.8 6 23 9-1.3 8 1.4 4.6 7 2.0 10 0.7 11 0.7
$15,000 of more s 47 3 5.0 32 5.0 4 49 7 3.4 10 1.4 8 2.4 1 9.4 € 4.5 1.7 11 1.0

. Parents deceesed 7 0.0 6 0.0 11 0.0 7\2 0.0 1 _0.1 8 0.0 3 0.0 4 00 5 0.0 ® 0.0 10. 0.0

: s

Occupat ioa basd- ¢ -
of —-housebold: :
¥hits collar 3 48 2 49 ¢ 4.4 S 4.3 7 3.8 9 1.4 8 2.3 1 8.1 6 3.8 10 1.3 1. 1.0
Blae collar s 3.8 2 35,1 6 2.9 4 38 3 4.0 1.7 8 1.8 1 854 7 22 0 1.2 1t 1.0
Omskilled 3 1.9 1 2,0’ 6 1.2 4 18 3 1.8 8 10 9 0.9 2 3.3 7 3,1 1L 0,3 0 0.4
Fars .32 08 3 0.3 4 0.8 3 0.5 9 0.3 7 0.3 8 0,3 1 0.8 6 0,5 11 0.1 10 0.1

830C = to be abla to contribute mors to society, MON = to be able to #srn more sonay; CUL = to become sore

cultured, DU = to galn a genersl aducation, JOB = to get 2 better job, RED = to improvs my readiag sud study
skills, LIF = to improve ay socisl l14ifa; INT = to lsalp more things of intereat, PEO = to meet icte reeting people;

PAR = sy parents or aspouss vwsnted se to go, sad NOT = thare was nothing bettar to do.

Lo bps (raw acore) is the weighted frequesncy times ths coovertad raok.value; each firat choice multiplied by §

sach sscond by 4, esch third by 3, snd so on Raw acore values are in 100,000ths

.
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SPROG - aducatiomsl progr or courses availabla, ASST « financisl assistanca was avsilsbla; PLAC = job
placemest services; LOCA = localios (sesarness to bome or work), COST « low coat, ADMS « open-door sds issions policy,
INST = quality of isatruotios; = astadent-centered instruction apd activitiea, and OTHE = other resscns.

bPRS (rav acore) is the-weigh

dfrequency times’ the coavertad rack value, ssch first choice sultiplied by S,
sach sescoad by 4, sach tbird by 3, ’

d so oo, Rav acore values are in 100,000ths
- ’ / .

A -

. 2 1 ~
(WA V) .

3 ¢4




Aruitoxt provided by Eic:

ERIC

Appendix Table

6, .leightod percentage distribution of curriculum students enrolled in

the North C

olina Community College System, 1879, by program,
evaluation o

support services, and importance of support services

Curriculum students

‘Respouses College- "General pecla cfuiylcnl Vocational
transfer education . . Ccredit
. ' Evaluation of services . -
Transportation:

d 42 .7 43 4 35.5 38.7 40 .4
Codld improve 20.6 13.9 10.6 216 1.5
‘Don't know 36,7 T _42.7 53,9 39,8 38,1

Total 00.0 © 100.0 100.0 100.0 100.0
(1358%) (265) (403) (6448) (2151
Parking: “ )
Good 43 .6 57.2 5.0 53.3 64 .5
Could improve 53.4 41.3 39.6 43 .3 29 .6
Don't knhow 3’1 1,5 . 10.4 3.4 5.8
Total = 100.1 100.0 00.0 100.6 100.0
% (1387) (275%) (420) (6655) (2237)
Child care: ’.ﬁa
Goad © 14,7 €5,5.8 6.2 12,8 16.86
Could improve , - 10,2 ‘ 2.9 9.1 12 .6 16 .3
Don't know - 75,1 81,4 848 74,5 67,1
Total 100.0 100.1 100.1 58.9 .0
4 -(1345) 1 (260) '\ (390) (6280) (2064)
, S ® :
Tuition aid: , , S ,'? :
Good . . 41.3 . 37.8 24 42,6 ° 37.2
Could improve 4 19,5 ~ 20,1 5.8 22,7 .. 22.5%
Don't know St -39.3 L. _42.3 69,7 . 34,7 40,3
Total . ¢ To0Y "% JY00.0 .Tq0.0 100.0 00.0
/ . (135% ¢ T(@TnY 0 (402) (64 55) (2130)
» 5 o '
' A_.'zﬁ,i

N
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Appendix Table 6

(cont inue d)

AY
- N Curriculum students -
Responses College- , General Special  Technical __ Vocatlonal
transfer education credit )
Stipepds: . v
Good ) 25.0° 22.7 13.7 27.7 r 27,1
Could improve 20.3 20,7 7.1 24 4 24,45
Don't know . 4.7 36,7 9.2 47,9 48
Total , 100,0 Iop.l 00.0 00.0 100.0
(1358) (265) (401) (6430) (2119) - .
“n Health care: "
Good 18.5 16.9 8.8 19 .4 22 .2
Could improve 14 % 15.3 7.9 15.9 19.7
Don't know 67,1 67,8 83,3 64,7 58,1
Yotal ‘ io0.1 Ipo .0 1o0.0 100.0 Too0.0
. ‘(1346) —(264) (391) (63 50) (2088)
Job counseling:/ :
Good 30.0"° 32.5 22.6 36.8 39.2
Could improve 22,5 22,0 12.6 25.0 25.3
Don't know 4.5 45 .6 64 9 38 .2 35,5
Total 100.0 100.0 100.0 100.0 100.0
. (1357) (269) (400) (6449) (2114)
Job placement:
Good 22 .7 23.3 19.0 32 .6 34 .4
Could improve 240 23.6 12,7 26.5 29.9
Don't know 53,3 53,1 3 40,9 38,7
Total 00.0 00.0 P i00.0 100.0 100.0 -
(1366) (266) (397 (6469) (2127)
* . -
* ~

S1¢
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Appendii Table 6 (contioued)
M :

.

Curriculum sttdents i

Responses llege-
< - transfer

Special Technical
credit

General
education

—
Academic counsel 155)

Good
Could improve
Don't _know

Total v

Personal counseling:
A Good

Could improve

Don*'t know

- Total

S

Recreation facilities:
Good
Could improve
Don‘'t know
Total '

Study and reading areas:
Good
Could improve
Don*'t know
Total

ERI

Aruitoxt provided by Eic:

(2106)

47.8
20.4
31,8

- T60.0
(2132)

38.0

39.6

22 4

100.0
(6408)

70.7
20.2
9.0

(6473)

Vocational



Appendlx Table 6 (continued)

»

) il Curriculus students . .
Responses ollege- Genera cia chnical Vocational
a transfer education credit
Library resources:
Good 69.3 66 1 40.5 73.7 73.2
- Could improve 23.1 26.3 9.4 18 .8 13.2
Don't sknow 7.5 7.6 50,1 7.5 13,6
Total 4 99 9 100.0 00.0 100.0 100.0
(1376) ‘ (273) (400) (6529) ., - (2153)
Eating facilities: ¥ .
Good 34 .2 ’ 42 .7 20.7 5.2 36.0
Could improve 47 .9 4] .6 27 .4 .6 48 . 5
Don't know 17.8 15,7 51.9 12 .2 15,5
Total 99 .9 ‘" 100.0 100.0 104,.0 00,0
(1381) : (274) (470) (712%) (2523)
/ Importance of support services? ”
Transportation 22 4 . 18.5 18.6 18.8 20.0
(367) . (58) (69) (1461) (54 5)
Parking 47,1 37.4 450 40.1 32.7
. ' - (668) (104) (194) (2649) (76 8)
Child care 5.4 5.8 6.4 .6 8.6
! (106) \ (19) (44) (381) (249) -
Tuition aid 26.2 21.9 10.8 26.0 . 17.2
- (59) (79) (74) (2040) (586)
Stipends “ 16,1 13.1 6.4 17.9 16 .1
. (280) ©(57) (46) (1451) (503)
Bealth care 8 M 9.1 T 4.9 9.7 11,2
(130) (30) (29) (724) (328)
Job counseling 19.6 16.8 15.5 27.0 21.8
(337) (53) (84) (1994) (552)
O
ERIC Lo~ s
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Appendix Table 6 (continued) f"\\

N
. : ®
i . : — Curr&“t‘ﬂj‘ﬁi students /
Responses College- General Speclal Technical Vocat ional
transfer education credit
Job placement ‘328.0 17.1 . 15,8 33.5 . 27.3
(302 (60) 97 (2586) (708)
Academic counseling 38. 33.9 16.0 30.3 15.2
- : ' . (638) E (110) (99) (2049) (431)
Personal counseling 24 .9 20.1 13.1 . 24.9 17.8
' (418) (74) (84) » (1780) (502)
¢ ~/ Recreation facilitles . 22.8 8.9, ~ 10.6 17,1 16.4
= (428) (49) (65) (1426) - (440)
Study and reading areas 35.1 33.1 16.3 32,9 24,2 '
RN (557) (102) (97 (2345) (611)
Library resources =~ _ 43,1 41 .8 20.2 38.8 27.1 *
(696) (136) (128)° (278) (723)
Eating facilities 24 .3 arl7.4 16.1 ’ 26.2 27.7
. (455) (69) (60) (2011) (742)

i
2The frequencies and percentages related to this variable reflect only those stu-
dents who indicated that a service was important to them.. Multiple responses precluded
frequency and percentage totals, .

ERIC | M ‘
/‘ J - f/ .
. * . [ - }



. Appendix Table 7, Weighted psrcentage distribution of continuing education students
enrolldd in the North Carolina Community College System, 1979,
by program, evaluation of support services, and importance of
support services

)

\ Continuing education students
Responses , Academic Fundamental Occupational
eXtens'ion educat ion extension

Evaluation of services

Transportation:

Good Y 40.2 / 49 0 45 5 !
Could improve - - ''11.5 ‘18 .2 10.9
Don't know 48 .3 32,9 43 .6
Total .- ,% . Too.1 00,6 ™
, - .. 4 (504) (641) B (1681)
' & \
Parking: .

- Good 54 .3 56 .4 57.9
Could‘hprovg 25.2 18.5 2334
Don't know 20.5 25.0 18, .7
Total " 160.0 999 100.0

(944) (626) (1735) .
Child care: - .
,Good . 11.0 15,9 14 .2
Could improve ' & 9.9 10.9 " 8.7
Don't know ‘ 79.1 73.2 77,1
Total 1000 00,0 100.0
' (794) (591) (1460) 7

ERIC R S | -,
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Appendix Table 7 (continued) ’ )
< S
~ .
. L Continuing education students .
Reponses Academic Fundamental OccupatIond
extension education  extension
.o Tuition ‘zid: ‘ . % “
Good 17.9 22.6 21.3
Could improve 6.2 15.0 9.3
Don't know 75.8 62.4 69 4
Total 99.9 . ! 00.0 Too.0
. ) . - 7T (598) . (1449)
Stipends:
Good . 13.9 21.4 14 .2
Could improve . 73 ée.s 9.3
Don't know ‘78 .8 . 2,1 76,5
Total 100.0 100.0 fO0.0
- (812) (607) (1460
Health care:
Good _ - 12,7 29.6 17.1
Could improve 8.3 o121 8.2 -
Doan't know 79 8 . 74
*  Total 160.0 8%5 100.0
: \ (844) (611) (1484)
Job counsel ing: oo N
Good . ' 17.7 32 .8 23.1
Could improve/ . 8.7 17.0 9.8
Don't know - 73,6 50 .3 67,2
Total 100.0 100.1 Too.1
b (801) (613) (1482

Aruitoxt provided by Eic:

ERIC 212
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Appepdu Table 7 (continued)

7/

.

Continuing education students

Response Acadexic Fundazental Occupational
/ extension educat ion extension
Job placement:
Good - 14,2 30.2 18.1
Could improve 9.7 20.9 12.3
Don't know ~ 76,1 49,0 69,6
Total 100.0 100.1 100.0
(804) (608) (1477)
Academic counseling:e
Good 18.9 45.3 24.7
Could imprave 6.3 14,9 7.9
Don't know - 74,8 39,9 67,5
Total . 100.0 100.1 100.1
(808) (613) (1458)
Personal counseling:
Good 24 7 52.2 30.0
Could improve 8.4 12,6 9.1
Don't know 66, 9 35,3 81,0
Total 100.0 100.1 foo.1
(834) (619) (1457)
Recreation facilities: - v
Good . -~ 26,9 32.8 24,7
Could improve 12,0 25.1 13.6
Don't know 61,1 42,1 61,7
Total 00.0 00.0 00.0
(833) (608) (1470)

122
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Appendix Table 7 (continued) b
y
{ . Contlnuin’ education. students,
Response Academic Fundamental “Occupational
extension educat ion extens ion
Study and reading areas: .
Good . 31.0 64 .7 * 38.9
Could improve 12.6 18.2 9,2
Don't know 56 .4 17.1 N 51,9
Total / 00.0 100.0 Iop.o
(828) (632) (1493)
' )
Library resources: ° i
Good 32.5 57.8 39.4
Could improve 12.5 18.1 10.0
Don't know 55,0 24,1 50,6 ~=
Total 00.0 100.0 100.0
(818) (608) (1505)
Eating facilities: ‘ .
Good 25.4 39.9 30.8
Could improve . 17.2 24.2 17.9
Don't know 57,4 36,0 51,3
Total 100.0 Too.1 Too.T
(849) (614) (1528) .
Importance of support services?
Transportat ion ' 14 .3 37.3 15.3
(218) (236) (401)
Parking N . 23 .2 26.8 25.9
(267) (176) (586) «
Child care 4.0 9.7 5.6
' (62) (123)

(50) '
2

4
4

a4 4
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Appendix Table 7 (continued).

Continu educatfon students
Response . ‘ cademic undamenta Cccupationa

. extension education extension

A ]
Tuition aid ‘ 3.9 14 .4 « 8.8
* (59) (96) (208)
Stipend 4.2 13.1 5.1
. }3) (97) . (123)
" Health care v 4.3 19.9. 6.3
. (70) (123) (155)
Job counsel ing 5.3 19.0 7.8
. ) (69) (134) (197)
Job placement > 5.4 18.7 9.3
. < (73) (138) (251)
Academic counseling . - 4.9 22 .8 8.3
(66) (171) (206)
Personal counseling » 8.8 30.3 9.8
(145) (219) (240)
Recreation facilities 6.8 14,1 6.4
. . (148) (95) (159)
Study and reading areas 9.1 34.3 9.8
(152) (240) (250)
Library resources C 9.3 28 .8 11,8
- > (147) (200) (278)
Eating facilities ~ 8.8 23.2 9.8
(169) (144) (251)

®The frequencies and percentages related to this variable reflect only those

students who indicated that a service was important to them.

precluded frequency and percentage totals,

. : 240

—

Multiple responses
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Appendix, Table 8. Weighted percentage distgibution of curriculum students enrolled in N
the North Carolina Community College System, 1979, by program, Y
preference for using a standard name for the institutions in the
System, and feelings about a standard name

L4
i

'

- Curriculums students .
Responses . College- General Special Technical Vocat ional
v transfer education credit

* Preference for standard nawe >
No standard name 241 12,0 35.0 13.6\ 14 .2
Community colleges 40.7 39.9 . 36.2 36.7 26.7
Technical institutes 1.0 12. 8 5.1 9.4 14 .4
Technical colleges 3.2 13.4 5.3 16.5 - 13.7
+No opinion 31,1 22,2 28 .6 23,8 31,0
Total Too.T 100.0 . 100.2 100 . 160.0
’ ) (1462) (295) (465) (707%) {2493)
Feelings about a standard name
Community colleges and technical 11,7 22.5 16.9 20.8 21.6
institutes sre basically the >
sanp . - N
Would help give all the 11.6 16.1 16.6 18,6 12.2
same status
. Would help students to transfer 10.9 20,1 10.5 =~ 17.7 9.5
Compunity colleges and techmrical 17.9 . 3.9 9.6 8.5 8.6
, institutes, are basically differ- g
ent ' t
No change wanted 10 .4 8.2 10.9 4.8 9.3
Does not matter what institution _ 37.8 29.2 . 35.6 29.9 38.8
is called ’
Total 100.0 ' 100.0 100.1 100.1 fo0.0
(1461) (295) (4861) (7041) (2477)
e

- Coely N
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g,,Ae_pd'ndlx Table 9;

. 1

"eighted percentage diseribution of continuing education stucbnts’

enrolle’d"in the North Caro#ina Community College System, 1979, by
. ” program, preference fqor using a standard name for the $31tutions
: in ‘the Systen, and feelings about a standard name
-~ LS b ¢ ' . « 5 4 - . o o . - !
AN . N . 5 N :
£, ‘ . ’ Continuing education students
< wn'se . ¢ Academic Fundamental Occupational
* -~ _'r - extension educdation - extension
v > . . Preference for standard name ’
No standard name 14 .3 2.1 14
,» Community colleges . 25.5 \ 24.0 28.8
Technicadl ipstitutes ) 13.3 -14.3 13.0
" Technicalﬁélbg‘s t «r 1.8 9.9 .7.9
No opiniod® @ ¢ ' - 39.1 39,8 36,1
Total MR b . ¢ 100.0 100.0 100.0
AR . (1282) - (724) - (2213)
. ! . ' VN

Feelings about a standard name

Aruitoxt provided by Eic:

Aommunity colleges and teghnIcal 16.9 7238 . o 2%
inetitutes are.hasically the ; ; . L/ ‘\'
T same . .
! *  Would help give all the . ° 11.3 9.6 Y, 12.5
same ‘Status \ ’ - S
Would” st&nts to. t;ansfer ' 5.9 4% - 7.7
Commun cllegestand techhical . 7.2, 9.2 8.0
. jnstitd are basically dif- - « N
* .. . ferent L ~ . :
K - No ch&e wanted ' N 7.9 . 10.2 11.5
. o matter what mstitution » : 50 .8 42.8 40.1
3 is called Y ‘r " * .
Total . 100.Q 100.0 10001
R K . ' N ) (127(‘_)) (719) (2181.) .
. =l I3 : )_ﬂ : i .
- ¥
\.1 * ) . = ’ i i % / "
ERIC , ¢ 24 - .
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Appendix Table 10. Welghted percentage distribution of curriculup students enrolled in )
4he North Carolina Community College System, 1979, by program, w
urce of income, parents provide over one-half of support, head-of-

@usé@ld, hours worked/week, wages/hour, and employment plans

I S
\ Curithu&nts .
Variable College- General Special ' Technical Vocatlional -
o 'transfer ' education cregit N
Source of income®:bP: - ' \\{- ‘
Employment 67.0 57 .4 70.7 64,2 > .7 ,
~ (895) (183) (349) (4240) (1177)
Parents . 0.1 12.9 11 7 21.2 13.0
) o "y 602) (53) (46) . (1819) (423)
Spouse 18.6 341 28 .9 18.5 17.0
. (194) (79) (140) (1243) 417)
Relative 1.4 0.8 0.6 1.1 - 0.9 -
¢ - (26) (8) (5) (82) (32)
Savings . 13.5 13.1 13.1 10.6 7.8
. ) (240) (30) (53) (828) (212)
- Retirement \_~ 11.4 "19.0 7.9 16.4 19.6 -
. R ' (185) (62) ) (23) ,1249) T (544)
‘Nelfare . . 0.8 146 0.1 2.3 - 2.0
. \ ) (13) )] (2) §196) (72)
Other : 9.4 11.7 6.4 11.8 14 .7
- (¥39) (33) (26) (96) (465)
» - L4
Parents provide over one- < '
.halt of support: . ' ‘
:es_ N 34.6 . 13.8 ‘\13.6 23.8 18.3
o . 65,4 87, . 86 .4 76 . 81,7
Total N . Tob.o. = 100.0 100.0 00.0 .T00.0
(1466) (294) (466) = (7072) (2489)
’ L]
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Appendix Tpble 10 (continued)

) . Curriculum students
Variabdble. * College- General Special Technical  Vocatlonal
. . transfer education credit

Read-of-household:

Father 42 .7 2.0 19.1 30.8 . 22,2
Mother 7.9 6.0 2.9 9.6 9.5
Sel?t 27.8 38.3 37.5 39.2 49 .8
Spouse MR 19.2 33.5 39.7 17.9 14.6
Other mlltive - r.4 0.6 0.7 1,4 2.3
Otber 1,0 0,7 0,2 1,1 R 1,6
Total 100.0 100.1 100.1 100.0 100.0
(1.457) _(294) (464) (7075) (2479)

Hours worked/week:
Less than 5 2.2 2.7 3.0 2.3 3.3
5-9 3.0 2.7 0.6 3.3 1.9
10-19 T 12,2 5.6 1.8 8.3 4.7
20-29 14.5 6.2 6.0 9.7 6.1
30-39 10.7 9.2 - 8.4 7.3 6.7
40-44 22 .8 27.7 43.3 28.8 26 .6
45-49 » 2.8 3.4 5.5 4.5 8.3
50 or more 1.6 5.0 3.1 3.3 3.3
Not wage earner ’ 30,2 37,6 28 .3 32.7 39,1
Total ' 100.0 100.1 100.0 To0.2 i Too.0
(1455) (297) (406) (7074) (2485)

[ ] -
* Wages/hour: :

Less than $3.00 ¢ 18.1 \ 11.3 3.0 14 .5 11.1
$3.90-3 .49 16.7 14,1 8.8, 15.1 9.6
b s $3.50-3,99 8.9 8.1 8.8 7.5 7.1
" 34 00-4 .49 5.1 8.3 9.0 6.0 6.2

O

ERIC ‘ - oan
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Appendix Table 10 (cont'inued)

5

Curriculum students

Variable . College- General pecial dchaical Vocat ional
- transfer education credit
Wages/hour (Contd.): .
$5.00-5.99 55 - 8.6 8.2 6.7 7.4
$6 _00-6.99 1.9 2.5 7.3 4.0 4.0
$7.00-8 .99 -, 3.5 3.3 7.4 41 3.7
$9.00 or more . 3.2 ‘3.8 9.0 1.9 1.4
t wage earner ! 33,4 38,5 32,5 35,1 42,5
v 160.1 Too.1 160.3 160.1 160.0 *
(1439) (2953 (456 (7005 (2439
‘ .
Employment plans:
Work im North Carolina: 74 |1 76 .2 73 .4 80.6 4 77l0r_
Work elsewvhere 9.7 4.4 4.8 10.6 9.1
Military 1.1 4.1 0.1 1.0 . 1.5
Homemaker . 2.2 0.7 3.4 1.3 1.8
. Retiresent 2.0 5.5 7.6 0.6 3.0
. Othyr : 11,0 9,2 10,7 5.9 7,6
. Too.1 100.1 IO0.0 100.0 ‘fO0.0
\ (1’58 (296) (460 (7061) (2488
25ctual unweighted frequencies. L
blultiple responses precluded overall totals,
o~
d\)
.

82¢




Appendix Table 11, Weighted percentage distribution of curriculum students enrolled in

‘ the North Carolina Cosmunity College System, 1979, by program, high
school average, high school rank, and GED score
% - LY
- e e .
Curriculum students
Variable : College- General Special Technical Vocatlonal
- trangfer education Credit
High school average: °
A 18.2 19.9 27.6 15.6 8.6
- B 56 .1 54.1 57.2 55.7 50,2
c 24 0 24 .9 14 .6 g 26.2 35.7
Below C . 0.9 1.0 0.5 1.4 3.2
Did not attend 0,7 0,2 0,1 2.4
Total 999 qu;} Ico.o =~ Poo.1 Too.1
‘ (1460) (297 (468) ('%Q80 (2482)
High school rank: ‘ )
Upper 1/3 of class 36.0 38.0 48 4 32 .2 20.0
Middle 1/3 of class 52.7 45 2 43 .3 - 52,8 51.2
Lower 1/3 of class 5.2 8.4 3.2 . 6.3 7.7 -
Did not graduate 6.0 8 4 5.1 9.0 21,1
Total 100.0 100.0 100.0 10G.0 100.0
- : ) (1443) (295) (462) (7018) (2464)
_score: -
Did not take ; . 9.7 94 4 .99.3 92.3 g7.0 °
225-249 2.8 4.8 0.7 6.9 10.6
Less than 225 - 0,8 0,8 0,1 Q8 2.4
Total h Too.1 Too.0 Too.1 00.0 100.0
(1262 2 (241) (414) (5910) (2020)
O . .

ERIC L ok

Aruitoxt provided by Eic:
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Appendix Table 12, UWeighted percentage distribution of curriculum students enrclled in
the North Carolina Community College System, 1979, by program,
change in residence to attend, monthly rent, residence while at-
tending, and trips to class/week

.

Curriculum stu%s
Varisble College- General pecia chnical Vocational
transfer ‘education credit .

Change in residsnce to

attend: '

Xo, home county

No, commute from other
county

Yes, moved to attend

Yes, moved from out-of-state -
Yes, other reasons

Yes, foreign student

\,\ Total

Monthly rent while attend-
ing:
None '
$ 49 or less
$ 50-99
$100~149
$150-200
$201 or more
Total -~ .

VEK

Aruitoxt provided by Eic:
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Appendix Teble 12 (continued)

Curriculum students

1€2

Vayiable College- General Special Technical Vocational
transfer education Lredit N
Resideyce while attending:
Parentis 45 7 25.6 12.3 34.8 28
Spo . 33.6 49.5 $6.5 41.0 " 463
Cb ildfen ‘ I 3.3 9.3 4.7 4.7 4.0
" Relative 2.6 1.4 2.1 2.4 2.2
Board 0.8 0.4 0.1 1.0 0.8 ,
Self 7.2 9.1 11 4 9.6 8.3
. Friends 4.5 4.6 2.1 4.4 3.1
Other 2,5 - 0,2 10,9 2,2 7.3
‘Total 100.2 IQO.I T00.2 To0.1 100.1
(1462 (297) (468) (7098 (2511
Trips to class/week: '
. 1 143 17.9 51,1 4.0 3.8
-2 11.4 211 36.9 17.5 11.3
3 6.6 11,9 4.0 8.3 11.1
4 6.5 10.9 2.8 14 .5 14.6
, 5 451 26.3 3.1 42 7 51,7
6 4.5 5.1 0.5 3.4 1.7
- 7 or more 11 .6 6.9 1.7 8.7 5.8
N Total 100.0 100.1 100.1 T00.1 100.0
(1461) (295%5) (470 (7057) (2497)
: - — = ot s
/
L J
¢
’ i
- .
\ . 5
) : =
- 2'f¢;
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Appendix Table 13. Weighted percentage distribution of curriculum students enrolled 8
*in-the North Carolina Community College System, 1979, by progras, hes
hours 1in class/week, .classes this quarter, quarters enrolled, and
plans to enroll in degree progras

’
. Curriculum students
Variable College- General . Special echnical . Vocational
. transfer education credit
Bours in class/week:
1-% .22.2 30.1 80.5 11.3 8.8
8-10 19.3 28.1 14 .6 22 6 10.9
11-18% 26.1 28 .2 2.3 24 .9 18,1
16-20 242 11.7 0.9 16.5 14 .7
21-2% 5.9 1.3 0.4 11.3 14
26-30 1.6 0.7 0.4 7.2 25,7
31 or more e 0,7 9,0 0.9 6,2 14,7
Total 106.0 X "100. 100.0 160, 0 160.0
(1469) (298). (467) (7096) (2812) °
Clagses this quarter: . )
1 : 20.7 32.5 83.9 15,7 % 41.1
2 17.7 25.8 10.3 21.8 22.2
3 16 .4 25.5 2.3 22 .5 16.3
4 23.5% 11,7 2. 22.8 16.3
) . 148 3.8 0.8 12 .4 -6.F
-8 ) 5.3 0.5 0.4 3.9 1.1
7 or more 1.8 0,3 0.2 1,0 0,8
Total 106.0 foo.T . -Too o . Too.1 To6.0 ;
. (1488%) (294) (467) (7016 (2472) N
* ' . [&
Quarters enrolled:
1 (first) 11,1 19 1° 40.3 12 .7 15.5
2 9.1 14 .8 25.1 8.9 11.5
3 31.8 20.8 8.1 29.3 38.7
4 7.2 9.0 8.8 6.1 8.8 ~
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Appﬂ:ts‘.ﬁ(~ Table 13 (continued) \4

~

) 4 v

—
, Curriculus studsnts

Variable College- General Special Technlcal Vocational
- transfer education credit

-—

Quarters enrolled (contd.):

s " 6.2 8.5 2.7 5.2 4.4
6 . 13,9 4.7 5.7 9.7 7.5
7. 7.7 6.5 1.0 10,9 4.9
8 3.5 1.9 2.3 3.4 1.8
9 : 9.5 14,1 6,0 18.7 7,0
Total 100.0 100.0 1600 CERE] 100.1
(1471) (298) (487) (7100 (2500)
Plan to enroll in degree i
program: ,
Yes 87.4 82.2 48.1 61.7 45.9
No 12,6 17.8 51,9 38.3 54,2
Total o - 100.0 100.0 100.0 100.0 100.1
(1465) (298) (467) (7075) (2493)
ta,

£ee
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Appendix Table 14, Value orientation toward education and institutional characteris-
tics that most influenced curriculum students to enroll in tbe
Y . Nortb Carolina Community College System, 1979, by program, rank

//- - ordsr (RO) of responses, and raw scores (RS)?

Curriculum students

College- General Special Technlcal Vocational
Responses transfer education ' _credit . -
~ RO RSb Ro. RSb RO RSP RO RSb RO RSb
Reason continued education ;r-‘ 0 :
- To contribute more to society 3 '29.32 4 6.92 5 31.1 .4 117.67 5 39 .01
/  To earn more money 1 4334 1 1049 1 47.31 1 243,74 1 8535~
To become more cultured 6 15,95 6 4. 53 6 26.19 6 59,91 6 19.87
To gain a general oducnt_/ ‘4’ 28 69 3 6.96 3 34,04 3 128 .42 4 42 .94
To. get a better job 2 39.96 ‘2 8.41 4 33.52 2 227.17 2 70.15
y ) A
To improve my reading and 10 6.77 7 2.29 10 7.74 8 37.84 9 14 .60
he study skills .
. '
To improve my social life 8 - 8,63 9 1.41 8 13.55 9 33.70 8 14 §7
, To learn more things of . 5 24.% 5 531 2 46.47 5 112,20 3 47 42
-~ interest )
To meet interesting people ' 7 10.28 8 1.83 7 18.13 7 40 64 7 18 18 ,
My parents or spouse wanted 9 829 10 1,15 9 8,15 10 32,64 10 12 .14
»e to ‘ . N - ’ -

Q . 4 .
E lC There was notbing better to do 11 * 3,30 11 0.59 11 413 11 13.21 11 7.77

\]
. B S TS
L J . f 4 PR &
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Appendix Table'14 (continued)

Curriculum students

’ College- General Speci?d  Technical Vocational
7 Responses transfer education credit
RO RSb RO RSb RO RSb RO RSb RO RSb,
. ¢ Institutional characteristic )

* Bducational programs or 2 44.23 3 1158 1 65.75 1 255 68 1 91 .29

N courses Available & ’ >

»
i Financial assistance available 7 9.18 6 2.79 8 4 00 5 79 .41 5 33 .80
. Job placement services 9 2 98 9 0.72 9 3.46 7 52 .58 7 20.40
Location (nearness to home 1 50.15 1 11 .82 2‘ 51,56 ; 212,05 2 69 52
or ‘work) P

Low cost 3 43.5%7 3 9,56 3 51,10 3 175,06 3 53 .87
Open-door admissions policy 5 17.29 5 4. 24 5 21 .46 6 62.33 6 21,99
Quality of instruction 4 2230 4 483 4 4091 4 100,19 4 38.14
- Student-centered inatruction 8 9.18 8 1.85 7 12.59 9 33.19 9 14 66

and activities

Other reasons 6 12,55 7 2,01 6 14 .47 8. 50.72 8 19.10

8RS (raw score) is the weighted frequency times the converted rank value: each
" first choice multiplied by 5, each second by 4, -each third by 3, and so on.

B3

bRn: score values are in tens of thousands,

Y
Q ’ . .

- ERIC -
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Appendix Table 15.

Weighted percentage disgtribution of continulng education students
enrolled in the Nortb, Carolina Community College Systes, 1979, by
program, source of income, parents provide over one-half of sup-
port, head-of-household, hdurs worked/week, wages/hour, and em-
ployment plans -

9g2

[y

Variable

v C Continuing education students
Academic Fundamental Occupational
extens ion educat ion extens ion

Source of income® s
Employment
Parents
Spouse
Relative
Savings

~Retirement

Welfare

Other

Yes
No L)
Total U

- ™  HRead-of-household:
. Father

¢ Mother

Self

Spouse

Other relative
Other -

Total

ERIC

Aruitoxt provided by Eic:

Parents provide over one-balf of support:

-~
v

46.3 57.1 56.4
2.1 10.8 2.7
36.2 13.5 25.2
’ 0.7 2.6 1.7
8.0 6.8 7.1a
26.5 17.5 21.0
2.5 7.3 2.4
57 15.6 7.1
. 3.0 12 .'8\~\ 4.1
: . 97.0 87.2 “ 95 9
) 160.0 Too.0 1600
(1274) (719) (2304) |
- 1
5.7 16.8 7.8 |
- 1.9 10.4 2.7 |
3100, 446 42.8
58.7 20.5 405 |
1.9 38 1.3y |
38 8 3.
T60.0 99.9 160.2
(1305& (723) (2239
P
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Appendix Table 15 (continued)

-

Continuipg education stydsnts

Variable Academic Fundamental Occupational
extension education extension
Bours worked/week: /
Less than 5 2.1 .6 1.8
5-9 3.1 1.5 2.2
10-19 2.1 2.1 2.7
20-29 . 3.6 6.0 3.6
30-39 7.8 10.6 6.8
40-49 27.7 34 .8 38,1
50 or ‘more 2.6 4. 4 5.2
Not wage earner 50,9 38,0 39,6
Total 99,5 100.0 100.0
' (1329) (726) (2258
Wages/hour:
Less than $3.00 8.1 23.2° 9.3
$3.00-3 .49 7.8 14.7 8.7
$3.50-3.99 6.6 7.3 7.7
$4 .00-4 .49 w 4.1 4. 8 5.5
$4 .50-4 .99 - 2.8 2.9 - 4.4
$5.00-5.99 6.4 © 5.4 7.2
$6 .00-6 .99 4.1 1.8 4.8
$7.00-8.99 ° " 2.1 2.3 4.7 -
$9.00 or more ) 3.7 0.0 4.5
Not, wage earner 54 .2 37,5 43 3
Total . 99,9 99.9 Too,1
(1268) * (715 (2171)
23,

LET
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Appendix Table 15 (continued) : -
. |
— -
- - Cont 1nuin‘ education students B
Variable . : Academic undamental . Occupational -
. . ’ extension education ~ e@extension
Plan to work in Nerth Ecrolinn after -
completing educational program: A
Definitely yes . 348 - 45.7 47.5
Think so ¢ 1 1L, 20.8 11.9
Don't kanow , .7 15.1 11.0
©~  Don't think so_ . 8.7 5.5 ‘ \29.1
Definitely not R . 33,7 13.0 0,35
Total 100.0 100.1 IG0.0
: . (12686) (731) (2159
. %Multiple responses precluded totals,
’ ’ ’ .
’ L d 3
- P ™
“
) ~
(S . _ . - .
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~Appendix Table 16,

1
/

Weigbted ﬁorcod'tlgb dfstribu.t{on f continuing education students

enrolled .in the North Carolins,

unity College System, 1979, by
program, high school ave

, high scbool rank, .and GBD_sco.xe

» »
. [4 -
- i ) .
. . aCont Mfiing education students . o~
: o parublo ’ ’ Academic - Fundamental Occupational
- - extension education . extension
- [y K ‘( L3
High school average: \ 7 .
A - . , 23,3 . 3.2 18,3 )
B . . 's#5 242 467 \
- . c ’ . . 13.6 . 33.8. _ 21.0
-~ Below ¢, - . 1.0 " 5.8 \ 1.6 .
Did not attend " T 10,6 32,0 N\ 11,3 i
Total ‘ 100.0 100.0 \Q9§
) - (1308) . (@21 (2228)
. <
. High school rank: . .
o Upper 1/3 of class 40.0 2.4 ” 31.9
s Middle 1/3 of class . 35.8 8,0 | . 39.9
Lower 1/3 of class 2.0 1.8 4.6
Did not graduate PO ’ gg,}
T®tal . %3% . 100.0 00.1-
® ‘ (1276) " (712) (2168
) GED score: ¢ A \\ {
Did not take 98.9 91.8 96.0 )
225-249 1 0.9 2.4 3.1
Less an 225 ! 0,2 58 0,9
Total( ™~ . X 100.0 . Too.0 100.0
’ i * (1166) © (696) (1933) .
- 3
— - . > §
: ; 7 .
* i »
O ‘ - : > 2?)_‘1 .
B o ? . O‘Oq/ ,
ERIC - - o y
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Appendix 1&1«9 17.

-

"W

weighted percentage distribution of continuing education students
enrolled in the North Carolina Community College System,
program, change in residence to attend, monthly rent,
while attonding, and trips to class/veek v

1979, by
msidence .

ove

~”

Continuing education students

Variable - Academic Fyndamental Occupational
° extension education extension
Chnnge in residence to nttend
No, home couqgty 88.1 82 .2 +84.1
No, conutougm—ﬁffer county 8.5 6.4 9.7°
Yes, moved to attend . 0.5 1.9 0.2
Yes, moved from out-of-state 373 0.1 0.9 0.1
Yes, other reasons 2.5 7.7 - 5.6
Yes, foreign student 0.5 1,0 _0,4
Total 100.2 100.1 . T00.1 -
co (1330) (728) (2278)
Monthly rent while attending: )
None 97.9 94 .9 97.8 .
‘$ 49 or less ¢ 0.5 2.6 0.5
$ 50-99 0.2 1.8 0.6
$100-149 ' 0.3 0.4 0.2 ;
$150-200 0.0 0,1 0.2 *
$201 or more ‘ 1,1 0.3 0,8
Total > 00.0 1060.T 100.T
(1335) (720) (2262) -
Residence while attending: ‘- . *
Parents ‘ Yol » 6.6 21.3 10.0
' Spouse 65.2 35.0 61.7
Children 4.7 6.4 4w |
Relative - 1.3 5.1 1.6 |
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"Appendix Table 17 (continued)

Continuing education students

Variable Acadexic Fundamental  Occupational
extension educat ion extension
Residence while attending (contd)): )
Board 0.6 1.0 0.l
Self . 11.9 11.8 11.0
Friends 0.6 ‘3.5 1.3
Other - 9.1 16,0 9.9
. 100.0 100.1 100.0
(1337) (723 (2256)
Trips to cllss/veék;
1 ' RN .70.6 12.9 4.5
2 18.0 5.9 27.7
L3 , 5.5 8.3 ‘4.2
4 . 2.9 13.3 3.0
5 ! . 1.7 8.0 9.5
6 - 0.5, 4.2 0.1
7 or more # 0.9 2.4 1,0
Total 100.1 100.0 100.0
'\ (1328) (729) (2288
PN .
/
[} L4
&
(Y] ". \ ‘

1be
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Appendix Table 18, Weighted percentage distribution of.continuing education students w
enrolled in the North Carolinha’ Community College System, 1979, by &
. program, hours in class/week, classes this quarter, and quarters
“ enrolled
—_— N ———
Continuing education students
Variable Academic Fundamental Occupational
extension education - _extension
Hozrs in class/veok:/
1-3 . 75.9 34 8 60.3
6-10 16.5 4 42 .0 28 .2
11-15 3.2 13.7 3.7
16-20 2.6 3.9 :3.5 .
21-25 0.2 0.8 1.2
26-30 0.8 1.8 0.9
31 or more 0.9 . 3.1 2.3 )
Total : . T00.1 100.1 100.1 ~/
- (1335 (726) (2266 ,
Classes this quarter:
1 . . 87.7 80.6 . 90.0
2 R L 8.3 10.6 7.6
3. 2.9 - 4.7 1.0
. 4 ‘ 0.7 3.8 ; 0.3
5 0.3 ) 0.2 0,9 * .
-8 e 0.1 0.1 0.1
7 or more Q . 0 0,0 0,1
* Total A 100.0 100.0 100.0
- (1276) (705) (2208) PN
Quarters enrolled: "
1 A), - 31.4 39.2 44 .6
Q T2 s 16:7 18.5 . 16.5
EMC 3 15.8 12°.8 11.2 ¢
o ) P \ y .

)
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Appendix Table 18 (coud\inu.d')

-

Continuing education students

Variable Agademic - Tundmmental - Occupational
; extension e ducation extension
. N ; . v
Quarters enrolled -(contd,):
4 8.8 8. 4 7.1
5.2 S5u0 | 3.7
4.7 4.4 3.7
2.4 " 1.8 .5
2.5 1.6 1.9
12,5 . 8.4 9.9
IO0.0 :\ IOO.I IOO.[
(1312 < (721 (2249)
Y 6 ’
"\'—-7\
y \
>
\'\ '
:2‘- -
. vJ
- ]
) § » '
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Appendix Table 19, Institutional chiract ristics that most influenced continuing )
- . "  education students to 9nroll in the North Carolina Community r
. College System, 1979, py program, rank order (RO) of responses,
' and raw scores (RS)? . .
v 4 - . ) - f
- Contipuing education students
Institutional chu‘#cteristic 7 Academic Fundamental Occupational
- R extension education extension
\ RO RSP RO RsP RO RsP
Educational prograams or courses available 1 86.51 1 51.35 1 192 23 E‘
' -4
. >
Financial assistance available N 8 5,51 9 8. .54 8 21,99 :‘1
%3
Job placement services 9 4.10 8 10.67 Y o 21,72 - ==
e YT T
. Location (nearness to home or work) . 2 78.83 2 42 .20 2 173 .66 -_ZIF%
" Low cost | = 3 67.M 3 28,15 3 14117 =zzZ
Open-door admissions policy 6 2544 5 18 .25 6 48.89 Zs-
Y L d
d Quality of instruction Y 4 ss.04 4 22,93 ‘4 109.40 £z
N -
Student-centered instruction and 7 21.58 7 12, 51 7 35.83 -
activities
| ¥

[6,]

5 26.30 6 14 .37 533
- ’

Other reasons

aps ‘(P' score) is the weighted frequency times the converted rank value; each
N first chofce -ult.iplud by 5, each second by 4, each third by 3, and so on. .

Q . bm‘ score values are in tens of thousands. SYEER
‘ “
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